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Le 16eme Congres de la CESE
LETTRE D’INVITATION

Jrai e plaisir d adresser mes voeox de blen-venoe & tous

les participants du [oéme Congres de la CESE gui se tlendrea b
Copenhague en juin 1994,

Nous vous invitons & participer durant cing jours & des
discussions approfondies sur un certain nombre de guestions
cssenticlles auxguelles deveont se conlronter les systémes ddo-
culils curopéens dans les années 4 venir.

I s*agil d*abord d’examiner gquelle dolt ére la place des

ilentites matiomales dans

The 16th CESE Conference
INVITATIONAL ADDRESS

It is a pleasure to welcome all participants to the
16th CESE conference in Copenhagen in June 1994,

. Under the theme “Education in Europe: The
Challenges of Cultural Values, National Identities,
Economic Demands and Global Responsibilities” we wel-
come everybody to five days of intense discussions on
some of the most important questions which education
in Europe will face in the years to come.
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Thyge Winther-Jensen,

Président du Comité d'Organisation

rify the role of edu-
cation in Europe in order to find its place in a wider
waorld society?

The conference aims to analyse and discuss these
issues and hopefully to point out some directions for a
future strategy.

Thyge Winther-Jensen,

Chairman of the Local Organizing Committee
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Europe (CESE) is organized by.
NOCIES - The Nordic Comparative and International

Education Society -
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Ebba Kjeer Rasrmussen, The Damsh Union of Teachers,

EXECUTIVE COMMITTEE OF CESE

lurgen Schnewer, Humbeldt University, Berlin, President,
Miguel A. Pereyra, University of Granada, Secretary.

Frangols Orivel, Institut de Recherche sur |'Economie de
I'Education, Dijon

Henk Var daele, University of Ghent

Donatella Palomba, University of Rome, Vicepresident.

Marie Eliou, University of Athens,

Thyge Winther-lensen, University of Copenhagen,
Vicepresident.



PROGRAMME

Dimanche 26 juin

10.004 - 13.00
15,00 - 18,00

1504 - 18.00
[8.00 - 19.30
Lundi 27 juin
(1504 - 09.040)
(9.00 - 16.06

.00 - f0.45

S 10451115
1115 - 12.00

12.00 - 12,45

S 1245 < 14.00
14.00 - 15.30
/1530 - 16.00
16.00 - 17.30

18000 - 19300

Réunion du Comité Exéeutif de ln CESE, el
du Comité local d'organisation

Réunion du Conseil Mondial Jd'Education
Comparde {WCCES)

Accueil des purticipants

Aszemblée de bienvenue

Accuct] des participants

Séance d'ouverture

Allocations:

du Président de 1a CESE, du Président du
“omminé A" Organisa-tion, du Mimsire danois

de 1"Educmtion

Séance plénicre:

FORMATION, EDUCATION KT DEVELOPPEMENT
FERECNKEL DUELQUES REFLEXIONS SR LA
FETRACHSCHE T L HUMANISS

Privfessenr, dr. piul, Per Qe gaard, Universis
e Copenligu

Puuse-culé

Une Epucarion rodm cosnies i Elrores?
Professenr Anrdnio Novoa, tmversité di
Lishonre

L EMERCESRCE D' UNE SOUIETE EURGPEENSE (L1015
LES AMMNEEE CNOLANTH

Profexscwr Harimun Kaclble, Universitd
Humhaldt, Berlin

I jeuner
Adeliers (9 aleliers parallEles)
Fuuse-valeé

Séanve plénidne

EiicaATION [T EMPLOT AR LA SOCIETE 1IN =1%-
DL THINLES

Professenr Reifo Raivoda, Umiversireé de
Tampere

DE L'UTOME A LA PRATIQUE ; LES LEQONS
BES BOOUES POPULAIKES SUPERIEURES
EUANDINAVES POUR L' EDUCATION DES
ABULTES EN EUROPE O ALIOURDHL)

v, Steven Borish, Swarthomore Collegs
Pensyilvinie

Reéceplion i UHotel de Ville de Copenhapue

Mardi 28 juin
09,00 - 10,30

v 10.30 - 11.00
11.00 - 13.00

v 13,00 - 14.00

14.00 - 19.00

14000

Mereredi 2% juin

09.00 - 10.30
S 1030 - 11.00
11.00 - 13.00
11.00 - 13.00

o 1300 - 14,00
14.00 - 16,00

16000 - 1800

Jeudi 30 juin

08,30 - 1030

J 10.30 - 11.00

F0 - 12.30

v 12.30 - 14.00
14,00 - 1445

15.00) - 16.30

18.30 - 23,00

Adeliers (suite)
Pause-calé
Ateliers (suite)
D jeuncr

Visite de " Académie Sore el d'une école
rpulanme supércune dunvise

Reéunon du Copseil Mondial d"Education
Comparée (WCCES)

Soirde Libre

Acdeliors (suine)
Puuse-calé
Adehers (suite et Tin)

Réunion du Conseil Mondial d"Education
Comparée (WCOCES)

Diéjouner

Ateliers spéciaux, dont ;

|. Les jeunes chercheurs en éducation
comparée

2. Réunbon du groupe Femmes de o CESE

Assemblée Géndrule de lu CESE

Suarée Libre

Séance pléniin:

LIKINFRSITES ET FONMATION CONTINUED LES
PROME EATES INESES PARC L EXTANSHIN [ L ALCTS
Professenr Marta Mowey,

[riversind de Celixpom

Pause-cale

Allpcution en |"honneur du Président
Lauwerys

L Eusonen: Souses o cusiicee ak me i Eision
Phs LBLeksS 0 L BIMIE ATH N IKTERX LTROAR AL
CORPARL]

Professenr Shin™icli Suzaki, Dniversne e
Wirseda, Tokvi

Dhepevner
Séance de ¢litune

Assemblée Géndrale de la KOCTES

Moer de cliture



PROGRAMME

Sunday, June 26
10.00-13.00

15.00-78.00

15.00-18.00
18.00-15.30

Monday, June 27

08.00-09.00

05.00-10.00

10.00-10.45

o T10.45-11.15

11.15-12,00

12.00-12.45

¢ 12.45.74.00
14.00-15.30
s T1530-16.00

16.00-17.30

18.00-79.30

Meeting of the Exegutove Commitiee of CESE
and the | ocal Crganring Committes

Meeting of the Word Counal of Comparative

Education Sacistias (W CES)
Regqistration

Wislcome Meeling

Reaistration

Opening session

President of CESE

Chalrman of the Organizing Comimitiee
The Darsh Merwstar of Education

Plenary sassion

Formanon, Eoucamnon AND PERSOMNAL
Drupiorie T Some REnancs on PLRsCoGY AND
Husannmps

Prafessor de. il Par @hreaard

Linfvarity of Conenhanen

Cotféaitea

Flidnary Sy

UHE B Atecss poim comapany 0°F URoing ?

Professor dr. Antdnio Nrdwoa

An Ente s Eukorean Socaty Sei

IF 1950
Frofessor o, Hartmu! Kaeffl

Hermbakft Umversity, Badlin

Group sessies (9 grenias)

Coffenftea
Flenary il
Frilica i PO Windie s P

Mrovesuor or "'-'-.'Iln' Ranwnia

Linneyr sty af '|||'H| WAFLE

1 i Borsh, Swarthmore College

Pennkphvenig

Recepton gt the Oy Hall of Copenbiagen

Tuesday, June 28

09.00-10.30
v 10.30-11.00
11.00-13.00
v 13.00-14.00

14.00-15.00

14.00

Evening

Wednesday, June 29

09.00-10.30
v 10.30-11.00
11.00-13.00
11.00-13.00
v’ 13.00-14.00

14.00-16.00

16.00-18.00
Everning

Thursday, June 30
09.30-10.30

v 10.30-11.00

11.00-12.30

v’ 12.30-14.00
14.00-74.95
15.00-16.30
18.30-23.00

Laroup sessions cantimued
Colfesfiea

Growip spesions continued
Lundch

Erxcursion o Sore Akademi and a Danith folk

Feak schonl
Mesting of the WCCES (if necossar vl

Chpirn

GBI sagsiang continuen

Collenlea

Group sessions (final)

Meeting of the WCCES. (lettars of half size)
L .:|'.
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programme

ATELIERS

THEMES DES ATELIERS

Les propositions ci-aprés sonl destinées & suggérer des

pistes de travail gui ne sont pas imitatives:

ATELIER 1

Education et identités culturelles (aux niveaux
enrapéen, national et régional)

o Lidée de I'Europe: réalités historigques et perspectives?

o Lo identité européenne: diversite, unie, changement?!

= Lex identités collectives (culurelles, réegionales,
nationales, ou autres): processus d'intégration, forces

fuvorables & IMinegranon, risques de désintégration?

o Lis wdentités collectives, les drons de "Homme, les deoits

dles citoyens: représentations et réalies des pratigues actuelles!
o L rifle de Péducation dans une BEurope pluraliste et umifice?

o Lo dimension curopéenne des polingues publigues duns

les systémes éducatifs: interdépendince ¢ solidurilé?

Présidents:
Proresse e Marie Eoo, UNIVERSITE DTATIIENES
Lniversitg o Athénes,
9 rue Alfeion, 11522 Athénes
TEl - (30 1 64 27 455
Fax : (300 | 3627 277

Procrssern Nl Crasn, LIsiviesi L pE Glasoow
Urepartment of Education, Glasgow W12 800
TEL s 144y 41 339 K¥ 55

Fox 1 (44) 41 330 54 51

ATELIER 2

Politiques d’acees i Pedocation et mohilite sociale
» Education: alce ou obstacle ol mobsilitg sociale?!

o Les politgues dracces & éducatton dans un monde en

chungement: objecnils et strolcgies?

r Doit-on reconsidérer la relation entre la démocratie ¢

Pégalité des chances i Lo lumigre du chdmage?

o Les legons des expériences des @tudunts par rapport aux

différentes politiques d aceds?

P'résidenis:
Proresseuie U DAncior, UsivERSITE B LIPrsALA
Pedagogiska Institutivnen,
Boks 21009, 750 02 Uppsuala - Suede
FEL (460 1R 181663
Fax (46) 18 IR IG0R

Proresserr AT MosAasTA,

Universith degh Studi di Firenze,
Dipartimento th Seienee dell’ Educazione,
Via del Parione, 11/B, 1-50123 Firenze. ltali¢
TEL et fax s (30) 55 23021113

ATELIER 3

Education, mobililé intra-européenne et migrations
internationales

o el est e robe de éducation dans un monide de migration?

o Duelle est le relation entre éducation ¢ Ty mobilie

IO -C OO 4

« Quel et le rile en ce gui concerne les dronts et L euliure

die L meagorité e des minoritds?

o Le rile des valeurs culturelles et de la langue dans e

domane des mgrabions et de intégration”

o Les differences dans e domaine des valears éducatives ¢l

leur role en tant guaide ou frein d o mobiliee géopraphigue?

Presidents :
Prigrsseiie Jomas Do VARDERHOEVEN,
University of Leuven, Katholicke Universiteit,
Dieparterment Pedagogische Wetenschappen,
Vesalivssirma 2. B-300 Leuven (Belgigue)
TEL (321 16 286 206
Fax (323 06 286 200

Proiessin i Gus Buens

University of Gromingen, Departmient of Education,
Girole Rozenstrant 3%, 9712 1) Gromngen, Pays-Bas
Tel: (31) 506 365 40

Fax: (31) 506 365 21



GROUP SESSIONS

THE THEMES OF THE GROUP SESSIONS

The tollowing tentative questions are intended as a clanfi-

cation of the topics of the graup sessians and as inspiration

GROUP 1

Education and Cultural Identities (at the European,
National and Regional level).

* The idea of Europe: histoncal realities and future prospects?

» European identity: diversity, unity, change?

« Collective identities (cultural, reqional, natinnal, others), pro
cesses ot integration, affirmative movements, risks af
disintegration?
& Chllective

identities, human rights, citizen’s rights

represartatons and realities of actual practices?

& The role of education in.a pluralistic and wrified Earope?

* The Euwropean dimension in educalional polioes of 1he adu

ational systems’ interdependence and salidarity?

Chair persons.
Prewpssonr Mang Euol, URIVERSTTY oF ATHEN
O o Alfeion. GHR-11522 Atliens

PFhone: (30) 1 &4 27 455

IT, LUNIVTRSITY OF GuasGony
Department of Fducation, Glasaow W12 800
Phore: (44) 41-339 88455

Fax 441 41-330- 5451

GROUP 2:

Palicies of Access to Education and Social Mobility,

* Eclucation o 11 help or hinctrance Tor social mobility?

programm e

* Policies of access to education in a world of change: which
goals and strategies?

* |5 it time for a reconsideration of the relationship betwesn
l'h-"l":ul.hrl.\.-' and '.":1.:.-J| ty of opportunity in the light of unem-

ployment ?

* How are different policies of access experienced by students

= S
and learmers

Chair PEersons:
Proresson U, Dasalor, Unversity 0F Lirmala
Pedagogiska Institutianen, Boks 2109, 750 02 Uppsala
Fhone. {46) 18 181688
Fax, (46) 18 181608

Proressop Ao M MASTA,

Universita degll Studi di Firenze,
Mparnimento di Scienze dellEducazone;
Via del Pariane, 11/8, I-50123 Firenze,

Phone and tax: (38) 55 2302113

GROUP 3

Education, Intra-European Mobility and International
Migration.

« VWhat Is the role of education i a warld of migration?
* |n which ways are education and intra-European mobility

connectad?

* What s the role-of educabon within majarity and minority
riahts and cullues?
* The relevance of cultural values and AnguAg® for m aration
ang integration?

s Ditterences in educational values and thesr importance as

promoters andior preventers of geographical motality?

Chair persons:
Preabpssind Joman [ VANDERHOEVEN,
Unwersity of Leuven, Eatholicke Universitent

Departement Pedagogische Wetenschapnen,

Jesaliusstraal J, B=- 3000 Lauven (Beloum)
Phricine: (92} | 6-286206

286200

Unnersty of Gramnmaen,, Department of Lducation
Lirote Hoeenstraat 38, 9712 T Graningen

The Netharlands

Phong: (311) 506 365 40

Fax (31) 506 365 21




ATELIER 4

Education, emploi et technologie

o Quelles sont les conséquences pour la formation
professionnelle du passage d one sociéd industrielle & une
sociéd d'information?

« Comment la technologie affecte-t-elle le monde du

travail er les compélences des employés?

o Quel est le role de 'éducation générle dans un monde
de spécinlisation et de concurrence?

o Dunx guelle mesure le chomage influence-1-il le concept
d'éducation et d'emplei, et les relarions entre ces denx
lermes’”

Prisidents:
Proresseln Hans-PETER SCHAFER,
Universate de Humbourg, Institut fur vergleichende
Erzichungswissenschaft
Sedan 51, 19
200460 Hambourg
Tél: 49 4041 233712
Fax: (49 40 41 23 6247

Provessin e Exreve Onovan PLanas
Universidad de Barcelona

Depantamento de Bconomia Polites
Avida. Disgonal 690, E-080034 Barcelona
Tel: 3493402 18 12

Fax: (34) 93 402 43 54

ATELIER 5

Les modéles d’éducation des adulies et de formation
continue: dimensions culturelles el économigues

= Quelles sont les priorités entre éducation des adultes di

type formel, non formel. oo mformel?

= Comment Manalyse historigue peut-clle nous aider 4

prévoir les besoins futurs d education des adulies?

o Dans guelle mesure les changenents récents dans les
domuines de lo démographie, de 1"économie et de i

technodogie infloencent-ils P educanon des adulies?!

» Est-ce que I'éducation des adultes est une panacée contre le
chimage €t les remises en question individuelles ou une
nécessité éducative dans une pénode de changements sociaux

rapides?

