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18" C€S€-Conference: Groningen

History of the University

The University of Groningen (Rijksuniversiteit Groningen) was
founded in 1614, For centuries the University of Groningen has
formed partof the city and its growth reflects the changing views and
social developments that have taken place in the course of time, The
image of the university gradually altered from a fortress of knowl-
edge to an institution with its doors open to society.

The history of the University of Groningen in general does not differ
much from that of other institutions or businesses. There were
advances and setbacks, there was unanimity and discord, there was
stagnation and recognition. But above all there was the will to play
a leading role in academic education and research. It was this will
which prompted the meeting of the States General on 26 November
1612 to found a board of faculties. This meant the implementation
of plans which were already some 20 years old. In 1614 the
Provincial University for City and Country began its work with Ubbo
Emmius as the first rector magnificus. A good basis for future growth
was laid with the foundation of the four faculties of Theology, Law,
Philosophy and Medicine. Ubbo Emmius was given the task of
engaging professors of high repute. In thisearly period the Provincial
University flourished and was able to take about 100 students per
year. The favourable legal and fiscal climate was probably instru-
mental in attracting many people from outside the northern prov-
inces. At the end of the 17th century the situation deteriorated:
disputes arose between professors, mainly about the Hogical issues,
Thefirstcentenary was not celebrated. In 1797 the basis was laid for
what later developed into the Groningen University Hospital
[‘Academisch Ziekenhuis Groningen, AZG']: the Faculty of Medi-
cinefounded the ‘Nosocomium Academium’ with eightbeds, With
the accession of a new king in 1815, Groningen, together with
Leiden and Utrecht, became a State University by law. ltwas briefly
threatened with closure when a wave of econamising swept the
country following the Belgian uprising of 1830. The same threat
arose in 1870 when Parliament again discussed closure. But the
Iniversity had established firm roots in the city: the citizens of
Groningen came into action against the pending closure of the
university. The educated citizens were particularly active since the
university gave their city prestige and they were able to benefit from
the knowledge and influence of the professors. The Acton Higher
Education of 1876 finally provided security. The existence of the
university was guaranteed by the government. The future could be
faced with confidence. From thattime a period began in which the
faculties, buildings and disciplines were extended. Following the
Second World War, in particular, things developed swiftly. At
present, following a recent restructuring by the University Board, the
Lniversity of Groningen has 10faculties. Intensive cooperation has
developed between the university on the one hand and health care,
industry, education, other universities and the government on the
other, both nationally and intemationally. Anincreasing number of
students are crossing the threshold to their future employers by
means of a period of work experience during their studies. In
addition to purely theoretical research, the university devotes a
substantial part of its resources to research directed at practical,
directly applicable results. The university today stands in the midst
of society more than ever before.

Organization and Structure
of the University

The University of Groningen, with a current enrolment of
20,000 students, offers one of the fullest ranges of academic
and technical education available in the Netherlands. All
faculties offer (the Dutch equivalent of) Master’s and PhD
courses and degrees. Currently 750 PhD candidates are
preparing their thesis. The University offers education in 10
faculties:

* Theology and Religious Studies

= Law

* Medicine

* Mathematics and Natural Sciences

* Arts

* Economics

# Psychological, Social and Educational Sciences

* Philosophy

= Spatial Sciences

* Management and Organization.

The University also provides professional training courses for
teachers, chemists, doctors, dentists, accountants and infor-
mation experts.

The University employs some 5000 academic and
non-academic staff. The University of Groningen is one of the
main research centres of the Netherlands. It receives most of
its funding from public sources and is governed by an

independent body.
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Location

The university is located in and around Groningen, a city of
170000 inhabitants which is the cultural, regional and business
capital of the North of the Netherlands, founded some 950 years
ago. The city has large hospitals, one of which is the university
hospital, theatres, museums, book shops providing books inall
Furopean languages, art galleries, industry as well as other
business and national government offices (for instance, the main
offices of PTT Telecom). The city is well provided with restau-
rants, cafes, and bars and is known for its lively atmosphere.