« De guelles théories en matiére d'éducation d'adulies avons-
nous besein: visionnaire, économi-gue, ou du lype

“developpement persomnel™

Présidents:
Pt FESSEUR WAL SKOVEAARD-I"ETERSEN,
The Roval Danish School of Educational Stuchies
Emdrupvej 101
DK - 2400 COPENHAGEN NV
TEL (45) 39 68 66 33
Fax (45) 39 66 00 8

PROFESSEUCE ZIBERT A% JACKLURAS

Institute of Pedagopices

44 M Katkaus st, Vilnius 2600, Lithuanie
Tél (3700275 2362

Fax (3707 2 75 DU Y5

ATELIER 6

Les curricula contemporains: unification europeenne el
interculluralisme

» La dimension européenne en dducation: une source

' inspirution?

o Quelle distinetion devens-nous faire entre les différents

maodéles curopeéens d’cducation et de curmiculum

« Dans quelle mesure peat-on rendre U identile culturelle
nationalefregionale plus cobiérente uvee Midée de dimension

curopdenne dans le domaine de Nedocanion’!

* Quelles sont les conségquences d'un modele curopéen oo
cosmopolite de corriculum aux diftférents niveaux
cducants?!

b

= Relations entre “curriculum enropéen’™ el lingues non
curopéennes, enire culiures el besoins educutils dans lies

duales européennes?



GROUP 4

Education, Work and Technalagy.

* What are the consequences for vacational training ansing
from the development from an industrial society to an nlor-
mation society?

* How dees technology affect the meanmng of work and of
wirk competance?

* What is the role of general education in a world of speciali-
zation and compelition !

* How does unemployment influence the concept of educa-
tion and work and the relation between them?

Chair persons:
Prorrssom HANS-PETER SCHAFER,
University of Harmbiurg, Institut fie verglelichende
Erziehungswissenschatt,
Sedan 51, 15, D-20146 Harnburg
Fhone; (49)40 41 233712
Fax: (49)4041 23 6247

Prosesson Esteve Oroval, Puanas
Universidad de Barcolona
Departamento de Economia Politias
Avda. Diagonal 690, E-08024 Barcelona
Phone! (34193 402 18 12

Fax: {34) 93402 43 44

GROUP 5

Patterns of Adult Education and Lifelong Learning: The
Cultural and Economic Dimen-sions,

= Whal are the prionties between formal, nanformal and

intormal adult education?

* Haw lat can histancal analysis help us to plan Tar future

needs of adull education?

= How o recent demographic, economic and technological
changes mfluence adult education?

TG

* 15 adult education a panacea against unemployment and
personal cnises or an educational necessity in an era of rapid
soclal change?

= Which theories of adult education do we need: visionary,

developmental, economic?

Chair persons:
PROFESSOR VAGH SKOVGAARD-PETERSEN,
The Royal Danishchoal of Educational Studies,
Erndrupve) 101, DK-2400 Capenhagen NV
Phone: (45) 39696634
Fax: (45) 39660081

PROFESSEIR ZIRERTAS JACKUINAS,

Institute of Pedagoqics,

a4 M Katkaus st Vilmus 2600, Lithuania.
Phone: (370} 2 75 23 62

Fax: (370) 2 75 08 85

GROUP 6

Contempaorary Curricula, Europeanization and Intercul-

turalism,

* The European dimension in education: a source of insplra-

b

* Which distinctions are 10 be made between different

European models of education and curnculum?

s How far can the need for & national/regional cultural iden-
tity be made more consistent with the (dea of a Eurcpean

dirmensan i education

* Whal are Lhe consequences of proposing a European or cos-

mopolitan curmculum at the different educational levals?

= “European curriculum” and non-European languacages, cultu-
res and sducational needs in Euiopean schools: which rela-

tignships?



Presidents :
PrOFESSEUR DONATELLA PALOMEA
Université de Rome. “Tor Vergatu™
Via B Alimena, - 00173 ROME
TElL (39) 6 72595074

PROFESSECRE Sven Bk MORBENHG

Université de Copenhague

Department of Education, Philosophy and Rhetorics
Mjalsgade 80, DK - 2300 COPENHAGUE 5.

Tél: (45) 353 288 11

Fax: (45) 353 248 50

ATELIER 7

ATELIER 8

I 'education: un héritage culturel

=+ Existe-t-il un concepl d éducation européen spécifigue,

o plusicurs?

« 8i oui, sont-ils complétement distincts, ou ont-il en

commun un ou plusicurs caractéres?

« Comment Taut-il comprendre les idées et les valeurs
sducatives héntées et comment peut-on les transformer

pour répondre aux besoins des socicies confemporaines?

+ Quel est le rile dex idées et des valeurs éducati-ves hentces

dhans le processus de modemisation?!

Présidenis:
PrioreEsseumn HiExk W as Akl
Université de Gund
Adresse privee: Amerikaled 13, Bus 17,
2000 ANTWERPEN, Belgwue
Tél (3233 2164003

Fax (Universid)y: (329 22503 11

Professpun Bonert COwEN

Uimyversite de Londres,

Drepartment of Frucation

20, Bediord Way, GB-London WCT HOAL
Tél, (44 71 612 6602

Fax: (44 71 612 6126

Les processus d'unification: modeles et résultats,
convergences ef divergences

« A la lumitre des changements politiques, éeonomigues et
sociaux, quel o été et quel sera le role de 'éducation dans le

processus d'unification?

+ Quels types de nouvelle legislation éducative et de
réeglementation doivent-étre mis en ocuvre dans une Europe

gui s"#largit & 1'Ouest et i Est?

« Dans quelles circonstances économiques et politiques Jes
législations internationales et nationales peuvent se
transformer en pratigues éducatives autonmmes au niveau

régional?

« Quelles sont les forces éducatives qui favorisent la
centralisation ou la décentralisation dans |"Burope

o “ujonrd “hui?

« Y u-t-il des structures spécifiques de type consti-tutionnel,
éducatif, politique, cthnigue ou religieux qui favorisent la
convergence o 1 divergence dans e domaine de Péducation

e ihe L cubie?

Presidents:
Pronepaserie Herso £ysik
Université de 1 Rubr & Bochum. Institut fir Pidagogik
Giebtiude GA 133, Posttach 12148
Universititsstrasse 160, D - 44780 BOCHUM
- 4630 BOCHUM
Tel, (49) 234 700 47061
Fax (491 234 T 4241

ProrFessEur MIGUEL A. PEREYRA
Universidad de Granada
Departamento de Pedagogla
Filosofia B. Campus Cartuja

L - 18071 Granada

Tel: (34) 58-13 54 48

Fux: (34) 58-24 37 61



Chalr persons:
Froresson DoNATELLD PALOMEA,
University of Rome,
“Tor Vergata” Via B Alimena, |-00173 Roma
Fhone: (39) 6 7259-5074
Phone/tax (privatel: (39) 6 4423739

ProFesson Svin Eam Moroensn,

Unwersity of Copenhagen,

Pepartment aof Education, Philosophy and Rhetanics,
Mjalsgade 80,

[K-2300 Copenhagen &

Phone: (45) 353 288 11

Fax:  (45) 353 288 50

GROUP 7

The European Idea of Education - a Cultural Heritage.
= |5 there a specific European idea of education? Or several?

* |f so, are they fully diversified or do they possess one of
More Comman traitsy?

* How can inherited educational ideas and values. be interpre-
ted and transformed 10 meet the needs of contempaorary
soCieties?

* What is the role of inherited educational ideas and values. in

the process of modernization?

Chalr persons:
Prorpsson Henk Van DARLE,
University of Ghent,
Privale address: Amenkalel 13, Bus 17,
2IHH} Antwerpen, Belglum
Phane: (32) 3 216 40 03
Fax (Uriversity): (321 9.225.93.11

Prokksson Rosprr Cowel,

University of Londaon, Department of Education
20, Bedlord Way, GB-London WC1 HOAL
Phane: (44) 71 612 BeD2

Fax. (44} 71 612 6126

By,

(

Unification processes: Patterns and Outcomes,
Convergencies and Divergencies,

GROUP 8

* In the light of political, econormic and social changes, what
has been -and will bi- the role of education in the pracesses

of urification?

» What new sources of educational legislation and formal
requlations <an be appropnate for a now, expanded Europe,

edal and weast?

= Under which economic and political circumstances does
international and natonal legislation transtorm into relevant
dutgnomaus, regional, education:l practice?

= What educational torces towards centralization or decentra-
lization can be discerned in today's Furope?

* Are there spedific constitutional, aducational, political, ethie ar
teligiss structures that assist the worwergence or divergence of

culture and education?

Chair persons:
Presrsstr BERND Z¥MEK,
Linversity of Rulir, Bochum, Instrtut 10 Padagogik,
Gebaude GA 1/53, Posttach 102145,
Liniversitatsstrasse 160, D-44780 Bochum
D-4630 Bochum
Phone: (49) 234-700-4761
Fax: (49} 234-709-4241

PrOFESSEUR MiGUEL A PraFvRa
Unversidad de Granada
Departamento de Pedagogia
Filasotia B, Campus Cartuga
E- 18071 Granada

Tél (34) 58-13 54 48

Fax: (34) 58-24 37 61




ATELIER 9

Les défis de "éducation dans les pays en voie de
développement

« Y a-t-il des problémes éducatifs communs auxguels
doivent fuire face les pavs en voie de développement el Jes

pilys européens avpourd o’

o Dint-om upporier des reponses différentes aux |'|Il.ln|!‘-5';.'lll‘."'
Gducatifs A aujourd hut ¢n Europe et 4 Mextérieur de

I"Europe!

« Comment les idées éducatives, tant du point de vue
theorigue guée pratique. sont-elles impartces, ciporices

assimilées”

s Comment doit-on définir les concepis d'cducation de

base et d alphabérisation dans les pays en vole de

développement?

r Quelles lecons pouvens-nous lirer de Mexpérience

chacun d'entre nousT

Présidents:
ProresseUr Frasoons (v
Institnt de Recherche sur 'Economie di
I"Education (TREDL )
Faculté des Sciences Mirnnde - BJP. 138
ik DUON CEDEX
TéL (33) 80 39 54 50

Fax (33) 80 39 54 79

PrUFESSELR STar CALLEWALRT

Université de Copenhague

Depeirtmient of Edueation, Philosophy and Rhetori
Njulsgade 80, DK - 2300 COPENHAGEN 5
Fél (453 31 54 22 11

Fax (45) 31 3404 ||

ATELIERS SPECIAUX

Les participants sont invites a Organiser des ateliers su
des sujets purticuliers, 1s se tiendront le 29 jumn, de 14 4 10
heures

Les groupes ou les individus qui sont intéressés doivent
gdresser ung i9-|;|,|||||-a|1||-|.| concernant ces -.'.|L‘|H..'I\ au
Secrétanat du Congres avant le ler jun

lusgu'a présent, les atelirs suivants ont é¢ proposes

I. Atelier spécial pour les jeunes chercheurs en

education Comparee.

Cet atelier est desting aux jeunes chercheurs spécinlisés
duns le champ de |"édocation comparée, et qui n'ont pis
encore obfenu leur doctoral ou gui 17ont soutenu
recemment. Cet atelier est desting & offrir un heu
d'échanges ¢ de discussion pour les sujels qui ne sont
pas traités dans les 9 ateliers. Une anention particulien
sera donnée aux problémes de méthodologie en
cducution comparée, Les intervenants qui voudraient
voir leur ravail discute dovent envoyer leur papier

directoment a Scerétarial du Congris

2. Réunion du Groupe Femmes de la CESE. Vendred

ler puller, 0900 - 14000, un seminiire sur 'éducation

danoise sera oreamse a1 Université de € n!.‘-u.‘llil.!!_'ll'.'

CONFERENCIERS

I'hyge Winther-Jensen
Umiversité de Copenhague
Professeur Mogens Niglsen
I'he Roval Damish School of

Educational Studies
Darthe Heurling, Mimstére d"Education danois

Si1 vous &tes intéressés, mentionnez-le sur le formulare

d'inscription.




GROUP 9

Challenges of Education in Developing Countries.
s Which common educational problems do we face in the
developing countries, and in Europe, today?

* Are there different answers to these educational prablems

in Europe and outside Europe?

* How are educational ideas, in theory and practice, imported,

exporied, assimilated?

* How are basic education and literacy to be defined in the

developing countries?
= Wihuch lessons canwe learn from each other?

Chair persons:
PROFESSOR Franc o ORIVEL
Institut de Recherche sur MEconomie
de |'Education, (IREDL,
Farulte des Sciences de Mirande,
F.B. 138, 21004 Djon Cedex
Phona, (331 80 39 54 &0

Fax: (33) 80 39 54 79

PrOFEISOR STar Catirwarsr,

University of Copenhagen,
Department of Education, Philosophy
and Bhetong, Mjalsgade 80,

DE-2300 Copenhagen %

Phone: (4% 31542211

Aller lanuary 24, 1994: 35 32 BB 1

Fax, [(45) 31540411

pragrammée

SPECIAL WORKSHOPS

Members and participants are invited to organize works-
haps on topics of special interest, These will be held on June
29, at 14.00-16.00 hrs.

Groups and individuals should send an outline of their pro-
posed workshop to the Conference secratanat before June 1

The following workshops have been proposed so far

1. Special workshop for young researchers in
Comparative Education.

The workshop s for young researchers who are speciall
zing in the field of comparative education, and who are
still balowy the doctorate level or have eamt their doctorate
recently. This workshop is meant to serva as an open
torum for a discussion of topics not related to thae 9 wor-
king groups. Special emphasis should be given 1o ssues of
comparative methodology, Speakers interested in having
thelr work discussed should send ther papers directly to
the Conterence Secretariat with a clear indication that the
paper i related to the special workshop for young resear-

2. Meeting of CESE Womens' Network, open 1o all

wormen, who are or intend to become CESE members

SPECIAL POST CONFERENCE SEMINAR

Friday, July 1, 09.00-14.00 hrs,

A seminar on Danish education will be arranged at the
University of Copenhagen

Contributors: Thyge Winther-lensen, University of
Copenhagen

Prof. Magens Nielsen, The Royal Danish School of Educational
Studles and Darthe Heurdin, The Damsh Ministry of Education,

If interested, pleaze tick off .on the reglstration form



|'| rogrammea

PRESENTATION
DES CONFERENCIERS INVITES

PROFESSEUR PER EIHRGAARD

Professcur de Iittérature allemande, Universite de
Copenhague. Travaux pincipaux: “Die Genesung des
MNarcissus, Fane Stodie su Gocethe: Wilhelm Meisters
Lehrjahre”, 1978 "Greld og arv™ (trois gssais sur
PAllemagne), 1991, 11 a été membre de diverses
commissions du Mimistere de "Education (traitant

“Choisir d apprendre: les adulies en formation™ (Open
University  Press, 1987), “Les adultes duns
I"enseignement supérieur en Grande-Bretagne el en
Amérigue du Nord™ (Almaquist and Wisguell, 1988).

ProFESSELR STEVEN BORISH

Swarthmaore Callege, Pensylvanie, Oeuvre principale; "Le
pays dhe Ja vies Jes ceoles secondaires populiires danoises et
le passage non violent du Danemark 4 la modemisation”,
( Blue Dolphin Publishing, 1991),

notammeni du statut des disciplines littéraires et des

langues élrmngéres dans Je systéme éducatif danois), PROFESSEUR SHIN'ICHI SUZUK]

ProreEsseLk AN 1onio Novoa Professeur d’Education Comparée, Institut d”Education,

Université Waseda. Tokvo, Président du Forum
Professeur d histoire de 1'Education et d’Education com- Roviume-Lini-Lipon pour les études en éducation.

parée. Université de Lisbonne, el Professeur invité & Dernier ouvrage: “Méthodologies en éducanion

I'Universiié du Wisconsin i Madison. Président de In comparée”, (Waseda University Press, 1993). En

Conférence internationale pour "histoire de |"éducation préparation: “Modermsation el réformes de éducation:

(ISCHE), Oeuvee principale: “Le temps des professeurs: perspectives pour le 21eme sigcle™
analyse socto-historigoe de T profession enselgnante b

Portugal”. Lisbonne. 1987,
Proresseur Repo Ravona

Professeur de Sciences de 'Education {apres aviorr eic

professeur en éducation comparée ¢l en politiques
eclucatives), Umversité de Tumpere en Finlande, Dernier
puviage puru: “Koulotuspolittkka™, (les pohitigues
d'éducation et la politique éducative, en colluboration
avec L. Lehusalo), 1992,

Proressivr HARTMUT KAELBLE

Professeur d historre sociale, Université Humbaoldr,
Berlin, Specialisé en histoire sociale comparée, dans les

domaines de |'éducanion, de by culre et de la recherche

scientifigque. Creavre principale “Aul dem Weg zu einer
curopiischen Gesellschaft? Eine Sogzialgeschichte
Westeuropas 1880- 19807, Milnich 1987 (traduil en
francais),

Copenhagen

ProOFEssHUR Maria SLowey

Directeur du Département dEducation des adultes &

Université de Glasgow . A publié en tant que co-autenr:



PRESENTATION OF INVITED SPEAKERS

Dr.

Dn

D

(ViR

piiL. Prit ShrcasRD

Protessor of German literature, University of
Capenhagen. Major warks: “[ie Genesung des Narcissus
Eine Studie zu Goethe: Wilhelm Measters Lehrahre"!
1978 "Gaeld ag arv” (three larger éssays on Germany),
1991, Has been a member of vanous commissions under
the Ministry of Education (especially dealing with the sta-
tus of the humanitiesforeign languages in the Danish

educational system)

Anronio Movoa

Professor of Histary of Education and Comparative
Education, University af Lisbon, and visiting scholar at the
Wisconsin-Madisan University. President of the
Intermational Standing Conterence for History of
Education (ISCHE) Major work: “Le temps des Professeurs
- analyse socio-historique de la profession enseignante ay
Portunal”, Lishoa 1987

REsity RAOLA

Professar of Fducation (previous protessarship in compa-
ralivee and educational policy), University of Tampero
Latest work, “Koulutuspolitikka”, 1992 (Tha politics of
Education and Educational Policy, together with L

Lehtisalo)

A, HarTmur KAruo

Frofessor of Soosl History, Humboldt Unersity, Berlin
Particularly interested n camparative social history, in-
clurding education, culture, and sclentic research, Majoi
witk! "AUl dem Wen mu einer europdischen Geselischaft?
Eine Sozialgeschichlie Westeuropas 1880-1980"
Minchen 1987, (translated into Frenchl

cToR Mapm Sty

Professor of Adult and Coantinuing Education, Liniversity
of Glasgow. Pubhzations intlude the co-autharship of
‘Choosing to Ledrn - Adulls in Education”™ (Open
Uriversity Press 1987) “Adults in Higher Education i
Gireat Hrtain and Morth Amerca™ (Almguist and Wiskell,
| SEE)

DR, STEVEN Bomisk

Swarthmore College, Pennsylvama. Major work: “The
Land of the Living: The Danish Folk High Schools and
Penmark’s Non-violent Path to Modernization®, Blue
Dolphin Publistung, 1991)

Dn, SHIN"ICHI Suzux

Frofessor of Compa-rative Education, School of
Education, Waseda University, Tokya, President of UK-
lapan Forum for Studies in Education. Latest work:*
Methologies in Comparative Education”, Waseda
Lnwersity Press 1993, In Preparation.” Modermization and
Educational Reforms: Prospects tor 215t Century”.
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APPEL A CONTRIBUTIONS

PROGRAMME SOCIAL

Date limite: les résumes doivent étre soumis avant le ler
mars,

Ateliers:: Les participants sont invités 4 identifier Matelien
dans lequel ils désirent présenter leur papier et i entrer en
contact avec les présidents de ["utelier concermé. Nous leur
demandons d'envoyer le résumé original au secrétarinidu
Congres a Copenhague.

Ling copie de leur communication doit étre envoyée par
leurs soins pux deux présidents de 1"atelier choisi avant le
ler juin.

Résumes: Les résumés doivent comporter le titre, les noms
de towns les sufeurs, institution o appartenance, la ville el
le pays. Les hypothéses, les méthodes, les résulias et les
conclusions devront ére clirement precisés en anglais on
en frangais.

Tous les résumés seront examinés par le Comité
A" Crganisation gui Tera connaitre sa décision an plus tird le
ler avnl, La date limite pour bénéficier de inseription 3
tartl réduit sera reculée pour les auteurs des résumiés
aceeples,

Contributions: Les contributions écrites ne de-vront pas
dipasser 12 puges. Vous deveer adresser un exemplaire de
volre papier avant le ler juin i chocun des deux présidents de
'mtelier auquel vous appanensgz. Une copie accompagnée

d"une disgquetts devia ére déposie an seerétariat du Congres,

EXCURSION

Mardi 28 juin, 14,00 - 19,00

Visite de ' Académie Sora et d une école secondaire
populaire danoise. Les participants seront conduits ¢n
autobus & Sore, une petite ville historigue & 60 km i "'Ouest
de Copenhague. Cente académie gui est aujourd hui
Funigue lyede national ¢uat, au miliew du 19&me siecle, le
berceau dune université populaire fondée pur N.F.S,
Grundivig, qui est par ailleurs & origine du mouvement
des ceoles secondares populares danoises. Les participants
seront également conduits dans une ceole populaire
modeme afin de se rendre comple comment idée originule
est aujourd hun mise en pratigue,
Cette excursion n'est pas comprise dans les droits

dinscription.

Soirée d aceueil
Dimanche 26 juin, 18.00 - 19.30

Lin cocktul de bienvenue sera offert & |'Université de
Copenhague aprés les formalités d secueil des participunts.
Des boissons locales et des petits fours seront servis non
loin du liew d’inscription.

Ce cocktunl est inclus dans les droits d'mscription des
participants ¢t dans ceux des personnes gui les

decinmpEgne: if.

Réception i I'HOtel de Ville de Copenhague
Lundi 27 juin, 15.00 - 19.30

Cette réception officielle est organisée par les autorités
municipides de Copenhague dans le magnifique bitment
gui abrite 'Hatwel de Ville, Le Maire de Copenhague
accueillera les participants et les invitera & un buffer.

Les personnes qui accompagnent les participants seront

les bienvenues i cetie récepiion

Diner de cliture a 1'Université de Copenhague
Jeudi 3 juin, 1830 - 23,30

Lin diner de cldture est prévu pour la derniére soirée du
Congrés, Le priv de ce diner n'est pas compris dans les

dronts o inseripiion,




CALL FOR PAPERS

Deadline: abstracts must be submitted before March 1.

Working groups Participants are inwited to identify the wor-
king group, where they wish 1o present their paper and to get
in louch with the respective chair persons. They are requested
to send in the original abstract to the Copenhagen Conaress
Secretariat

A copy of your paper must be sent to the two chair per-
sons of the chosen warking graup before June 1

Abstracts. Abstracts should contain titie, names of all aut-
hors, anstitution, city and country. Hypotheses, methods,
results and conclusions should be clearly stated in English or
Franch

All abstracts will be reviewed by the Organizing
Committes and you Can expect to receive the result of the
reviewing by April 1. Deadline for early registrabon (low fee)
will be extended for accepted abstract presenters.

Papers. Written contributions should not excesd 12 pagas. By
lung 1 ane copy of your paper should be sen 10 each of the
fw chair persons in the group af your presentation, The on-
ginal paper (ncl. a deckettal must be handed aver 1o the
Conterence Secretarial upon arrival

EXCURSION

Tuesday, lune 28, 14.00 - 19.00 hrs,

Wisi 1o Sord Akadeimi and 4 Danish folk high schoal

Participants will be taken by bus 1o Sorp, a small histoncal
town abaut 80 ki west of Copenhanen The Akadermi, today
the anly national gymnasmum, was in the middle of the 15th
century consiclerad ta be the onginal site of a peopla’s univer-
sity by N. F S Grundtvig, the founder of the Danish folk ngh
school mavement. Participants will alvo be taken to 3 modermn
Ranish folk high school 1o see how the idea was realized in

prachce

The excursion s not included in the conference fee

SOCIAL PROGRAMME

Welcome Meeting.
Sunday, June 26, 18.00 - 19,30 hrs,

After registration at the Canference Site, the University of
Copenhagen, there will be a welcome meeting, Local dnnks
and snacks will be seived next 1o the registration area,

The welcame meeting is included in the fee for partici-
pants and registered accompanying guests.

Reception at the Copenhagen City Hall.
Monday, June 27, 18.00 - 19.30 hrs.

Official welcome of the City of Copenhagen, The recep-
tion 15 hosted by the Municipality of Copenhagen. At this
magnificent building at the City Hall Square you will be welco-
med by the Mayar and afterwards a buffet meal and beverage
will be served

The reception is for participants and registered accormpan
Ying gliests

Final dinner at the University of Copenhagen,
Thursday, June 30, 18.30 - 23.30 hrs,

A final dinner (s the setting for the last evenimg of the
Conference. You wall have a supper incl wine and coffee
The dinner i not included in the conference fee



PROGRAMME DES PERSONNES QUI
ACCOMPAGNENT LES PARTICIPANTS

CorPENHAGIE

Copenhague cst une ville élégante, créée il y a plus de
800 ans. Bien qu'elle compte un million dhabiunts, ¢est
une ville calme et préservée de la délinquance, dans
laquelle on trouve tous les services d une capitale
curopéenne moderne dans une atmosphére amicale et
détendue. Vous vous sentirez bien chez vous i
Copenhague, avee ses canaux, ses rues érroites, ses vieilles
muisons ¢ son churme ranguille

La ville offre une gamme diversifice de centres
diintérérs, Le centre ville se trouve autour de la fameuse
e pidtonne “Stroget”™, trés proche de la plupart des centres

dintéréls,

Tour de la ville et du port de Copenhague
Lundi 27 juin, 10,00 - 13.00

Ce tour en autobus conduit les visiteurs qupres des
principaux centres diintérées tels que le Palais
Amalienborg, résidence de Pactuelle reine Margrethe 10, le
glypiothéque de New Curlsberg et aux Jardins de Twvoh

A Gammel Strand. gui était autrefois le marché aus
poissons, les visitears gquitteront uutobus pour monter
dans un hateaw. Cette eromsiére longern les canaux de
Christismshavn avec ses vieux immeunblis pittoresgues el
< urrétern i Litde Mermaid, le pare d'attractions codé par
Hans Christian Andersen, avant de retourner au guat de
dipart,

Cette excursion se fera avec des guides anglophones el
Mrancophones,

Le prix de cette excursion ('est pas compris dans les
droits d inseription,

L seeréturiat se réserve e droit dinmuler 1excursion en

cas de mangue de participants.

Fxeursiom

Murdi 28 juin, 14500 - 1910

Vous trouveres des détails sur cette excursion & la page
X% Son prix n'est pas prévi dans les dronls d inseriphion
des participants ni dons ceux des personnes gui les
seeompagnent.

Les bus partiront du lieu du Congrés: et s arréteront 4 la
Place de "Hotel de Ville pour prendre les personnes gui

auCoI P nen les partcipants.

EXCURSION POST-CONGRES

Excursion dans 1"ile de North Sealand
Vendredi Ler juillet, 0900 - 16,00

Aprés avoir longé la cdre pittoresque au nord de
Copenhague. les visiteurs s arréteront uu Musée Louisiani,
qui abrite des collections inégulées d'an danois moderne
qu'il ne faut en aucun cas manguer, Ce musée offre une
atmosphére trés particuliore, lice au mélange de Marn, de
"architecture et du paysage, et met en valeur de maniére
unigue les ocuvies gui sont presentees.

Apris la visite du musée, le groupe s arrétern i Elseneur
au Chiteau de Kronborg, gqui est le cadre de la piece de
Shakespeare “Hamlet”,

Il poursuivia sa route jusqu’s Hillerad, ou sera servi un
déjeuner dans une aubierge danoise typigue. 11 visitera enfin
le chitteau de Frederiksborg, un monument de lu
Renaissance tout & fait impressionnant, gui abrite
aujourd hui le musée historigue national,

Cerre excursion sera accompagnée de guides
anglophines et francophones, Dépurt et armivee @ place de
I"Honel de Ville.

Prix: 550 couronnes danoises pas personne, y compris e

dijeuner el les tickets dentrée.

Le secrétaniat se reserve e droit d annuler Pexcursion

en ens de mangue de participants.



ACCOMPANYING GUESTS'
PROGRAMME

COPENHAGEN

Copenhagen is a beautiful city, more than 80O years old
Though the city has approximately 1 million nhabitants,; it s a
tlean and non-violent city, which combines the facilities of &
modem European capital with a fnendly and relaxed atmosp-
here, You will feel very much at home in Copenbaaen with its
canals, narrow strests, old houses and quiet chamm

The city provides an excellent oppartunity for a wide range
of social activities. The aty centre b concentrated amund the
famous pedestrian street, “Straget”, and all facilites are wit-

Fur walking distance

City and Harbour tour of Copenhagen.
Monday, June 27, 10.00 - 13.00 hrs.

The taur starts by coach through the city passing places of
interest such as Amalienborg Palace - residence of the reig-
ning monarch Queen Mararethe I, The New Carlsberg
Glyptotek and the Tivoli Gardens

At Gammee| Strand, formerly the old Fish Markst, we chan-
g from bus fo boat. This lelsure cruise takes you through the
canals of Chistianshavn with its picturestue old buildings and
making a 510p at the Litle Mermand, the {airytale creation of
Hans Chnstian Andersen betore returming 1o the perside

The tour will be guided i Enghsh and Franch

The tour is not included 0 the accompanying guests' fee
The Conferente Secretariat reserves the right 1o cancel the
tour in case of lack of panticipation

Excursion.
Tuesday, June 28, 14.00 - 19.00 hrs.

Ihe sxcursion (s described on page x and s not included
i the fees for particpants and accampanying guests

Ihe buses depart trom the Conterence site and will makes
a stop at the City Hall Sguare to pick up accompanying
quests,

POST CONFERENCE TOUR

Morth Sealand Tour.
Friday, July 1, 09.00 - 16.00

After-an attractive drive north along the coast road we
visit the beautifully sited Loulstana Museum, an unrivalled
snowplace for modern Danish and intarnational art which
should on no accoum be rmissed. The specal charactar and
atmosphere of the museum are the product of an interplay
between art, architecture and landscape, allied to the outstan-
ding works on view

After Louisiana there will be a short stop in Elsinore at
Kronborg Castle, stene of Shakespeara's Hamlet, We conti-
nue to Hillered, where lunch will be servid at a typical Danish
inn. Finally we visit Frederiksborg Castle, an impressive
renalssance building which is now a national-histonc museum.

The tour will be guided in English and French, and it starts
fram and terminates at the City Hall Square.

Price: DKk 550, per person, including lunch and entrance

fres

The Congress Secretanat reserves the nght to cancel the
tour in case of lack of participation,



MODALITES I’INSCRIPTION

Le formuluire d'inscription joint devra éire retournd au
Seerétariat du Congrés dis que possible (utiliser de préférence
des caractéres d'imprimene). Ce formulaire devrea &tre
accompagné du paiement de vos droits d'inscription en
couronnes dunoises. Votre inscription ne sera elfective
gu’nprés le paiement de ces droits,

Droits o inscription

Membres de L CESEMNOCIES :
B0 couronnes avant le Ter avril

[ 200 couronnes apres le ler avril

Autres participanis:
L2000 couronnes avant le ler avril
1600 couronnes aprés le ler avnl

Personnes aceompugnant les purticipants:
200 couronnes avant le ler avril

500 couronnes apres le ler avril

Les droits d'inscription des participants couvrent les
frais de documentation, les déjeuners et les cafés du lundi
au jeudi, la réception de bienvenue du dimanche. er la

réception i 1"Hotel de Ville du Tundi,

Les droits d'insernipiion pour les personnes
accompagnant les participunts couvrent la réception de
bienvenue du dimanche et la récepnion i PHael de Ville du

luni.