The university began its existence in two monasteries in the old
city centre. On the same site there now stands the University
Building (the ‘Academie Gebouw'). It forms the heart of the

university and gives the centre of Groningen amarked academic

air. Facing the University Building stands the entirely new
University Library. Some faculties are situated near the Univer-
sity Building in the very centre of the city. Others are situated at
various sites in or in the vicinity of the city.

The countryside surrounding Groningen offers many attractions
within easy reach: woods and hayfields to the south, the Frisian
|akes (sailing and surfing) to the west, the sea, islands and dunes
(an international nature park) of the "Wadden' to the north.
Groningen istwo and a half hours by train from Amsterdam and
Rotterdam and three hours by train from Hamburg (Germany).
Groningen has a direct railway connection with Amsterdam
International Airport (Schiphol). This is an hourly service.

International Cooperation

A strong international orientation is of vital importance in
academic research. The University of Groningen therefore em-
phasizes cooperation with foreign universities and institutes,
This cooperation is manifested, among other things, in the
exchange of students and researchers, the setting up of joint
research projects and the organization of international confer-
ences and symposia. Countries with which the university has
substantial contact are the United States, Germany, the Uinited
Kingdom and France.

The University of Groningen is amember of the Coimbra Group,
anetwork of 34 classical universities in Europe. In addition, the
University of Groningen has entered into special cooperation
agreements with several foreign universities: Universite de
Ouagadougou, Burkina Faso; Universidade Eduardo Mondlane,
Maputo, Mozambique; University of Asmara, Entrea; Cantho
University, Can Tho, Vietnam; Eotvos Lorand University Buda-
pest (H); University of Economic Science Budapest (H); Univer-
sity of Wroclaw (PL); Comenius University Bratislava (5Q);
University of St Petersburg (RF); University of Tartu (EE); Marine
Biological Institute Moermansk (RF); University of Mewcastle
upan Tyne (GB); Universitat Oldenburg (D); Universitit Jena
{D): Universitat Gottingen (D); Hebrew University Jerusalem,
lsrael; University of Tel Aviv, lsrael; Ege University lzmir,
Turkey: Victoria University of Wellington, New Zealand.
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Welcome to the homepage of the
18th CESE-Conference in
Groningen, July 5-10, 1998

The 18® CESE-conference wil take place at the University of Gronungen, The
Netherlands The theme of the Conference 1.
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Groningen to: cese-org@icce.rug.nl

CALL FOR PAPERS

For specific personal infarmation or specific questions conceming your accomodation, travelling elc., please wait
for the second announcement in he CESE-Newsletter, which will include this information. After its distribution,

about January, 1998, individual questions and regards will be promptly answenzd.
Send an E-mail message to the local organizing committee of the 18th CESE-conference in
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Working Groups

SUBTHEMES OF THE 18TH
CESE-CONFERENCE IN
GRONINGEN

I. THE EUROPEAN WELFARE STATE AND
DEREGULATION POLICIES IN EDUCATION,

Over the past 100 years or so most European countries
have tended to adopt policies involving very large state
responsibilities for education, health, social security,
employment, various infrastructures, and economic
activity, This era seems to have come to an end, What,
then, are the consequences for social policy in peneral,
and educational policy in particular? Towhat extent isthe
«deregulations model shifting from the field of the economy
to that of education? What are the patterns and features
characteristic of a «deregulateds education that are likely
toemerge?

Il. ALTERNATIVES TO STATE - RUN PUBLIC
EDUCATIONAL SYSTEMS.

Forhistorical reasons, most European states have a public
and a private sector of education. How can the alternatives
to state-run schools in today’s Europe be characterized?
Are they real alternativest Or are state-run schools
increasingly being privatized while at the same time the
alternatives are increasingly being state-supported? How
may the shift in the relations between the public and
private sector of education be defined and interpreted?
What lessons can be drawn from experiences in this field
carried out outside Europe, in particular in the USA and
in New Zealand?

. EQUITY, AUTONOMY, AND EFFICIENCY: THE
NOTION OF «PUBLIC SERVICE» AND EUROPEAN
TRADITIONS OF DEMOCRACY AND LIBERALISM.

The shifting interdependency of state, market and civil
sociely is generating a new dominant social order in
which the impact of the major European political traditions
ischanging dramatically. To what extent are these changes
affecting the importance givento key notions in education
such as equity, autonomy and efficiency? Arethe inherited
European traditions being eroded by a new ideology,
which might be called seconamisms? Is sequalitys being
replaced by exclusions?

SOUS-TI-{EMES DU 18éme
CONGRES DE LA CESE A
GRONINGUE

I. L'ETAT PROVIDENCE EN EUROPE ET LES
POLITIQUES DE DEREGULATION DANS LE
DOMAINE DE L'EDUCATION

Depuis plus d’un siécle, la plupart des pays européens
ont mis en place des politiques impliquant une forte
responsabilité de I'Etatdans les domaines de |'éducation,
de la santé, de la sécurité sociale, de I'emplai, des
infrastructures, et de I'activité économique. Cette périnde
semble irrévocablement terminée. Quelles vont étre les
conséquencesde cette mutation surles politiques sociales
en général et sur les politiques éducatives en particulier?
Dans quelle mesure les politiques de dérégulation vont
passerdudomainede |'économique a celuide I'éducation?
Quelles sont les caractéristiques probables d'un systéme
éducatif touché par la dérégulation?

II. LES SOLUTIONS DE REMPLACEMENT AUX
SYSTEMES EDUCATIFS GERES PAR L'ETAT

Pourdes raisons historiques, la plupart des pays européens
disposent de systémes éducatifs dans lesquels cohabitent
un secteur public et un secteur privé. Comment peut-on
caractériser, aujourd’hui, les perspectives de substitution
au secteur public de I'éducation? Existe-t-il réellement
des solutions de remplacement? Ou va-t-on assister a une
privatisation progressive et partielle des écoles publiques,
tandis que les écoles privées seront progressivement
soutenues par des financements publics? Comment
caractériser et interpréter les changements qui ont cours
dans les relations entre les secteurs public et privé
d'éducationt Quelles legons peut-on tirerdes expériences
novatrices que |'on peut observer dans certains pays
comme la Nouvelle Zélande ou les Etats-Unis?

I, EQUITE, AUTONOMIE ET EFFICIENCE: LA
NOTION DE SERVICE PUBLIC ET LES TRADITIONS
EUROPEENNES DE DEMOCRATIE ET DE LIBERALISME

Les déplacements dans les rdles respectifs de I'Etat, du
marché et de la société civile sont en train de produire un
nouvel ordre social dominant dans lequel les traditions
politiques européennes sont profondément bouleversées.
Dansquelle mesure ces changement sont-ils susceptibles
d'affecter certaines notions clés telles que I'équité,
I"autonomie et l'efficience? Faut-il considérer que les

newsklier



IV, EQUITY AND EFFECTIVENESS IN THE
PERSPECTIVE OF EMPIRICAL CROSS-NATIONAL
RESEARCH.

Comparative research has produced, in the last decades,
an important body of international analyses related tothe
evaluation of academic achievement and the
measurement of school effectiveness. Which indicators
of the performance of students, of equity and of the
effectiveness of schools or school systems are presently
available, orshould be developed? How can comparisons
and benchmarking of performance of students and
measures of equity and effectiveness of schools be
extended or improved? Which new perspectives are
available in the area of cross-national comparative
methodology and statistical modelling for issues of equity
and effectiveness?

V. THE CITIZEN OF EUROPE AND THE FUTURE OF
EUROPEAN EDUCATION.

The image of European citizenship is influenced by new
models of social order resulting from the construction of
the European Union. However, at the theoretical level
the notion of sEuropean citizenships is still far from being
univocally defined. On the other hand, in the European
educational systems different approaches towards
education for citizenship (national as well as European)
can be found. Then, what is the meaning of «Education
for European citizenships? What is the role of the core
curriculum in forming the citizens of the New Europe
in terms of knowledge, skills and attitudes! How can
education play its twofold role of stimulating and, at the
same time, overcoming national antagonisms?