Muodalites de paiement:

Le paiement des droits deven se fuire de Ju maniére

survante:

1. par chiégque bancaire, libellé ¢n couronnes danoises el
tiré sur une bangue duncise ou par eurochégque likellé en
courpnnes dunoises sous réserve gue oot eorocheque ne
dépasse pas 1500 courennes, Ces paiements devront
porter Jes informations relalives au nom des partcipants

et i lewr aidresse.

2. par transfert bancaire sur le compte N7

273 (4 43 776 (CESE)

Bikuben Bank

Vesterbrogade 35

DK - 1620 Copenhagen ¥

Danemark

Tous les frais bancaires sont @ la charge du payeur, ¢
non du bénéficiure.

Confirmer ce paiement au Secrétarial en envoyant
une photocopie du document de transfert bancaire,
ainsi que votre nom et volre adresse,

Hébergement:

Le Secrétariat du Congrés peut ofirir aux particrpants
des chambres d'hotel & prix réduit, Ces chambres seront
réseryvées dans la emtéporie de prix indiquée sur le
tormulaire dinseription. Nous conseillons aux parficipints
de réserver leurs chambres aussi 1on gque possible, éant
entendu que le mois de jmn est an Danemark T saison 1o
plus touristique. Ces chambres seront réservées dans |ordre

d amveée des demandes,

Tous les hitels sont situés au centre ville, L horel Cab-
A s trouve @ peu pres i cing minutes en bus de la Place
i UHotel de Ville, les trons aurres ¢rant aceessibles o pied,
Les chambres de 'Hitel Cab-inn sont petites, mais
contortables et modernes, Tous les prix indigques sonl
)
Les réservations d hitels ne seront elfectives guapreés le

relatils i des chiumbres avec bains, petit déjeuncr compris.
paiement des arthes indigués dans le formulare
o insenption. Ces arrlies seront déduits de vorre faclure au

moment oi vous acguitterez celle-or lors de votre départ.

Vous recevrer une altestation de 1"Hétel ot une chambre
virs o G1¢ réservée, Des sporéception, veaillez viérifien
yu'elle ne comporte pas o erreurs de date darrivée ou de
départ

Si vous snuhaitez changer ultéricurement celle
reservation, vous devreez le faire par 'intermedinire duo
Secrétarial du Congres,




REGISTRATION PROCEDURE

The registration farm enclosed should be returned 1o the
Conference Secretanat at your earliest convenience duly filled
nand preferably typewnttan The form should be ace ompa-
niied by all your payments in Danish Kraner (DKE). You are not
considered o remistered participant until the Secretariat has
received your payment

Deadline for early registration is April 1, 1994,
Conference fees:

Members of CESENOCIES. registered belore April 1 DKK 800
Members of CESE/NOCIES, registered after Apnl 1, DEK 1200
Non-members of CESEMNOCIES, regitered before April 1. DKK
1200
Nor-members of CESEMNOCIES, registered after Aprl 1 DEK
1600

Accompanyng guests before April 1. DKK 200
Accompanying guests after April 1, DKE 500

The fee for participants includes conference documenta-
tion, lunches and cotfes Monday to Thursday, Welcome
Meeting on Sunday, the City Hall Reception on Manday

The fee for accompanying guests includes the Welcome
meeting on Sunday and the City Hall Reception on Monday

Payment:
Payment may be remitted as tollows

1. By banker's draft or cheque mads payable to CESE 94
i Damsh Kroner drawn on a Danish Bank  Please notice
that personal chegues are not accepted except lar Danish
cheques and Eurocheques, the latter not exceading DKk
1.500 gach. All payments must be followed by a clear
indication of the participants full name and address,

2. By bank transfer {0 account no.
27304 43776 (CESD)
Bikiben Bank
Vesterbrogade 55
DK - 1620 Copenhagen
Denmark

D

Eypld
All bank charges ara on the account of the registrant, rot

the beneficiary. Not applicable for payments made in
Cenmiark

Please remember to state participant name and CESE
on all payments. Please enclose a copy of the bank
transfer document,

Accommodation:

The Congress Secretanat can offer participants of CESE 94
Conference hotel rooms at a special discount canferance
pnce. Rooms will be booked in the price category indicated on
the registration form. Participants are advised to reserve
rooms as early as passible, June being the peak season
Rooms will be booked on a first come first served basis

All hotels are centrally located. Cab-inn hotel 5 approx. 5
minutes by bus from the City Hall Square, the three other
hotels are situated in the absolute centre of Copenhagen
Rooms at Cab-inn Hotel are small but comfortable and
madern, All hotel prices include private bath and breakfast

Hotel rooms will be booked provided that you pay the
depasit indicated on the registration form. The depasit will be
deducted from your hatel bill when you check out

You will receive a confirmation of your hotel booking with
full hatel name and address, When you receve the confirma
tion (hotel voucher), please chack that it shows the right arri-
val and departure dates

Alterations in your hotel booking must be addressed
to the Conference Secratariat,



INFORMATIONS GENERALES

Lien do Congres :
Liniversité de Copenhague
MNijulsgade B0

DK - 2300 COPENHAGEN 5

L université de Copenhague dispose de bitiments dans
différents quartiers de Copenhague: Ceux g
hébergeront le Congrés se trouvent i Amager, une petite
ile relide au centre de la ville par un pont ('acroport de
Copenhague se trouve sur cette méme ile) 1 Taut
compier environ 15 minutes de trajet en bus pour aller

du centre ville au lieu du Congrés

secrétariat du Conpres (avant ¢t apres la date du
Congres):

COVENTUM Congress Service

Hauchsve) 14

DK - 1825 Frederiksberg ©

Crinemark

TélL (43131 31 OR 47

Fax (451 31 3106 14

Scerétariat du Congres (pendant le Uongres);
CESE %4
cfo CONVENTUM Congress Service
Université de Copenhague
N jitlsgacle RO
13K - 2300 COPENHAGEN 5§
Tél. 145) 35 32 80 12

Fax (45) 35 32 80 12

Heures d ouvertore :

Dimgpnche 26 juin 15.00 - 18,30
Lundi 27 juin ORI - 17,30
Muardi 28 juin (1K.30 - 1430
Mercreddi 24 juin (30 - 16,30
Jewdi 30 juin (300 1800

Accueil des participants i leur arrivee:
Dimanche 26 juin, i 1" Université de Copenhiague. de 135

heures & IR hewres.

Lundi 27 juin, de ¥ heures o % heures, oo nueme erdrod

Langues de travail:
Les langues de ravail officielles sont Manglais et le
frungais, Une traduction simulinnée sera disponible pour
les séances plénidres, mais non pour les ateliers, qui
pourront se dérouler soit en anglais, soit en frungals, sl
simultanément dans les deux langues, selon les décisions

des présidents et des participants

Transport

Il existe une navere SAS (towes lex 15 minutes) entre
I"uéroport ¢t la gare centrale, gui se trouve i edié de la
Ploce de I'Hbtel de Ville. Le prix du hillet est de 28
couronnes danoises, S1 vous prener un taxi de acropon
i Uhitel, celui-ci vous colitera environ | 25 couronnes
danoises.

Copenhague dispose d'un excellent sysieme de
|_|;|.||~..|1|,11[ u|'|‘|,|||'| 1ITaMWw ays el autobus) l.es bus
numéros 12, 13 et 34 vont & 'Universite. s passent

tous par la gare centrale.

TRANSPORTEUR OFFICIEL

Transporteur Officiel
LM jeuners:
Les déjeuners du lundi ag jewdi sont compris dans les

drinis .I'|n>.1'r|'|'-||:'-:| el seronl servis a U Universieg

Climat et hahillement;
Le mois de juin s [nemark es1 le mois le p|'||‘1
pgrénbie de la périnde estivale, La lemperature
moyenne st de 207 Celsins. 11 est ncanmoins
recommindé d apporter un mantean léger ou un
imperméable. La Oin du mois de juin correspond aus

s |'||,r|"|.]||.!|ll_".- ||_'\ |'I|II'\. couries e 1 onnee

Lnnulation:
Les participants ou les personnes les accompagnint gul
devront annuler leur participation au Congres
ohtiendrant e remboursement de leurs droits A inscrp
tion, avec une déduction de 25% jusgquaw Ter mai, de
508 jusquine ler juin, sous réserve gue le Scoretaril
d Congres ait é1e prevenn avant ces dutes. Apres le ler

juin, il pe pourra pas dre cllectue de rembsoursement.

Assurances
Les organisateurs du Congrés ne peuvent s engager cu
meiliere O assurance pour Loms dommapes |1|'I:H'\.I|.|1I.l.' LMl
minterie] survenunt pendant le Congrés. Les participants

L prics de s assurer par eix-memes
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GENERAL INFORMATION Language
The official languages are English and French, Simul-
taneous interpretation will be provided for the plenary

Conference site sessions only

Unwersity of Copenhagen

Mjalsgade B0 Transportation

DK-2300 Copenhagen The SAS shuttle bus leaves every 15 minutes from the air-
port to the Central Raillway Station, next to the City Hall

The University of Copenhagen has buildings all aver Square. The fare is DKK 28, A taxi from the airport to the

Copenhagen, and the Conference site s on Amager, an hotels will be approximately DKK 125

island connected 10 the centre of the city by a bridge (the Copenhagen has an excellent transportation systern of

Capenhagen airport 15 located on the same sland) It electric trains and buses, Buses no. 12, 13 and 34 go the

takes appresamately 15 minutes by public bus from the University. They all pass the Central Raillway Station

centre of Coapenhagen to the conference site (Bemstorffsgade). All participants will have a buss pass for

free bus tare Monday to Thursday,

Conference secretariat before and after the
Conference OFFICIAL CARRIER

CONVENTUM Congress Service

Hauchsve) 14 w
Dk-1825 Fredenksberg (

[renmark Otticial Carrier
Lunches

Telephone  +45 31 31 DR 47 Lunches Manday 1o Thursday are included in the fee lor

Teletax, +45 31 371 06 14 participants and will be served at the University

Climate and clothes
June i Denmark 15 the most wondertul penad of the
Danish summer. The average temperature 15 20 degrees

Conferance sacretariat during the Conference
CESE 94
cfo CONVENTUM Congress Service
Liniversity of Copenhagen
Mialsgade 80
OK-2300 Copenhagen 5

Celsius. It is, however, recommended to bring a light coat
Or @ rain coat. Late lune s the perod of the longest Nor-
dic nights of the year.

Cancellation
Telephone: - +45 3532 80 12 Preregistered participants or accompanying guests who
Teletax +45 35 32 80 00 are unable to attend the Conferance will haye their paid
tees refunded less a cancellation fee of 25 % until May 1,
Opening hours: 54 % until lune 1 prowded that written notice of nonat-
Sunday, June 26 15.00- 18.30 tendance s recesved by the Conference Secretariat not
Maonday, lune 27 08.00-17.30 later than the above mentioned dates, After June 1 no
Tugsday, June 28 DA 30- 14,30 refunt can be expected
Wednesday, lune 29 08.30-16.20

Liability and insurance
Neither the arganizers nor the Conference Secretanat are
dble 1o take any responsibility, wharsoever, for injury or

Thursday, June 30 08.30 - 18.00

Final registration d i f
armage to persons or properhies dunng the Conference
Sunday, June 26 at the University of Copenhanen, 4 P P J

Farticipants are theretore kindly requested (o take out
15.00 - 18.00 hrs. and Monday, June 27, 08.00 - 09.00

thait v insurances



Map of Copenhagen

=
B2
W.nl. =
o8

i o
oo s e gz, o _ :
EUM QoY @oysswngRWS L selewy ....u_.,..u A ; Fy .m -
3pefhs S & y . £ B
12l ....u/f L The = & o
£ ﬂ_.uUmu_ o gy = iy
@ v, BRI =
N mbm&..wﬁn i Q.f_. suashe| x_mn
(iajieg ase ) e, SuB E .
alieg 3ised T T / e S
W
o, 4y
.w&_ﬁ_&. %, v.....Wh.
&,
4 by

g & b 9434

”Uﬁ W J@f :

x -

__,._._.__EEE_.:mm,.m.. mxmc:m_.__.,mhwwuwhm apib-
vy, CUeRIS L. & e
) GHYAZq ke PRLCEN Saeh
Lo Nog Y SPONS uwE] |

. speis ALY an_wug. L 2 =

m
upi|eg ] RW s ﬂ. [ 3
ﬂ_:.my suabujuioiiyg i _n_..wun_h.u; m.i.."x_ t—.ﬂ w .”ﬂw.: .,\m“..._..frﬂﬂﬂ_ B .n.mu .w__"w.- ﬁ...__
g SUmeiued | speysage 8%, 0108 . lenps T o v g % 2 4
iy s Ly iy % oy Ruawet D D
U o B uoleeg CX Vet 5 %, o B
() - ARy C £
S by % Douis
ra D 337 e _ e Lol
%ol % B W G &
D.I..r..._p.___ oy O — B 58 _M,,.__@v..t uB
rod, Ty O g {8151
! - A0 b Iasnwin
L= Mnr_n_._m...ww____._..l. e ) v

m,.mnrw.

Cab-inn

Hutel

YN E =
Jaeuae Tk sw |
2 % nsap VW0 Do

Lir<ajoygin o VIAWNE
e

=

ausaluubig E
L pud e g ah_.& .dma.
Syq ____..J._(_a,_..a.._. suEgap
m.w.lﬁ..,qaa =Y A BUOD ;
49 S Fenviisiung
SpR e

=] Wy

o
Digun, | .h.

_U.m.__.._u...u_un

4 = ..T,.wa..ud% iSa O/
e e

g ——T T

E
[ I ¥

Central
Hm.‘wa:,- bt

City Hall
Square

Paluce

Haited

4

ks omfon
Hinel




CRECISTIOTI0N
FOMN
FORMUL AINE
IINSCRIPTHON

Lty CUSE € onlference
Cipenhigen, June 26-30
g

PLEARE FYRE R PRI 2N

Fow sey ettt use

Titdsne D AMe Ms
NiHniine Noe R, O LT
Tmasitition . |

| [T T PLT PTT  S T N EPL [B T

Paasd o) olab i jieeiar I"H':u"'_hll_-n

[EIR LTS Ll Ty

Liaaniry/Fayy:

AU Ml Adtese patels Aocmmed byt Vous pskosios < OR: My prsuse addressAd issse peninmelic

ST pie s PN e AVEENUmEa

LE (I
S TIATIT Moy T T T T L BT R T
S Ml Fuzh s Mt

Flzpse ke thst ancumspasy gz 2oeses e o adoilianes 1o i stie i i umme?

VondRles e dg os ok i es e frbits AL U S A e As ind YR,
AIRKEY AL BRI TE 1 vt o f o AT IR PALE TV DE DEPARLD
S U g tion S Lk ot
el 1T e T i DKk
I DS ML Tecs (heardMe 12 DM it Nl AT
L2 ' PSRN rE s, <o, Sl o
| I ¥ Lk Fi 1=01 Riu !'_ = I_l‘ II.,.:'I'__|.- all .".;...__. 1 _i|||
i Ll s Y STl g s Sl WL
e et ] ] ooy, , ) lq{'.n T e i Toel" _ih-

MLOCHMPHGD I RERCTC L ateslless Antil | Per sjdwi|] ht I}
J iy .
Loacattepm Sitet Mo S0 0e S0 N () i
I Bilogw, Hee W] ICEA J2VHY di— i FAT
1 g v CURTTI (TN TR el 4 R
J i e oA P e
E!"‘l.‘l-"jm[l“.'" EUIR R TR s b vy 1P (TR0 (T o
a i ey
L P T N 3 |iu=: et W S r;?:“_lr,.r-
LR T TSR PO TP S T T ey
W ral
W Ll =LA I i
T Hl Ve N i i
o
' LRRES T L L RIS ez oL RV Nt DL
TE-d g e M e il a1 N ]
'.4”':--. T T U S I _||____._!..|_,.