VI. FDUCATIONAL TRANSFORMATION
PROCESSES IN EASTERN AND WESTERN EUROPE.

The transformation processes going on in economic,
social and educational policy in the former socialist
countries of East Central and Eastern Europe are likely to
eclipse the fact that Western European countries, aswell,
are experiencing a far-reaching transformation of their
social and educational infrastructure and policy. What, in
the perspective of Eastern countries [delete,] after an all-
encompasing oppressive state dominance, is being
welcomed as «liberalizations, takes, in Western Europe,
the shape of «deregulations. What are the ambiguous
consequences or even contradictions built into both
liberalization and deregulation policies? To what extent
do policies that, in Eastern Europe, strive for greater

newskEller
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traditions dont I'Europe a héritées sont érodées par une
nouvelle idéologie que I’'on pourrait désigner du nom
dvéconomismes? L'égalité est-elle en passe d'étre
remplacée par |'exclusion?

IV. EQUITE ET EFFICACITE DANS LE DOMAINE DE
LA RECHERCHE EMPIRIQUE INTERNATIONALE
COMPAREE

La recherche comparée a produit, au cours des demigres
décennies, un important corpus d'analyses internationales
relatives 3 |'évaluation des performances académiques et
3 la mesure de l'efficacité des écoles. Quels sont les
indicateurs de performance des éléves, ou des résultats
en termes d’équité et d'efficacité des écoles et des
systemes éducatifs, qui sont aujourd’hui disponibles ou
quidevraient étre développés? Comment peut-an améliorer
les indicateurs de comparaison des performances des
élaves et les mesures de I'équité ou de Iefficacité des
écoles? Quelles sont les perspectives nouvelles dans le
domaine des comparaisons internationales, tant au point
de vue méthodologique qu’a celui de la modélisation
statistique pour l'analyse des problémes d'équité et
d’efficacité?

V. LE CITOYEN EUROPEEN ET L'AVENIR DE
L'EDUCATION EN EUROPE

L'image de la citoyenneté européenne est influencée
par de nouveaux modéles d’ordre social qui résultent de
la construction de I'Union Européenne. Quelle est la
place d'un curriculum de base commun en vue de former
les citoyens de la nouvelle Europe en termes de
connaissances, de savoir-faire et d'attitudes? Comment
I'éducation peut-elle jouerson double role de stimulation
des diversités culturelles et, en méme temps, de
dépassement des antagonismes nationaux?

V1. LES PROCESSUS DE TRANSFORMATION DE
L'EDUCATION EN EUROPE ORIENTALE ET
OCCIDENTALE

Les processus de transformation en cours dans tous les
domaines, économique, social et éducatif dans les pays
anciennement socialistes de I'Europe centrale et orientale
risquent d’éclipser le fait que les pays d’Europe
occidentale, eux aussi, connaissent un processus de
profonde transformation de leurs infrastructures sociales
et éducatives, Aprés une longue période de domination
étatique oppressive en Europe orientale, on observe une
phase de «libéralisation» qui en Europe occidentale, a son
pendant avec la «dérégulations. Quelles peuvent étre les
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educational autonomy meet with structural adjustment
exigencies that, in Western Europe, follow from
international market competition and globalization
processest

VIl. GENERAL EDUCATION - VOCATIONAL
EDUCATION - TRAINING - CONTINUING
EDUCATION: BLURRING THE BOUNDARIES?

To a different degree the European systems of education
still maintain distinctions between general and vocational
education, or between education and training. Are these
distinctionsstill valid? Orare they becoming out-dated in
the light of specialization, individualization and the
emergence of the rapidly growing sectors of continuining
education? Are notions like life-long learning going to
replace, in post-modern societies, traditional concepts of
general education, “culture generale” or “Bildung”?

VIII. CHANGING POLICIES AND DIFFERENT
PATTERNS OF EDUCATIONAL REFORM:
THE CASE OF HIGHER EDUCATION.

The University, one of the oldest social institutions in the
World with a continuing history, has been experiencing,
during the last decades, large and complex processes of
restructuration in order to meet the structural changes of
States, and the globalization of the economy. Emerging
modes of production of scientific knowledge are being
confronted with the traditional patterns of academic
organization. Higher education systems are dealing with
reforms and policies to meet both the demands of
expansion, expenditure, and the market, What are the
consequences for the traditional research imperatives of
the University and its patterns of self-governance and
autonomy? How are new public policies and major
reforms affecting the University's role in the preservation
and transmission of the cultural heritage?