N







5 “E"_‘*‘-qt _ Abstract form _
i :....E .4 Résume de votre communication au 2l
el Ith CLSLE Contepenee s 16¢me Congrés de | CESE For secrglariat use

rapmeal presentimg ptatior fondy onc sl beres ploase )
Mot el comE . (Am soul aaicul et e el e |

Fitbe, posttionTiime ot fobetion
Matliig nikincss Adigsse protal
Ay b Eooer Pl ity e
LR TR L Y _
Vbl et ol MoLsbren e 18 Meplipne:
Vs o Negimdro de Wlieopie

Yeailetiedy g ieet Faptopmtoit ssuallonamef Sowhini e
< Al oo g e fectear de dhipasiives
L Ol ity [ Batraproedtem

F 0 paggyreowidd e pieesanil ot s T coompm s ot T peiatide oA

= [ (T TE

L I VTR BT
= eerhs '

e ormns

Vor mstruviioms,
A TR

Mease indieate i which seaton you would like w present your
Jhear (yHente stte poiy |, 2, 1) _
Veuilles indiguer ber duns quel atelier vius spuhaiiez présenter
volie communicution, (deey vodre prvdre de prdlErence);

I Bdueation and Culiural Ienniess

Vilucation ot identites culiureilos

(i rveaus eurapien, mtional et régfonal)

Mlizies of Avces o laucatton and Sacial Mability/

Politlyired e o l'u?iuq,'.uu{m ot mohiliié siviale

3 Lidueation, Intse-Laropeiin Mobilily ang Intemational
Migritidn/ Fdueutidn, mobilitd imrs-curopéenne o
gt lnernaiioniles

LE™)

4 Bitugatiihn, WOk abd Teelinology?
Fducanmm;emplonen iechiologe
b Patieims af Adull Fuication amd Lifklong Lesmning

The Culorad amd Fionomic Dimensiin
L tonibifes d"ddueation des wdihies, o de frmptioe
eripmie imenstans cultyrellis vU Sonungues

0 Unmlempomry curtiy ik, bwppeanization and lmler-
bl bany [ Las i el Sxbrtien ionain
tnilicaion suropdentn ol mteroiuliwrallKmi

i Tl Furopesn $des o) Vdideaton Culiusl Hernuge
L e duchinm ui hiritpe cultue]
A Clnifieptiont Processoy, Matierms sl Ougomis, Con.

ki dand Dbvertoneiin” L proeiesas O " llicat o
oI o feanlinls, REIMPERENEES Gl divergences

o S inillenpes ar lduention o Develgine Qelmirkgy
Léaatehicade Vsdmoanon shime Jow pays on voie de
L LA T







RCESE

hrs, Saunday, june 26 Manday, june 27 Tuesday, june 28 Wednesday, june 29 Thursday, june 30
Lundi, juin 26 Mard, juin 27 Mercredi, juin 28 Jeud|, juin 29 Vendredi, juin 30
08.00 Registration
03,00 Opening session Grup session Grup session Grup session
Ateliers Ateliers Séance plénibre
0945
10,00
10.30 Opening lecture Coffeltea
10.45 cafa/the
‘ Coffeftea Caffe/tea
cafénh f
11.00 Coffetea efthe café/the
cafénhe Pres. Lauwery's
1.15 Grup session Grup session lecture
11.30 Plenary session Ateliers Ateliers
12.00 Séance pléniére
12.30 Plenary session Lunch
12 45 Séance plénire Déjeuner
13.00 Lunch Lunch
Déjeuner Déjeuner
Lunch
13 45 Déjevner
14.00 Special Closing session
) workshops Cl&ture
1430 Grup session Excursion Atsliars
14 45 Ateliers speciaux
15.00
15,30 Registration General
Accuell des Assambly
parlicipants E;ETE:& NOCIES
1600 Assemblée
Générall
16,15 Flenary session General
Seance pléniére Assambly
1630 NOCIES
17 00 Assemblée
Gansérall
1730 5
1800
19.00 Reception Reception City Hall Final dinner
19.30 Assemblés e Réception & |'Holtel Diner de cloture

bienvenue

|

de Ville




PCESE

In Memoriam Professor Brian Holmes

(1920-1993)

Brinn Holmes, who died on July 11 15493 from a heuwn
artiek, was o central Figure in the study of Compartive
Educanon since the 1900s, He had o distinctive position on
the wims and imethods of the Held of study which Tad oosig-
nificant impact on the debates for thidy years of more, He
had many sharp, freshoand interesting things o say on o
range of educational topics. He conributed much 1o thi
estublishment and organzation of & number ol inlermational
comparative educalion istitutions,

Fhis sctivily was just the tip of an icehberg of professio-
mal work, Those who worked with him in London and
elsewhere regarded his greatest achievement 1o be s e
cher. And e made o major contribution o the adminisire-
tion wnd development of the Institute of Educalion in
London where he spent miosi ol s caree

Brian Holmes was o comples personality, His portrad
pewds o painted in sharp prinmary colours rather tham subtle
pustels, His virtues were enormious bul his weaknesses
were plain, They perhaps complemented each other, He
plmost necded his noled abrusiveness: the lacunae i s
competences which he precned sither than fricd i disguise,
and the occasional pepchant for rongh politics o protect the
courpge and honesty of his work as well as the warmih and
wltruwisin of his character,

These characteristies mn through all e arcas suegested
above, His scholarly work has been controversial yel
always well-regarded because he wok o very individou
position 1o which he adhered over 40 years, often ignoring
the ebbs and flows of debate and Gastoon, The results of his
thinking were expressed in two major books- Problems m
Educntion { 19651 and Comparative Education: some consi-
derations of method (198 1) This ideas are oflen categorized
s Flling intes the phose of “scientific” comparimtive educi-
i which emerged in the 19605 10 response 1o the deve
lopment of educational plnning and more active wles ol
ternational educational orgunzations. The other members
af the *sehool” included George Bereday. BEdmund King
Arnold Anderson, Harald Noah amd Max Eckstemn
Contrasts are drown between this group and their predeces

sors- siich Mans, Randel, Schoeider- whose focus was on

Bistory= on the ongines ol prescit discomtents sithen {lviam
their solution: as well s with their suceessors who attacked
metliorism dmd soupht o develop o oritical comparative
education.,

This elassification has a limited vadoe, The *scientific’
comparative educabonists, melading and perhaps espe-
-,'|:|||:|,, Briun Ilqlf]]”_-\._ u;:.l_'lu_'d thelr most venomious siticks
for other members ol the schoal and sought o esballish
their own links with an older comparative education herma
g, Hilmes, i private al least, continually stressed his debi
iy Nicholus Hans, especially in the emphasis on residual
cultural values of each society and recopnized the enor-
mous influence of his mueh more ambivalent relationship
wilh Ju'\u;|'||| |I HLWETY S “||u Fiest intreduced him o (R RHE
rative education and appomted him 1o the Institute of
L ducanon

Fhe Holmes methodology may be desceribed Dirst
throueh the mpact of Lavwerys and Hans, Lawwerys inlro-
duced Toalmes to the wark of John Dewey and Korl Popper
andl these two thinkers provided to bedrock ol Holmes'
'.I.|"'|"I|.|'-IL'|I. I.JI._"I.LI;_\ & |I||'||‘|||_‘I'|'| nn]'..'lﬂ'__" O |.'|'I|'\ IIIH|'|1I'L"'.|
Holmes ' methodilogieal starting point ol agorous problem
idenuticanon while Popper’s unti-determinisim helped

Heslmes to distimeaish between various contextual sphernes-



————r -

normative as well as institutional and so provide the con-
necnon back 1o the cultural historical analysis of Hans (a
powerlul link despite Holmes® contempt for history for irs
own sake). Other concepual frameworks were then incor-
porated -Ogburmn’s concept of cultural lag and Robert King
Hall’s application of it to teacher education, the political
administrative theories of Pareto and Taleott Parsons, the
social-psychology of Myrdal, the deseriptions of profes-
sions of Myron Liebermann. There were also the devils- the
inductionism of John Stuart Mill and the total planning of
Karl Mannhen,

Ultimately, there wis o suspicion of over-eclecticism
and even nigidity but there was a consistency over forty
yewrs in the use of these sources in Brian Holmes® work
and the secondary texts were always subordinated to the
Dewey-Popper axis. This latter foundation provided also
the consistent openness, modernity and optimism in
Holmes” work which extended beyond his methodology.

What was the significance of this work? Some would
cliim it 1o be cecentricity- bordering upmi self-indulgence-
and others as over-retentive view by Holmes of his own
doctoral thesis which was used operationally as i scheme to
guide his own docroral students: There were also com-
plaints that he did not apply the methodology sufficiently 1o
resl educationnl issues. This latter eriticism s uniair. He
did not write major books applying his methodology but
the openness and agour of his thinking was refleated m ihe
freshness of his briefer anulvses of o wide range of educn-
timal issues revealed in a large oulput of published papers,

The methodology should also be put in the context ol
Brian Holmes™ professional career. He studied Physics gt
University College London University amd, after war servi-
ce b o radar specialist in Egypt, trained as a seience tegcher
with Joseph Lauwerys, Holmes taught in two sevomlary
sehools where he developed o commutment o unified wmd
populur science teaching which was wellected in the several
school teal books he wrote 10 convey the concept of acces-
sible scienoe, Afler four yvears as g leciurer in science tea-
ching wt the University of Durham, he joined the London
Institie of Education i 1953 wheére he became assistani
editer of the Yearbook of Education (later World Yearbook
ol BEducanion) which was a joint venture between the
Institute of Education and Teachers College, Colombia
Liniversity, New York, His teaching included supervision
ol doctoral students (rom a wide range ol countries investi-
ating o many educational topics.

Brinn Holmes perception of himsell as o scicnee 1eacher
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remained throughout his carcer and gave a constant ques-
tioming character to his work which took nothing as fixed or
given. His introduction o comparative education through
the Yearbook and research student supervision gave his
scholarship a generalist, wide-ranging perspective so that
he did not become a specialist on one aspect of education-
dpart from science teaching- but treated the exploranon of
many themes in many countries 1% grist 1o his methodologi-
cal mill. The early exposure to students from many coun-
tries also reinforeed a kind of relativism which always ook
ather cultures very seriously and made him o defender of
the cultural authenticity of ancient educatonal waditions
from muny parts of the world, including the former territo.
rics of the British Empire. As i consequence he wus a radi-
cul i the context of the ethnocentnicity and beliefs in cultu-
rul superiority which pervaded British thought at that time.

He did come 1o specialize in some countries. His com-
mitment 0 Dewey’s ideus meant a natural grovitation
twardds the USA and he spent extended periods in o num-
ber of American universities in the 1950x and carly 1960s,
He spent some time also in Japan i the same period and
was 0 renew this contact late in his career, He organized
wnd led annual edueational study tours of the Sovier Union
from 1963 until 1986 which survived the vagarics of Cold
War politics and through which he established strong links
willt Soviet educators, From the 19705 he developed con-
nections with o runge of countries in the Arab world, The
tendency to geographical specialization among comparative
educatiomses i the 19605 gave him fewer links with
Western Europe or Africa,

This breadth of cxpenence allowed Brian Holmes o
treat educational issues lrom a global analvical perspecti-
ve. Like other comparative educationists ut the nme, he was
mvolved movarious schemes for international educational
elassitication {nitinted by international agencies in the
1960k, He was proud of his own taxonomic scheme which
he developed in two ITHE surveys in the lute 19708 and
carly 1980s. But one ol the strengihs of his approach was
that he always maintained a passionate commitment to the
yuality of teaching in schools to the extent of being associa-
ted with @ number of school Improvement movements in
Britam i the 19705 and 19805, Hix interests particularly
focused upon the content of schooling. methods of ey
ching, the role of wachars, cultoral diversity and education
in urban areas in which lutter area he established an innova-
live course at the Institute of Education in the lae 1970s,

Holmes carlier career under the tuteluge of Lauwerys
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gave him many orgamizational roles, Luuwerys was the ins-
pirer, the diplomat, the charismatic sel-piece lecturer and
the educational politician. Holmes looked after the shop,
tidying up the loose ends and became the practical organi-
zer. He started with the Yearbook of Education but from
the early 1960s played a major role in the new international
comparative education networks, He was secretary treasu-
rer of CESE inothe 19605 as well as later its chairman as
well a president of the World Council whose conference he
organized in London in 1977, He developed a vast network
of contacts throughout the comparative education world
which ensured that the Comparative Education department
at the Institute of Education remained one of the world cen-
tres of the field of study,

Those who knew him well tend to agree that his greatest
contribution was not us 1 scholar or organizer bul as o tea-
cher. His forte was not the lecture, which he could perver-
sely make rather dull, but the seminar and individual wio-
fal, His seminars were true 1o the origingl meaning of the
term- a fertile seed bed of sumulanng deas which were
encouraged 0 germinate and grow through exposure, 1es-
ung and confrontation with their opposites, Brian Haolmis
wonld Bl one of the lurgest seminar rooms in the Insuite
on regular Friday evening sessions with fifty ol more stu-
dents- both full-time from other countries and part-Time
London teachers- when the rest of the occupants of the
building hud departed for the weekend. s method was
Socratic. Loose thinking would be savagely exposed yet he
wis also an extreme democral, Anyvone with anything o
say- often it seemed initiglly of o type with diverged from
the main thrust of the argoment- was heard amd encouraged
whatever their standing. The most coninent could have their
contributions mercilessly destroyed, The most humble
could be made 1o feel than they had something o contribute
1o the highest level imelleciunl discourse.

I'hee same lechnigues were applied in one-to-one mee-
tings. As Bub Cowen noted in an obiteary in the
Independent " Three- hour tutorials were aol uncomimaon,
and s the first student lefi. exhaosted. Holmes would hap-
pily weleome the next. 0t was this oal commimment Lo
exploring a topic tully in no-holds barred debate which
made the experience ol being gl by Holmes o memo-
rable and which accounts for the deep loyalty of many ol
his students”, In the end it was Holmes” lmtless generosity
of his time and energy s well as his unwavering allegiance
ey ipellecal coriosity and openness which won this atfec-

tiom. But it was also o beliel that every student was i seho-

lar who had a mind and experience capable of offering
something original to the world and a recognition that
every educational culture- however ohscure or demeaned-
had an intrinsic value, So many of s students Felt deeply
that he understood and valued their cultures better than
those who were politically commited 1o multiculturalism
and cultural diversity.

Comparative Education was not the only sphere on edu-
cational endeavour to which Holmes was committed. The
Institute of Education remained perhaps his first institutio-
nal love. He worked relentlessly on committees- which he
oftenchaired as il they were his seminars- and ended his
career in 1985 not only as Professor of Comparative
Education {a position which he was denied until 1977-
seven yvears after Lauwerys” retirement and a matter of bit-
lerness (or him) but also as pro-Director of the Institute amd
Diean of the Faculty of Educational Studics. The Institute
wits important te him oot only as a source of some of the
best models of intellectual rigour and courage- notably his
near-contemporary Basil Bermstein- bot also because he
remained passionately commitied o the improvement of
dlay-to-dhay classromn school weaching,

He was a thoroughly ‘maodern’ man in his participation in
soomany apparently unconnected cireles, Yet these included
encouragement by letter, by unheralded visit and whatever
intervention he could muke with authorities for individual
school teachers who he felt had somme onginal and imponant
contribution to moke which was not Tully appreciated by
those in power, Naturally his retirement from the Institute
meint little to his lite sivle, He became Dean of the College
of Precepors and continued to edit two journals as well bs
contrbutmg much o the Institute’s alumnus sociery. Abvve
all Tie continued to extend a welcome to all with an interest in
comparative educition who visited London,

Brian Holmes can be pigeon-holed as a representinive
of a generation of comparative educationmsts who grew up
inn the post-1945 world of optimistic and state-led recons-
truction which had s heyday in the 19605, The reality was
more complex- he drew also much from older traditions
and continued womaintain a fresh and vigorows approach 1o
the changes of the T9R0s and 19905, Yet the personality
based s tmieless character- abrasiveness and agoression mal-
ched by churm and outweighed by kindness as well o pene-
rosity of tme and effort friom which so many people
throughont the world have been personal beneticiaries

Muartin MclLean
Frastitiate oof Fadeecattivom, Lnfversity of Laurdian



Descentralization and evaluation of European

Lducational Svstems and the restructuring of the State:

Between multidisciplinarity and comparison, A report of

the Granada Symposium

Introduction

The International Symposium on Decentralization and
Evaluation of the European Educations] Systems -
Comparative Theory, Research and Experiences took place
from Ocrober 13th 10 16th 1993 in the Congress Palace of
Giranada (Spain), organized by the Comparative Edueation
Society in Europe under the sponsorship o the
Vicerectorate of Rescarch and International Relations of
the University of Granada and the Andalusian Institute of
Educationul Evaluation and Teacher Education, which is o
departiment of the Junta de Andalucia de Consejerfa de
Educacion y Ciencia (local autonomous government)

The Symposium was apencd by the Vicercetor of

Research and Internationul Relanons of the University of

Crramada, Protessor Francisco Gonzdlez Lodeire the General
Director of the Anditlusian Institute of Educational Evaluation
and Teacher Trainiog of the Andalusion Government, My
José Rodriguez Galiing the President of the CESE. Professor
Jurgen Schriewer: the Director of the Symposium, Miguel A,
Pereym Garcin-Castro, Professor at the University of Grimads
and Secretary of the CESE, and the Secretary of the
Sympestoum, Professor Jests Garein Minpues

Soci seientisis, whin wiork on |'I|'I'|!'l|1._"[||'\|. reloied o edu-
canon, wok part in the Symposiom and offered o multidis
ciplimary approach o the theme: heads and representatives
of educational adoministranions, local corporations, profes
sors and researchers, supervisors, teachers, parents and stu-
dients from different regions of Spain and from Latin
Amenica countries participated in the event, discussing all
the papers presented s the meating

The CESE intended with this Symposiom - and intends
wilh future activities - to reulize scientific events which
promoele sigmbcantly the imellectual status and the theore
el functions of comparative education ax o discipline.
The new mternational reality demands that Furopean com
pariabive cducation constitutes itsell definitely as a S ERTT RS
seiemtific discipline, without neglect of the interpretation
and the analysis of the “problems of daily action,”

The CESE offered in this Symposiiom o theoretical and

scientific space meoorder 1o contribute 10 the construction o
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Europe, by meuns of the analysis of real situations which
are strategically interconnected between pedugogy and
puolitics

Comparative education presented herself in the context
of the Symposium as a systematic and scientific mode of
thinking, not as a simple framewaork which legitimutes
reformist policies in education. Comparative education
seeks (o be more than a simple pedugogical guidance for

paliticians and civil servants

The Context

We live in an unigue and important moment of
European history, not enly becanse af the disappearance of
the Berlin Wall and the incorporation of tormerly totalita-
rian countries into the western democratic world, but also,
and fundamentally, because of the constriction of o com-
muon polineal project which aspires (o creste an open space
for demoeratic creativity, beyond the simple rtuals of eco
nomy or competitivity.

Al the same nme, there exists a double political crisis:
the so-called erisis of the Wellare State. and the democratic
fricgility ar lock of legitimation, which showsitsell in the
erisis of the political parties wmd therr historical leadership.
l.i"\.h.' i’i\i”IIHII}I'II'I-Il_'lI[, |_|_"|'|[|,|_|i_u;|. _|I;|.~||;|||.'.|'| hl'H'rL‘L‘II ||'-L'
citiden and the |"'l.'||1lll'.|| elites, cormuption us 1 demooranc
dystuncoon, the lack of concrete mechanisms of political
participation of the citizen in the management and solution
of their own local o regronal problems...

Certainly, we live in a preaceupying historical momeni,
and the Buropean democratic societies will have 1o rethink
ind remvent the democratic pardigm, because of the risk
10 lose their representativity and legitimocy and the ren-
dency owards ungovernability. 11 1s necessary o emplusi-
a bwo aspeets which were historically undesestimated by
the States: Participanon and decentralization of the classi
cal function of the Stue

Decentrilization is not o new theme. The sixties and
seventies are a good example for the multiple confluence of
Utapian ideas and proposals inspired by the participation of
socnal acrors i the management of education and the ides
of democratization (conceived not only in ferms of “massi-
lication™ of opportumines, bur alse in the establishment ot
mstruments that made possible the participation of social
actors i sehools, universities, ete.)

Sinee then, many pedagogical approaches and discourses
have been devel P|1'|"l‘|.| rllr'lriilli'la,'r'||l|||:\ hased upaon seenal theo

rsts The social scientists. who waork in the area of educatio-
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nal sciences, have in this moment the responsability 1o realize
a theoretical synthesis and 10 organize a conceptual body
which promotes the idea of o more democratic and, in conse
guence, o more decentralived society, pedagogy and school

organization. The Symposium adopled this perspective.

The Lectures and Lecturers
The principal researchers on decentrlization and eva-

[uation of the European educationnl systems presented their
papers during tour duyvs, The mnge of themes included, on the
one hand, federalism, “deconcentrution”, professional auro-
nomy. partcipant democracy. populism. management accor-
ding to objectives, e, Un the other hand, theoretical approa
ehes were presented which onderstmd decentralizanon as:

»  democratization. participation, autonomy and reform os
Process:

« ruptore with centralism amd the concentrated administr-
tion of cconomic resources and power, against which
“the local™ Blooms agaim:

« g global proposal associnted with a tvpe of reform that
umplies a sociol wnd culiurl change; or

= the integration of the svstem with respect 1o the different
etuciinonal madahines with their environment, erc,
Several papers presented analvsis and explanations

which contribute to a “practical policy™ of decentralizniion

i ditferent hields of action, parting froom a perspective that

sees connprative education: us o scienbile diseiplime, The

Svmposiumwas divided in three complete sessions, due to

certidn contral aspects of decentralization, The last diy

e an apportunity (o the participants of the Symposiom

e become sequainied with new investigations ahoul inte-

resting aspects, coarred out by voung scholars who did no

enjoy the reputation of their predecessors
Fourteen principal papers were presented ot the

Syvmposivm. AL the comd of every day, o mpporieur sum-

nwarized and ordered the ideas which were discussed

during the day. The investigators presented o (hen
papers the lutest tendencies of decentrulization and evi-
luation in differem European educanional sysiems

Many of questions amd discussionys in the contest of this

fundamental pedagogical theme of the 905 are still

open. Svmposium participants debated the changes and
reorgamization of the Ste on an omternational level,
arl, o conseguence. the changes of society, the behn
viour of the citizen and the policies and principles of

education

Decentralization, evaluation and new patterns of
governance in education in Europe

Maurice Kogan, Professor of Government and Social
Administration from the University of Brunel, dealt n his
paper with the problems of evaluation and their relation to
sovernmenis and politics, which exist in today’s Europe,
particularly in the UK, Norway ind Sweden. He spoke
about: levels of government: forms of relationship between
the actors; and forms of evaluanon

. Levels ol government. We have to recognise the
number of governments that have influence over education;
lately. the Earopean Union has 1o be adided 1o these govern
ments. There ure regional and central governments, in some
countties, such as the UK. even local governments, These
powermments were created o simplify the bureaucracy and
achieved the contrury. Some countries wanted to strengthen
the regional governments, like Spain, and other countries,
the local: some other countries gave more autonomy o the
schools: conflicts can raise out of this constellntion. Other
governments did not want 1o have influence on anything,
anil lefr i 1w the professional groups o manage their owr
businiess,

We can say that the tendencies in Europe are neither
directed towards an exaggeration of centrallzmion nor ol
decemmlizaton. The centealizers, France and Spain, pro
mole decentralization. other countrics move towards mised
forms, 10 is interesting that all have the same objective,
even i they move i different direcions: the guality of 1ea
ching.

We have to say that any form of educational nemmge-
ment is justified if it introduces new values that can not be
achievedd with the former orm, Those, who favor centrali-
cution. cluim it will garantee more cquality o opporiuni-
ties, This is the same which the Scandinavian countries use
o leginimare decentralizanion

Chler conntries, like Spain, alleoe Tuncionality in favor
of decentralization, whereas Norway decentializes 1o main
taim the cultveal identity of every région, In the end, howe

vier the Morwegim eurriculum is uite hinmogenos,

2 Forms of relation. Kogan charactenzed the following

al Hierarehy: This s the tradhiional Form, Power s exerci-
sed Trom e ministey downwards, The central power pro-
claims the values and objectives. The professionals tealize

them with thesr own o vy, b withoun creany ny




by Interchange: 1t s o fomm of relation based upon the inter-
change and exposition of objectives among all mvolve:
politicians, pedagogues, economists, General ngrecments
are achieved which establish imterdisciplinarity among all,
but not without great conflicts.

c) Market: This relation is actually a mode of interchange.
It 15 based upon reciprocity between the governments and
the professionals, There ane market relations by means of 2
contract, The governments pay and the professionals do
their job. The results depend on the altruism and the ethics
of the teachers who cun raise or diminish the prestige of
educartion,

3. Forms of evaluwation. He affirms that they depend on
the purposes and norm estublishing foundations. Kogan notes
that until now evaluation has always been carvied out after the
fact. He. however, Tuvor a formanve mode of evaluation,
which should act as a mechanism of contral and et s a jud-
pement of the results. We have 1o worry about the process,
ot only about the quantitative aspects of evaluition.

Mhere are o lot of discrepouncies which have 1w be repted
with caution. Thie evaluation of an educational system is so
comples that it needs different and contrary elements. It is
necessary thut the central government establishes some
peneral cruerions and that local governments know their
own reabm, 10k necessary thae the central government esta-
blishes a control of the testing wnd the contems which can
he adapted by the institutions, and that these institutions

can redlize a self-evaluzton,

Furms of decentralization and their implications
for education

Jon Louglo, from the Norwegian Council of Research in
Sciences and Humanities, presented in his paper his con-
vepts of decentralization as well as the political Tounduations
of themn, Lauglo affirms that there are many types of decen-
tridieanion. In his point of view, case studies are necessiry
te investgate decentralization. The decentralizution of cdus
cition raises necessarily the prablem of the change ol aut-
hority in the educational system. He also alfirms that the
;mlu'tm of decentralization appear o5 u LT RTLTL T e [
gies o manapement of hidden conflicts, Decentralization
Pt e be understood as @ variety of arganizing forms which
have different foundanons and t.:-hjuu[i.vus andwhich have
their swn authority. They pursue a high quality of educa-

tiewn anned o eliieieni use of the resources,
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For Loaugle there are three fundumental issues which
construct decentralization as a discourse o leginmate natio-
nulizution:

| Legitimating policy: The basic question is who has

the right to decide about whom,

2. The quality of education as a final ohjective, and

3. Who studies the efficient use of the résources?

I. Political foundations of decentralization. Who has
to devide and which ideas povern in a decentralized educa-
tion? There are various answers:

) Federalism: Power is distributed among provinces or
regions which are united to form a state, or the stale gives
power back o the region in order to avord separatism.,

by Popular localism: Populism appears as a reaction against
the power of priviledged élites, It can generate a certain into-
lerance towards people who do not belong to the group. The
foundation of this movement is nationalism. Popular localism
s antimiellectual and typical for agrarian societies,

¢) Panticipant democraey: It 15 based upon the right of all
citizen 1o participate in all sspects and decisions of their
SOty

di Liberalism: Liberalism appears against the absolutist
state and establishes individual liberties s, for instance, the
management of the educational system. Education is scien-
ve and knowlegde in the liberal view,

1. Bases of quality und efficiency. Lauglo pointed oul
the fallowings:

i) Professionalismi: A pedagogical protessionalism is
necessary 1o achieve quality and efficiency, and also a cer
tain autonomy of the collective to educate its members wit-
hout norms that come (rom the omside of the profession,
b1 Programming of objectives: Efficiency can only he
achieved, it ohjecuves have been defined belore, the
resources are known and how they will be used. This prin-
ciple is a type of decentrulization, 1f the objectuves are not
imposed by o contrulist democrucy,
el Market mechanisms: The principle of competition garm-
tees good quality amd etlicieney,
d) Relieving of o congestion: 1L is a form of decentralization
which converts the public services inside the state in “small
sepurle stutes™,

]

3. Comparison of models. Decentrulizution is nop a
univocal concept. It s based on very different aspects. All
these models can be combined, if they pursue the common
obective 1o improve education.
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Decision-making process in educational systems
and level of decentralization
Frangois Orivel, Professor of Economy of Education
and Director of of the Institut de Recherche sur
I"Economie de I'Education (IREDU) from the University
of Dijon, presented in his lecture a comparative analysis
of centralized and decentralized educanion syslems emp-
hazises that the following countries have the most decen-
tralized systems: Switzerland, Sweden, Belgium, Spain
and the LISA.
Orivel's typology of countries distinguishes:
+ Countries where decisions are taken on an intermediate
level: Swilzerland. USA.
« Countries where the decicion taking is distributed
among school and intermediate levels: Sweden, Spuin.

Counrries with a relative halanee: France.

Countries with a low participanion: ltaly and Portugal.,

Ovivel affirms that decentralization as a palitical strd-
tegy in different EC countrics does not appear as a glohal
objective. bur as multiple and diverse. He introduces the
category of power levels in education; it is necessary (o cla
rify who manages the staff and where the Finuneial and
human resources come Trom. He asks in how far efficiency
anil costs of edueation are linked to centralized or decentra
lized models. France has not yet found an answer (o this
uestian,

New approaches of evaluation in education make il
necessiary to analyse processes, the so-called “leaming
pames”. Decentralization raises the fundamental problem
of the determination of the persons who make decisions, ln
this context, he confirms that the decision making in i aul
hentic decentralizing policy is transfered o the lowest
levels of administration and education managements in con:
sequenee. he proposes (o distribute decision making bet-
ween different levels, leaving about 50% of the decisions 10
agreements belween these levels.

Franguis Qrivel concludes tha it has 1o be defined with
precision whi participate in muaking “putonomous dec
sions” on the lowest levels and proposes 1o maodify the per-
centage of the investment in educaton in regard to the

pross national income.

Centralization, decentralization and the reprofis-
sionalization of European teacher
Sigurjon Myrdal, Director of Distant Eduemtion ol the

leelondic College of Educanion, affirms that the future of

the EC appears strongly linked to the idea of a common
education. An authentic European dimension can only be
achieved through education. In this context, he recom-
mends to increase the study of foreign lunguages in order o
guarantee the conslitution of & common educational space.

The current European context is in a situation of “demo-
cratic decling” characterized by unemployment, cConomis
recession and a crisis of legitimacy which affects the poli-
cies of teacher education. Europe will have to construct a
commuon labor market in the future, which will include also
the eastern European countnes,

It 15 necessary 1o avord the temptation 1o install a new
central power in the EC, and this is the point where decen-
tralization has an important role. He cites the Maastrichi
treaty which garantees in its section on sociul politics
public education. notwithstanding a clear respect for the
sovereignity of the Member States. Al any rate, i suprani-
tional culral reproduction, which has its roots in Europe
after the two world wars, should give a clear European
dimension 10 education. The educational activities of the
OECD play an important role.