IX. FREE WORKING GROUP,
COORDINATOR

X. SPECIAL WORKSHOP OF YOUNG RESEARCHERS

IN COMPARATIVE EDUCATION.
COORDINATOR

+

conseéquences ou les contradictions qui résulteront des
politiques de libéralisation et de dérégulation? Dans
quelle mesure les politiques qui, en Europe orientale,
visentaune plus grande autonomie de la sphére éducative
rencontrent les exigences des ajustements structurels
qui, en Europe occidentale, découlent de la compétition
économique internationale el des processus de
globalisation?

VII. EDUCATION G!ENI?RAI.E / FORMATION
PROFESSIONELLE / EDUCATION PERMANENTE:
DES FRONTIERES BROUILLEES?

Adesdegrésdivers, lessystémeséducatifseuropéens continuent
de maintenir une distinction entre la formation générale et
professionnelle, ouentre lesconceptsd éducation etde formation.
Cesdistinctionssont-ellestoujoursvalables? Oune deviennent-
elles pas obsolétes a la lumigre de la spécialisation, de
Iindividualisation et de I'émemence apidement croissante du
secteur de la formation continuet? Les notions d'apprentissage
tout au long du cycle de vie ne sontelles pas appelées a
remplacer, dans les sociétés post-modemes, les concepts
traditionnels d'éducation générale, de culture générale ou de
«Bildungs?

VIIL. LES POLITIQUES DE REFORME ET LES VOIES
DIFFERENTES QU'ELLES EMPRUNTENT: LE CAS DE
L'ENSEIGNEMENT SUPERIEUR

Bien gu'elles fassent partie des institutions sociales les plus
anciennesdans les partiesdu monde qui ontconnu une histoire
ininterrompue, les universités connaissent, depuis quelques
décennies, un processus a la fois profond et complexe de
restructuration envue de faire face aux changements structurels
des Etats et a la globalisation des économies. Les modes de
production desconnaissancesscientifiquesen émergence sont
confrontés aux modeéles traditionnels de 'organisation
académique. L'ensembledusystémed enseignement supéneur
doitfaireface ades rdformeset des politiquesqui sont supposées
répondrealafoisal’expansiondelademande, al‘augmentation
des dépenses, et aux besoins du marché. Quelles sont les
conséquences de cette évolution pour les impératifs de la
recherche traditionnelle au sein des universités, et pour ses
modélesd autorégulationetd’autonomie? Comment 'université
vat-elle prendreencomptelesexigencesdes nouvelles politiques
publiques, tout en assurant la préservation et le transmission de
I'héritage culturel?

IX. GROUPE DE TRAVAIL LIBRE

X.ATELIER SPECIAL POUR LES JEUNES CHERCHEURS
EN EDUCATION COMPAREE

newskter



17th CESE CONFERENCE IN ATHENS

Agapiti synedri, fili kefiles * (Dear participants,
dear friends)

In my attempt to present a synopsis of the
ergasies (works) ofthe Conference, lam not going
to summarize what has been discussed thus far.
The plethora of presentations, the diversity of the
themes addressed inthemand the plutos (wealth)
of problematicsthatwas raised makethis prospathia
(atternpt) of mine impaossible,

I will try, however, to delineate the main
characteristics of the symposium taking into
consideration both the way the local organizing
epitropi (committee) defined themandthe various
comments madeduring the ergasies (works) ofit.
Iwill, then, resortto asynthesis of the anakoinosis
(presentations) and discussions which bears my
personal apopsi (view) aboutthe Conference.
As | mentioned in the Opening Session, the
various organizational difficulties we were facing
made us hesitant and with many reservations
about the success of this endeavour. Now we
know that those feelings were nothing but fears
attributable to our deep desire for success as this
Conference has been the first Conference of
Sygkritikis Ekpedefsis (Comparative Education)
organised in Greece.
lam inthe pleasant position nowtosay in front
of you that the Conference has surpassed our
expectations. And we are very happy for this.
L et mestart with the main characteristicsofthe
Conference, which are as follows:
1.The great number of participants from many
countries.
2 The participation of many young researchers
with high quality presentations thatare quite

CONCLUDING REMARKS OF THE 17 CESE CONFERENCE

EDUCATION AND THE STRUCTURING OF THE EUROPEAN SPACE:
CENTER-PERIPHERY,NORTH-SOUTH,IDENTITY- OTHERNESS=»
ATHENS, OCTOBER 13-18, 1996

Professor Michael Kassotakis
University of Athens

promising for the future of Comparative

Education.

3. The remarkable Comparative Education research
in countries which have not had a long
research tradition in thisdomain, and

4. The high level of all presentations as well as
discussions.

We had had the oppartunity to hear theoretical
analyses from prominent researchers, critical
presentations of the educational changes and
problems related to the educational systems of
different countries, interesting studies and new
research methodologies inthe area of Comparative
Education.

| think that the main objectives of the
Conference have been fully accomplished.

Therelationship between Centreand Periphery
has been analysed from different points of view. It
has becomeobviousthatsuch ananalysisis notan
easy task because of categorisation problems, the
lack for clearly defined criteria and the fact that
there are simultaneous trends for centralization
and decentralization atinternational, european,
national and regional levels. Europe is being
metamorphosed intoa powerful Centre through
the tightening of linksamongst the various nations
under the impact of the globalisation of economy
and international reconstructions. At the same
time, anumber of particular Centres have been
created after the resolution of the coalition of the
socialist countries on the basis of more complex
criteria (political, religious, economic, national,
etc.), whileanumberofother Centres, for instance
the Mediterranean space, take a clearershape. In
this space formations of new links between Europe
and the Arabic world as well as Israel, and other

* The one third of the concluding remarks was presented in Greek. For this reason some Greek words have been kept in
the English translation of the Greek part while the parl in French has been inserted as it was.
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countries ofthe Near East have been establishing
thus creating new perspectives and challengesto
Comparative Education and also offering the
possibility for relevantinstitutions to be energised.

Special emphasis was given to the issue of
identity and otherness. Specifically, the multi-
dimensionality and complexity of this issue was
stressed and many speakers underlined that the
identity is defined by a plethora of factors such as
nationality, social and parental origin, place of
origin, religion, language, sex, political ideology,
personal history etc. The national identity, the
formation of which has been the goal of most
educational systems thus far, appears to be
prevailingamong these factors. Theemerging need
for accessibility to the nations of Europe and the
clearly defined perspective of unification creates
the need for giving shape to the European identity.
Tothisend, Education iscalled upon toplay, along
withanumberofotherfactors, asignificantrole. It
is also worth mentioning a number of other
identities likethe local identities, the identities of
the minarities, the identities of the immigrants
mentioned inthe Conference. The lack fora unified
identity generatesaspecial pluralism of othermesses,
which is both a source of wealth and a great
difficulty inthe attempt towards the creation of a
unified conscious. Itisimperative thatthere should
be approval and social tolerance in favour ofthe
various identities. | believe thatonly approval and
social toleranceare notsufficient. Whatis necessary
is creative co-existence devoid of any sort of
inhibitionsand exclusions,

A great number of studies, conducted in
Greece, Cyprus, England, France, and in other
eurnpean countries, focused on issues related to
identity such as examination of the attitudes of
pupils, students and teachers towards the Other
and their perceptions of Europe. Different
perceptions of Europe, different attitudes and
ways of thinking were the converging results of
these studies.

Another point of discussion concerned the
various strategies employed for cultural integration
like the strategy of compartmentalisation, the
strategy of syncretic cultural integration, the
monologic-authoritarian and the polylogic-
communicative strategies, It was stressed thatin
order for the formation of the European identity

and the respect for others to be achieved special
emphasis should be givento Culture and the quest
forcommon roots,

Further, several speakersand participants raised
anumber of questions pertaining tothe extentto
which the program and content of the education
thatis being now offered reproduces xenophaobia
and ethnocentrism. The fears that several, mainly
small counties, have for the alteration of their
national identity and culture and their resistance to
this fearwere alsoasubject of remarkable analyses.