Afier the fall of the Berlin Wall, there 15 a certain decli-
pe of the US hegemony, and Japan and the EC become
more important in international economic lite. Myridil fore-
sees an irrestistible process towards economie, technologi-
cal, cultural and linguistic wansnationalization (for instan-
v, the cultural imperalism of the English language),-which
will cause a reorganization of the world order under the
label of globulization,

Myrdal speiks of 4 European spcial-historical conlexl
characterized by the “markel onentated paradigm”, which
contains the following points: equality (freedom of choicer:
privatization: quality control; back 1o husiness: centralizi-
tion - decentralization (power mansfer to the EC): and pro-
fessionalzation of education (understood as reprofessioni-
lizanon ),

Decentralization of education appears as o siralegy
which stimulates local comrol and the |~Iu.:m:'m‘r:|1iml.ir.ll‘.l_rﬁ!.(I
decision wking, which rises the problems ol the necessity
of o teaching professionalism and a new evaluation of edu-
cation hased upon common valucs as, for instance, demo-
cracy anil the equality of opp tunities,

Phe educational policies of the BC und the OECD con-
verge in the theory of human capilal, A basic guestion 1s:
where should the competences of regulation of EC educa-
tional systems be transferred to? Coinciding with the angu-
ments of other papers of the day, he responds that these




competences should be hold by those actor who have o
decision tuking capacity. Power does not disappear in spite
ofdecentralization. Processes of decentralization imply
necessanly processes of imitution, i.e. a wransference or
copy of models, The myth of authority has to be elimina-
ted: pedagogical discourses which expand in diverse areas
will contribute 1o that,

This first session of the Symposiom was conelucded by
the palemic and emotive preseniation of professor Pierre
Furter from the University of Geneva, the mpparteur of this
session who spoke about the new challenges for the com-
parative education and the socal sciences in generul:

* The possibility o0 develop a new social theory parting
from multidisciphinarity makes it necessary o confront
the “epistemological chaos™ that reigns in the presenied
papers, which show mulliple approaches.

* The sceplicism in the construction of social theory has 10
be overcoime.

» “Typological raps™ have (o be avorded, because they are
normally reduenonise, untemporal and unhistorical. Case
studies are more recommendable for the study of pro-
hlems a8 decentralization and evaluation of education.

* Decentralization and evaluation of education have o be
liberuted from their myth,

* The “fragility of the approaches” has to be overcome,
hecause soctal theory and the comparative education ane
confromted with tlly new themes which require o diffe-
rent ind daring theoretical and methodological reatmenr,

* The world is fot in o crisis, the social scientists who
work in comparative education are. We need a epistimo-
logical clurification in order 1o be able 10 understand the
ultradynamic processes in which we live,

* The mechanical view, which reduces reality phenomeno-
logically through certain internutional orgamizations, his
0 he overcome. Problems of decentralization of educa-
tion, for instance, are beyond “organizations - states”,
We have to think about, study and discuss what the
countries do on the inside,

Furter concluded with more questions in order 1o orien-
e the fulure sessions:
* s the objective of companson 1o look for convergence i
uny price, or, on the contrury, 1o explain the difference?
= Duoes the choice of convergence in comparative educa-
ton muake possible the search for the truth; does it really
permit o “diglogue™?
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* Do we consider the multiple factors that constitute the
“problem of rejection™, the difference on the inside of the
countries? Should we not add 10 the confrontation centra-
lization - decentralizntion, the “diversification”, a factor
which can act as an obstacle to the practice of decentrali-
zation?

* Do we not neglect the real problem of identity under the
lubel of collective identity? The problem of populism is
in reality the problem of participation. whether or whet-
her not the citizen manage or decide about the education
of their children, Are these populist groups conservative

OF corporativis?

A national and decentralized system, The challen-
ge: how to achieve the balance between external
monitoring and internal development work, The
Norwegian experience

The session of the second day was inaugurated by Marit
Granheim. from the Norwegian Ministry of Education, In
her point of view. decentralization of education implies the
consideranion of various fundamental elements, as, for ins-
tunce: Evaluation, costs, quality of education, professionali-
zation of the teachers, erc. 11 is necessary to find 3 new
halance between centralization and decentralization. She
announees that Norway is a specinl cose. because the muri-
cipalities ure proprietars of the schools,

Decentralization in her country wus heavily promoted in
the 80s. The Norwegians resist instinctively to centralism.
In her point of view, decentrulism s exaggerated in
Norway, so the conclusions of a study thar she realized: the
new curricutum leaves too many lberties, The project
EMIL was promoted, which pursues the objective 1o achie-
ve and define politics of control and the development of a
supervision of the system. Evaluation his 1o be wsehn for
the teachers. The principles of the project were w udely dis-
cussed between bureauerats and educators. The priority wiis
ty find data which can really be useful. more in the ¢lassro
am than al any other place, The positive atitude of the tea
chers was stimulated and strengthened. Then. she defines
the wide perspective of the project, based on a searching
lor multiple principles such as the reform priactices are dis-
cussed at the schools level: the results of research and expe-
rienees belong to the schools. ..

The Norwegian model pursues the improvement of the
quahity of teaching, relying on the professionalization of

the teachers.
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The madel parts from some basic questions which are
orientated in the comparison of curmicula and small areas:
ceran exams are wsed o observe the most important frog-
mients of the curriculum tknowledge of the national langua-
ge. mathematics, English, etc.), These results are organized
stanstically and serve also to analyse politics and the deve
lopment of the competences. Evaluation is based on the
schools, and different specific areas of knowledge are taken
into consideration. Certain tests are hound to measure the
results of learning and are very useful for the weachers and
their classes. All these duta are also used as a guide for the
development of the competences of local governments and
parents associations. Mant Ciranheim concludes affirming
that the hig new challenge is to find our what children

aught to know in the future,

Danish educational policy and the reform of the
education system in the 8is

Mhyee Winter-Jensen, Protessor of Education from the
University of Copenhagen, divided his presentation in three
parts: A short description of the Danish school system:; cha
cacterirtion of the ideological change in education, empha
sizing thereforms of the 80 chamcterization of the relation
between centealization and decentralization

Our summary will concentrate on the second and third
point, Winther Jensen affioms that an authentic change i
cducational ideology 1oak place in lis country n the Bk,
developping towards a model of liberal ideology, in which
decenralization plays an importam mle. An aspect of this
teform involved changes v ohjectives that allow for,
mnong other things, more freedom for the schools, direct
control of the educational objectives in the schools, cons
deration ol the demands of the customiers (panents and s
chemisd, mnd more freedom o provide the necessary resor-
cis Tor the educational process.

Subsequently. he responds 10 the uestion; why decen
trlize: mow? In his hstorical reflection, the decade of the
SOx seems very important,. The sociul democrane stte s
developed, where education pliys an imporian ritle. A the
end of the decude of the 605, student and pedagogical rad-
calistn appears as ansimswer, The marker paradigm s miro
duced for the education system in Deamark, and the consu
mers of this service are considered as customers
Decentralization appears more an ndividual than an nstio.
tomal process in this pemspective,

Thyge Winther-Jensen points out. finally, that the

parents jare strongly present an the currenl decentralized

system of education. The strategy of “talking together™ is
practiced as o continous dialogue between the diverse
actors of the process. The parcnts act as very dynamc part-
ners in the school councils.

Decentrulized education is not, in conelusion, construc-
ted with Improvisation, but linked with i long historical tra-
dition, The principle of educational policy is: Observe first,

then legislate.

Decentralization of the education systemal in
Germany
Klaus Klemm, Professor of Educational Research from

the University of Essen, alfirms that the polineal power n

Germany 1s very decentralized; Germany has a federal

structure and @ traditien of decentralization. Her states and

even her cities possess a relative antonomy, and this situa-
tion is reflected m her education system, Klemm's paper
consisted of four parts:
|. Klenm pointed out three levels of decentralization
Level 1, The eentral government regulates only some
aspects: the construction of unpversities, the grants for
students, the salaries of the weachers and reseirch funis
Level 2. Every cenine regulates classes and exams. Every
Land (Federal State) establishes the comcolum, contracts
andd controls the teachiers and ndmils the school books,
Level 3, Local suthorines control only the location of the
centres, work permils, security. eic
7 Pecentralization and homogeneity. The power ol
the Federal Stores o the education sysien créites 1ensimns
hetween them, due (o the wrticle 72 of the constitulion

which demands “similar lite condiions for the whole o

Giermany™, Bul @ problem arises with the recogninon of

diplomas. All Federal Staes recognize the exams al the

compilsery education and mainmin the samwe age for abli
pitory schooling: o continous comference ol the ministers
of education works out commuon norms, but there are
olten tenstons, becouse some ministers are not from the
same politeal party, This could happen in the EC in the
Tt
3. Effects of decentralization:

« The schools have very different structures, The German
system is characterized By n diversily ol the secondury
ciducation: general, intermediate, gramnar dndl global
secindary education exist,

o A nattonal curriculum as in France does nol exist; every
Land elaborates its own. There s 0ot § comman system

of evalustion for the whole of Germany




» The education svstem is open o innovations, which do
not have to be introduced in all Federal Siates: they
depend on political Muetuanons

» The conditions ol work vary from state to state, The edu-
catlon centres dipose of more or less resources, depen-
ding on the federal government and agreements with the
central government, Universities and schools may shivw
significant differences from one region o another,

+ The German education system has no national plan due
to decentralization, The faseist past under the Hitler regi-
e is a strong motif for mistrusting central planning.

4. Perspective of development: Decentrulizntion and
centralization ot the same time. We can observe two 1en-
dencies in German education:

* Reforms of the German education system are only possi-
ble it they wre accepted by all educationnl instnnons,
which is nearly impossible, because of the tendency to
extablish more freedom for schools and universities.
These institutions will be Increasingly able 1o hire their
teachers and manage their budgels. Ax o result, the tea-
chers are betier motivated for their work,

* A centralist tendency is appearing, Germany observes
that the EC ukes increasingly mukes decisions in the
educational field. The mimsiers of education of the
Member States also makes these decisions; as the
Cierman federal minister of educution has very himited
competences, Germinny could sulfer some disadvantages,
Therefore, the German mterests could be helter represen-
tuted by 1 minister with more compelences, It will he
very difficult to harmonize these two tendencies, given
the German inclination towards federalism,

Educational system and spaces of power: theories,
practices and uses of decentralization in Spanish
educational system

Antonio Vifiao Frago, Senior Lecturer of Hisiory of

Educanon from the University of Murcia. began his presen
tation by analyzing the process of educaional decemtializi-
tion realized in Spain after the Constitution of 1975, and
reluted this process 1o the prespective of e evolution and
the consolidation of the Spanish cducational system alter iy
configuration in the 19th century, He parted from the follo-
wing peneral suppositions:

+ The educational systems and school orpanizations are
arcis of power. Their distribution and vse depends on the
history or traditions of the palitical orgonization.

* Tendencies, which fuver decentralization by means of
chifterent ways and with different intensity, seem to enjoy

acertain vepuiation in the kst decades,
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+ The analysis of these problems requires us 1o relme the-
ory with practical experiences and decentralizmtion with
practical experience,

The Spanish educational system adopted a centralized
organization since its formation in the middle of the 19h
century, aceording to the thesis and practice of modern
liberalism. This centralized organization experienced three
ruptures, The first rupture cecurred during the six democra-
tie vears from 1868 w0 1874, due o radical liberalism, dis-
covered its theoretical weakness and its practical inge-
nuousness. After the 2nd Republic (1931 - 1939), there
werg partial attempts to decentralize regionally. together
with the first experience of educational participation. Afier
the rigid unitarian centralism of Franeo's regime - which
did not introduce substantial reforms in the General Law of
Education - the Constrtution of 1978 established a new
mindel of orgamzanon based upon:
= Acertiin political decentralization and a large adminis-

traive decentralizution in the autonomaous regions,

» The configuration of two types of educational participa-
tiom: paragraph 5 of article 27, which garantees the parti-
cipation in the “general programming of teaching”™ of all
“concemed parties”, and paragraph 7 of the same article.
which recognizes the right of the teachers, parenis and
students 1o intervene in the control and the management
of all educational centres which are maintained by the
udiministration with pubilic funds,

* The political and budgetary autonomy of provincial
deputations and city councils.

In summury, the medel of Spanish decentrulization s an
comparatively intermediate model - neither federal nor regio
mal or reduced to a mere admimstmtive deconcentration
establishing an open miodel. e neither finished, nor closed,

A general bulance of the educational decentralization in
Spain should rake into account that the autonomous
regions, represented by diputations and city councils, did
not exploit the established mecamisms of cooperation 1o
cormect existing inequalities, o this sense, the creation of o
Matiomal Institate of Quality andEvaluation has o be seen
as the Fast attempt W establish and to strengthen the role of

the Ste in the school organi sation.

Decentralization and Evaluation in the Spanish
Educational System, Some Clues for Pessimism
Jose Féliv Angulo Rasco, Senior Lecturer of Didactics
and School Ovganization from the University of Milaga,
cxposcd Hrstly o conceptual map which showed some of

the most important factors which should be tuken into



nawslatlier
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account for the protound analysis of the characteristics of

different processes of decentralization in educational policy
{and iis oponent, centralization), In the second and third
parts of his presentation, he analysed educational politics in
Spain, He also mentioned some events that could illustrate
the role that educational evaluation will have in the future.
According 1o Angulo Rasco, the evaluation in Spain is not
yet fully developped. However, the positions adopted with
regard to the evaluation of the educational systems in the
western countries ave sufTicienly common to lead us
believe that they will be adopted in Spain in the near future,

The last part of the paper offered. wogether with the first
part, the boldest thesis. Even if the scenario can cause only
pessimism, everyone knows thal inslitulions and persons
are quite diverse, and that it is very difficult to predict then
actions, The relative autonomy and the capacity Tor social
learming of individuals, social groups and institutions with
regard to what could seem a prophecy of an unchangeable
soclal destiny is still u reason for hope and 4 condition
sorcaal development.

Two swmmarizing comments: First, Angulo does not
think thar decentralization can be achieved simply by pro-
moting what he suggested, As we cannot reduce democracy
i the clection process: so we cannol pretend (o demograt-
se o society only by legiskating the formal structures upon
which it is based. Neither we can think that decentralization
is the dircel consequence of conerete decisions or certaln
political legislativde measures. Like democracy.
decentralization is a culture: a cultuSre of participacion ani
civic responsability. It demands a continous revitalization
and o constunt compramise of all and especinlly of those
whi are in power,

Second, we do not need mone legislation but more sovial
compromise and democracy. Insiead ol burcaucracy. if
wontled be betrer 1o have more flexible legislative frameworks
that permit and promote daring and creative imitatives and
the development of suggestive innoviions. Such Trame
works should encourage mobility, interelation, autonomy,
andd public and civie discission. The legislator seems fo have
forgotten thal legiinaey, which @b necessary 1o govern, Is
not achieved by legislative control, but by citizen participa
tion and the commuon conviction that the system hos 1o be
improved, 1f this neglect vontinues, the price. that we will
have 1o pay in education in the near fotore, will be higher
than this paper showed and higher than we cin suppose o

At the end ol the second session of the Symposium,

Juan Bautists Martines. Senior Lecturer of Didacties and

School Organization from the University of Granasda acted
as rapporteur, He summuarized the four main ideas which
dominated the discussion during the session as follows:

¢ There are diverse social-historical and political contexts:
decentralization acts on them ax an educational policy. In his
view, it is necessary 1o incorporate the recognition of diver-
sity and relativism in the discourse, because homogenizing
approaches could conceal the real sense of the problem.

« Centralism - decentralization appears in to be apposed;
it is importunt to realize comparative studies in the future
about the equality of apportunitics in both contexis.

= Centralization can be placed in opposition 1o decemrali-
zation By means of a basic variable: pareipation,

« The struggle for power is clarly behind the confrontation
berween centralizaton and decentrulization. We have to
examine precisely who profits from a certain educational
policy and how the power is distributed.

The rapporteur ientified as well four important aspects
for future debate, which were also mentioned in the papers
of professors Granheim, Winther-Jensen, Klemm, Vinao
ard Angulo:

+ The validity of quantitative methods for the evaluation of
educanonal systems.

« The problem of the confrontation between the values of
liberalism and egalitrianism.

» The recognized contradictory nature of the essennial epis-
temalogical foundations of diverse historical modes ol
constructing discourses on decentralization, and

+ The necessity to go deep into o line of investigation
which permits comparative research on the roles tha
correspond 1o the diverse models and realities of decen-
tralization and to the fundimental actors of the process

(leachers, purenis, sludents. ete.

Decentralization and evaluation of educational sys-
tems, and change ol relations between the State,
civie society and education

Thomas Popkewitz, Professor of Curriculum &
[nstruction from the University of Wisconsin - Madison,
inaugurated the third session of the Symposium. He urgues
thet educationu] reforms are structured as discursive practi
ves. which he illusirares by amulyzing events in USA,
Sweden, Russin and the Republic of South Alnca.