Globalisation and the role of Education were
central topics and received special attention in the
Conference. Globalisation is faced asa menance
and/ormotivationforchangeandalsoasalegalizing
process for social events and as a way of imposing
interests. The mass mediaand the way they have
beenused, play asignificantrole inthisdirection,
asstressed by anumber ofinteresting presentations.
Some participants held the position that
globalisation is mainly established by the recent
economic changes and mainly the internatio-
nalisation of economy. They also expressed the
fearthatunderthe pressure of theeconomicchanges
the principlesofequality and personal development
tend to be replaced by the principles of economic
efficiency of educationandthe profitable character
of training which runs the danger of degrading
general education. Some participants expressed
the fearthat globalisation servesthe most spowerfuls
and works against the «smalls countries while
others, themostoptimistones, supported the view
that unique and differential elements as well as
decentralisation and development of particular
populations can survive within the context of
globalisation.

A great number of presentations facused on
the educational changes which havetaken place
inthe countries of Central and Eastern Europe and
especially in Russia, Polland, Chez Republic,
Ukran, Croatia, Romania and Bulgaria. These
changes have as their starting point the time of
perestroika and aim at the decentralization of
education, pluralism, democratization of countries,
establishment of new laws, goalsand content of
Fducation as well as a number of other relevant
issues.

The above changes, however, conflict with
the insufficiency ofthe economic means, lack of
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teaching staffand infrastructure. Thus, adivergence

between desires, aimsand needs on the one hand
and reality onthe other is formulated. The existing

¢ ' situation in some of these countries poses the

dilemma: orientation to the West countries or
back totheroutes? Many speakers whoreferred to
the eastern European countries analysed the
educational changes occurringin them in comp-
arisonwith the onesinthe West Europe, underlining
theresearch interestthatthe study ofthe educational
systems of the countries of Fast Europe entails.

Special emphasis was placed onthe construc-
tion of the new Eurape and also on its cultural
identity, a plethora of elements of which have
beenadopted from theancient world, notonly the
Furopean , butalso the Asiatic and African ones.

Thecreation ofthe European Union influences
dramatically the social and educational policy of
both the member states and the states wishing to
become apartof it.

It has become obvious that a number of
questions concerning the educational systems of
the European countries seek for solution, Clear
classifications and typologies of these systems
have not been made yet. A uniform educational
policy has notbeen formed as well. Proposals for
a common policy have revealed the existing
differencies. Suggestions were made especially for
thetechnical and vocational education and training.

Topics related tothe funding of Universities,
establishment of private Universities and access
tohigher education werediscussed. Anumberof
comparative studies related to factors such as
school curricula, content of textbooks and the
attitudes of pupilsdeveloped underthe influence
ofthese factors were presented.

The discussion of methodological and
epistemological approaches of Comparative
Education was a point of particular interest, as
revealed from the debate between the participants
asserting that Comparative Education isexclusively
anexplanatory science and those supporting that
Comparative Education has anadditional practical
use, that isthe prediction of educational changes.

Beacoup de participants ont fait des
propositions concernant  les changements
educatifs  considérés nécessaires pour que
I'éducation puisse répondre aux nouveaux défis
posés parla constructiondel’ espace européen,

llsontsoulignéque jusqu’ a maintenant 'éducation

était soumise a I'évolution économique. Les

réformes éducatives suivaient lestransformations
économiques et elles avaient comme objectif
d‘adapter I"éducation alaréalité existantedansle
marché du travail. Le temps est arrivé pour
renverser les choses etdonner al’ éducation la
possibilité de jouer un réle primordiale dans la
construction de laNouvelle Europe.

Parmiles changements proposées figurent:

“+ La modification des programmes et des
manuels scolaires dont le contenu doit
s'adapter a la dimension européenne et
cultiveren paralléle la conscience européenne

% La réforme de I'enseignement des langues
étrangéres qui peuvent servircomme mayen
pour la connaissance de |’ autre et pour la
compréhension deleurscultures.