Eeucationn) climge towards decentralizntion means thin
the governments change their way of governing, Twao
formes of relation between the government and the govermied

have appearci historically:




* Government and civic society together organize social
life. A consequence is educational decentralization and
autanomy for other activities.

» Governments dominate the citizen through norms. The
educational system is in this cuse impossed,

Pedagogicul practices and habits will alwayvs be a
reflection of these forms, When the relation between
government and society changes, the pedagogical form
changes, oo, Some cases will illustiate this thesis,

The most important social and political change of the
last decades has been citizen participation in government,
In Sweden, the responsibility for education belonged to the
ministry; now, not only the government, but also the local
community identifies educational objectives. Sweden has
imported two words from the Anglo-Saxon world: curricu-
lum and professionalism. Both terms contribuied 1o change
the educational relations. Teachers and local authorities
began o participate in the educational programming in o
wity that is typical for the Anglo-Saxon tradition but not the
Swedish centralist state. The curriculum does not el the
Swedish teachers what they have to do. but what the school
should be. This policy is bused on promoting professiona-
lism. The policy of decentealization caused the rEOTEANIZN
tiom of the schools in Sweden. The power relations have
dlso changed in Sweden: now social movements have an
influence on the government, s, for example. the teminists,

Observing now world regions in erisis such us Russia
and South Africa. we are finding great political changes n
these Two countries. Russia wants 1o replace a communist
stake with a democratic and capitalist one. South Africa
intends to demacratize her political system by ubolishing
apartheid. Both are on their way (o decentralization which
leads 1o educational reforms thar support the social reforms,

Russia has no social infrasiructure for a decentraliz-
ton. South Africa can count on a group of experts. i heast
lor the whites. The USA s been developping a decentruli-
sud democratic system us o way to contrast itsell the PR
ces of commumist toralitarianism,

Fhe distortions were extremely grotesgue in the formes
LISSR: the teacher had detailed instructions about what (o
sy in dheir classes, The lock of u civie society makes the
transition o demoeracy even more dramatic Today nol
withstanding changes in Russia, the State is siill present in
the mentality of the people.

We ulso have to distinguish certain practices of decen-
tralization, which, according 1o their orientstion and con-
lent. are only popualist rethoric. An authentic: decentrilizg
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tion appears linked 1o a democratic change in the curriculs
and a practice of autonomy, a profound belief in the indivi-
dual and a negative view ofcentralism. The complexity of
the modem world promoted the expansion of broad urban
sectors that demanded concrete democratic changes
towards the reorganization of the relation local power -
centrulism. The models of analysis of the political and peda-
gogical problems of decentralizution should be based upon
new approaches, the theory of discourse unulysis, the warld-
system theory and the studics abour the confrontation hetwe-
en modernity and postmodernity, We will have 1o respondd i
the following question: How does the MICTOPOWEr Operile
with regard 1o the new worldwide political changes?

We have also 10 rethink the role of evaluation in this
process of new investigations about decentralization.
Evaluation should not talk about the past, neither the future.
but about the present, Evaluation should help us to improve
schools. the quality of teaching und the level of teacher
cdueation; a1 the same time, it should nnprove decision
making. Popkewitz affirms that he is not againsi regulation:
what we have 1w do now is 1o reconstroct the worlds in
which we live. We also have 1o set up a pedagogical dis-
course and o muliculiural curriculum which maimtains the

homogencity of the nation and represents diversily,

Pluralistic evaluation and school community

Joun Subirats. Professor of Political Science from the
Autonomons University of Barcelone, hegins his presenia-
tion with a definition of politics as the search for us much
consent as possible. In the sume way, he understands poli
tich as the search for decisions, which become concrete
through the action of managers, He distinguishes two s
ol abjectives: (1) vague ohjectives and (2) expheit and con-
tradictory objectives, Subirats notes that educational eva
luation uses very abstract eriteria, so that the evaluation of
cileational decentralization is limited. He also perceives a
difference between the eriteria of evaluation and reality,

Subirats believes that evaluntion is part of polines,
emphasizing that it ix wrong to suppose thin they are sepu-
rated. He argued that there is o direct relation between poli-
tical processes and processes of evaluation, In this PETC-
tive, he votes for a pluralistic evaluation which takes mio
comsidleration the opmions of different actors who are invol-
ved in the process, He defines pluralistic evalustion as i per
manenl process of social learning of reality. Truth ceases
hemg bureaucratical and becomes pluralistic, and is conse-

cuently shared among 1he aetors, The iden of social learming
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overcomes the limits of science. He wams that certam types
of evalugtion have o be treated with coution. Social or scien:
tific certainty does not exist in his point of view, as Popper
explains in his concept of scientific Lalsification.

But evaluation should not be seen as an authoritarian
threat, but, on the contrary, as an instrument of social lear-
ning beyond the simple measuring of ohjectives, The prac-
tice of evaluation taday is characterized by a significant
luck of data. The opinions of the socual acturs of the educn-

tional process are not laken into consideration.

School based curriculum development and decen-

tralization

Antonio Balivar, Lecturer of the University of Granada,
alTiems that the concept of decentralization has a different
meaning according to the country it refers 1o and 1t cun be
totally or enly partially implimented, AL any mie, tking
irito account the general failure of educational reforms, il is
necessary 1o rearganize the eclucational centres on i hase of
more decentralization, and differentiolion.

Decentrdization has 1o understand the seheal centre s
the basic unity wf the change: ic. u cuwrriculum develop
ment hased on the school (CDRS) has 10 be made possible,
There are four basic instruments for u CDBS:

« Curriculum policy framework: The CDBS under o decen
ralization policy which has to give the power back o the
cchonl centres: these have 1o gavern themselves amd need
o Infrastructure which can ereate new torms of relation
berween the menibers of this edscational commuainity.

« Economic frmework: Neoliberulism s imrodoced in the
edducational field, hoping that it shows the samae resulls as
in the economic feld

« Epistemological framewaork: Teachers shonld mt peceive
knowledee but create it This theory of knowledge for
reaching 1 based upon three dimensions:

e Teachers and students construct and reconstrict the
currieuhan,

+ Knowledge construction in the community,

o Soeul use of the infomuition by the centres,

- Philesophical, moral and polineal framework; The
CDRS should create new local forms which make the
edueatirs more civie and lead 1o a conerete conmmimnia-
ramism: it should ereate a participant democracy wherne
the understanding of “the pood™ s shared by oll creating

anethics of responsibality.

Decentralization and parents participation in the
education system

Juan Manuel Ferndndez Sora, Senior Lecturer of
Politics of Education from the University of Valencia.
argues that participation is the basic principle o decentrali-
sation: Decentralization means the tmunsfer of the power (o
devide, The advantages are: participation. leginmacy. imno-
vating creation hecause of the inclusion of all individuals
and all the educationd] members.

The main obstacle which affects parents participation is
the lack of education. Therefore the teachers are not incli-
ned o aceept this type of participation, The parents are
very demanding and link the professionality of the teachers
1o the success of their ehildren, Furthermore, communica
tiion between the two parts is not developped. This situation
MAKES NECessury.

« regular and systematic infonmation of the parenis

« discussions about educational guestions

= psychu-social classes to improve the relation between
parents and children

Ax for Ferndndez Sori. in conclusion, it s necessary
that the teschers understand and accept parents participa-
tion, a5 well gs the admimistration has © be generous anl
make the participation of the parents possible in ull areqs in

arder to define with the involved which schoal o create

Fducational community and local administration:
The role of the city councils in the process of
decentralization of the education systems

Miguel A, Perevra. Professor of Comparative Education
from the University of Granada, and Jesds lgnacio Peres,
Lecturer from the UNELLEZ (Venczueln), investigale the
role af the city councils in the processes of decentralization,
and affirm that the realization of an authentic decentraliza-
tion depends on these local authorities. The mvestigation
consists in # comparative analysis ol the principal eilucatio:
mal policies and expericnces promated by city councils in
Furope and Lain America, “Polictes af restitution™ (ol
local power), strengthencil by the Muassiricht treaty, play an
important role in Europe There are very diverse models
and experiences, starting with the creation of municipal
celicationyl institutes Tor the improvement of teachmg, up
to programines of populas education ani local develop-
mient. They are theoretically based upon a “resiructuration™,
i which a centralized system of planning, control and
stipervision are replaced by a “decentralized system”™ of
acdministration at leead or community level.



Analysing the role of city councils in the process of
decentralization of the education systems in the current
context of the worldwide erisis of the State, they make the
following presuppositions:

* The crisis of the State is o crisis of accumulation of func-
tions in the central sphere, or 15 a crisis of legitimacy,

= This erisis leads centralism to o limit, so that the reorga-
nization - in 1erms of decentralization - has W be consi-
dered us an altermaive,

= They abserve a wrong contradiction between dusl objee-
tives: Bquality - efficiency [ Efficiency, efficacy or equa-
lity should not be based on ideology, They are part of an
unigue rational process which guarantees the balance
between the State and society.

» The Welbare State and the marker have 1o come 1o o relas
tion of bk e "in contradicion ™.

= In the same way, a balance between legitimule inleresis
should reipn i the new relations of the State 1o the com-
ity

¢ The end of populism On Latn America) and paternalisi
profectionism as reproducing mechanism of the stale has
come. This function will be taken over by policies of
decentrlization.. There ure new wiys ol social manngec-
menl Based upon the distrabution of Dscal compelences
ol the state wowards the regions, just as these give back
competences o the localities.

o There s odn increasing denvtd for openness in the public
managenent,

« All these presupposiions lead 10 the necessity 1o change
thee discoursive practice from the local, Decentralization
cewses being legitimatng rethonie and becomes a vital
pracuce bascd upon civic life,

In comelusion, the mole of eny comneils i the decentrali-
cation of education 15 nor anadditional formal instance of
the decentrulized state, but, bised upon the demoertie life
of the communitics, covers @ new area of action which sl
has 1o be explored.

At the end of the third session of the Symposium, the
rapporteur, Diego Sevilla Merino, Senior Lecturer of
Pohies of Education from the University of Granada, pre-
sened his conclusions:
= The erinis of the western state mises the social problem

of detinng the limits of wlernnce between centralism,
autonomies o regions and the local sphere.

o I seems that the natural space of schoal would be the
local space. which does not mean o ignore the strong
presence of globality which determines and influences
the mtermational saciery 1o which we belong.

PCESE

* In spite of the crisis of the state (nocumulation, legiti-
maey, ele.), the sehool is sl the best instrument 1o gua-
rantee equality.

* The actual and future relation berween society and scho-
ol is determined by political changes: it 15 correct that the
school changes, becuuse the society changes,

= The fole of civic society as the basic protagonist of purii-
cipation has o be strengthened in this context,

= The policy of decentralization of education will have no
comsequences i there is no authentic change in the civie
political culture and in the mentality of their main actors.
teachers, students, purents and communinies, Citzen have
1o be active subjects, not objects ol education policy,

« The pohcies of decentralization have to integrate in their
diseourse the appreciation of diversity and plurality,

The last day of the Symposium was dedicated o the
presentanon of papers in two groups: Group © discussed
new theories of decentralizanon and evaluation of educa-
Hon systems, whereas group 11 debated practieal expernen-
ces of decentralization and the role of different agents in
this process: leschers, adimimstrators, students, parents and
institutions. We are sorry that we canmotsummarize in this
article all the valuable contributions that these papers repre-
sented tor the purpose of the Symposium, but the mited
spuce makes it impossible,

Summarizing critically, we can say thar twe tactors
obhiged us to react 1o this report of the Svinposium in the
way we did, 1.e. mure concentrated on the individual contri-
butions of certain well-known experts inthe field of com
parative education and neighbouring disciplines than on
certiin defined aspects of the theme. First, the great diver-
sity of the papers, which would have made it difficult 1o
arganize round tables or discussion groups arounid specific
themes. Secondly, the traditional organization of the
Symposium made it impossible w conlront this challenge.

AL any rate, we can conclude that the scientitic [
al the Symposium to strengthen the position of comparitive
education as an academie discipline and an implicn polit-
cal purpose o promowe the concept ol decentralization as
am anstrument of the democratization of society, have been
Tully achicved.

Jesus lgnacio Pérez
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Université de Geneve, 1982 (out of print)

W, Mitter & J. Swift,

Education and the Diversity of Cultures
Koln-Wien, Bohlaw, 1985

ISBN 3-412-03284-0

H. Van daele & M. Vanstcenkiste,
The Impact of Technology on Society and Education
Antwerp, LLLA. 1986 (out of print)

B. Orizio,
Comparative Education today
Frascati (Roma). Centro Europeo dell'Educazione, 1988

H. Van daele & M, Vansieenkiste,

Aimes of Education and Development of Personality.
Comparative Aspecls

Brussels, CESE. 1990

(Avalaible from the CESE Scoretariat in Granada, price 3,000 pesefas)

José Luis Garcia Garrido et al.,
Reformas e Innovaciones educativas en el Umbral del Siglo XXI,
Madnd UNED, 1992,

Marlaine Cacovauli ¢f Frangos Orivel, Eds.
L'évaluation des formations. Poins de Yue Comparatistés, Vol I,

Dijon, IREDU, 19493

Marlaine Cacouault and Frangois Orivel, Eds.

Evaluating Education and Training: Comparative Appraches, Yol. 2

Dijon, IREDU, 1993
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AOFLLC AT '
NEMINAHON FORM

A. TO BE COMPLETED BY THE CANDIDATE

Surname of Candidate:
iUse block letters)

Given names of the Candidate:
(Lse block letters)

Mailing addres:

Citizenship:

Year and place of hirth:

Present position and date of appointment:

Former positions:

Principal qualifications (University degrees, membership in scholarly societies and on official COMmissions,

official honours, etc. 1

a} Professional Experience (Brief description of the candidate’s work in (i) Comparative Education (ii) education

(i) related fields)

bl Publications (List of the candidate’s most significant publications, not to exceed ten in number -for papers,

the title as well as the Journal should be piven)
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PCESE

Oiher services 1o Comparative Coducation

Siemature of the Apphicant

#

B. TO BE COMPLETED BY THE SPONSOR

|, the undersigned, who know personally the candidate, or histher work, declare that he/she fulfills the conditions

required by Statutes, and recommend to the executive Committee his’hert election as an ordinary member,

Mame (Use hlock letters) SPOINSOIRT) [l

11 Fach pomination shall carey the signature of bwo ardindgry OF Donorary memoers af the Socien

RETURMN 10

Prof. Mipuel A. Pereyra
Secrelary-Treasurer

CESE

Apartado de correos n* 578

E-18080 GRANADA
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FORMULAIRE D’'ADHESION
A. A REMPLIR PAR LE CANDIDAT (en lettres d'imprimerie)

Nom:

Prenom(s):

Adresse postale::

MNationalite:

Année et lisu de naissance:

Fonction occupée actuellement et date d'entrée en fonction:

Titres principaux (diplomes universitaires, appartenance & des associations scientifigues, nominations

a des responsabilités officielles, récompenses officielles, etc.):

a) Expérience professionnelle (bréve description des travaux du candidat i) dans le domaine de

I'education comparée ii) dans le domaine de |'éducation en général iii) dans les domaines voisins
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b) Publications (donner la liste des publications les plus importantes - 10 au maximum)




Autres activites liges & 'aducation comparée:

Signature du Cantidat

#

B. A COMPLETER PAR LE PARRAIN

Je soussigné, . connaissant personnellement le candidat (la can-
didate), ou connaissant parfaitement ses travauy, déclare qu'il (elle), remplit les conditions exigées par fes statuls de

ja CESE et recommande au Comité Exécutif de l'accepter comme membre ardinaire

NMom (en lettres d'imprimerie) PARRAINIT) Date

(1) Toute demande d'adhésion devra comporter les sipnatures de deux membres ordinaires ou membres

honaraires de |"Assocualion

A RETOLRMNER &

Prof. Miguel A. Pereyra
Secretary-Treasurer

CESE

Apartado de correos n® 578
E-18080 GRANADA