% Le changement de la formation initiale et
continuedes enseignants detellesortequ’ils
deviennent capables de contribuer a la
formation des attitudes positives faceal’ autre
etal’ unification européenne.

< Le développement des activités scolaires et
extrascolaires visant a promouvoir le respect
desdroits de |”homme etde |’ altérité.

< L' augmentation de |’ importance attachée a
I'éducation civique.

%+ La madification des Ecoles Supérieures etla
création de structures plus souples et plus
adaptées a la réalité de globalisation de
I'économie etde culture.

% L’ utilisation des nouvellestechnologies ence
domaine et enfin

“ La promotion de la coopération éducative
internationale.

En terminant, je voudrais répétermes remer-
ciements a tous ceux qui ont contribué a
I'organisation de ce congrés et souhaiter a tous
bon retour.

+
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REPORT of the 17th CESE CONFERENCE, Athens, October 13-18, 1996

Education and the Structuring of

the European Space:
Centre-Periphery, North-South, Identity-Otherness

Andreas M. Kazamias,
Professor of Comparative Education
and President of EAEZE,
Greek Comparative Education Society

Every two years since its creation in 1960, CESE has organized an international conference
hosted by a comparative education society in different places. In 1994, it was decided to
hold the 17" CESE Conference in Athens, Greece. The theme of the Conference was
identified as: “Education and the Structuring of the European Space: Centre-Periphery,
North-south, Identity-Otherness”.

Of the factors in favour of holding the Conference in Greece was the consideration that
the Greek Comparative Education Society (EAEZE) was a newcomer in the comparative
education field and it was hoped that htere would be greater participation by people of
the European Mediterranean region as regards participation both in termns of numbers
and subject matter.

The following Report provides a summary of the Conference which took place in Athens
on October 13-18, 1996+,

Participation

Allin all there were almost 300 final registrations broken down, according to country, as
follows:

Alhania 1 Hawaii 1 Romania 1
Australia 3 Hungary 3  Russia 3
Belgium 3 laly 12 Scotland 1
Bulgaria 1 lapan 4 Slovakia 2
Canada 3 Korea 1 Spain 11
Croatia 1 Lithuania 1 Switzerland 1
Cyprus 5 Malta 1 Sweden 4
Denmark 3 MNetherlands 5  Turkey 1
Finland 2 Norway 7 United Kingdom 17
France 3 Poland 3 USA 3
Germany 10 Portugal 1 Uzbekistan 1
Greece 144

* Abridged from the Fimal Report sent by the suthor to the Director General of the Commission of the European Communities-Directorate

Creneral XXI110 Edwcabwon, Training and Youth, in accordance with the Agreement between the Commussion and the Greek Compartive

Fducation Society (EAEXE), which granted a subswntiol fimancial support lo hold the Athens CESE Conference
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Some characteristics of this social composition are noteworthy:

) a) There was a relatively high number of Greek nationals drawn mostly from the universities and the teaching
v | profession,

b} There was a noticeable represen-tation from countries from what used to be called Fastern Europe.
There was a substantial number of young scholars in the field of comparative and international education.

1. Asstated in article 11 of the Agreement, the initial objectives of the project included:

(a) Exchange of ideas on the themes and sub-themes of the conference to be accompanied by:

(b) The widest possible dissemination of its activities to specialists in education, teachers and professors,
educational decision makers, workers in education and users of its products, and the public at large.

(c) The aforementioned dissemination of information to be carried out through publications,

{d} The setting up of cooperative relationships among institutions in the various European countries, which are
related to research programs and other activities in the area of comparative education.

2. We believe that some of these objectives were fully realized while the prospects for the others have been
favorably investigated/explored.

a) Allin all there were six plenary sessions atwhich well-
known scholars in comparative education and the social
sciences made presentations to large audiences that
included teachers and university professars, educational
researchers, policy makers, workers in education,
educational administrators and others, Except for the
keynote address at the first plenary session, each other
presentation was accompanied by lively discussion. It
may be noted here that the opening plenary session was
attended by the Deputy Minister of Education of Greece
and the rectors of the Universities of Athens and Panteion, who also addressed the canvocation,

bl Two roundtable discussions, ane at the opening session and the other atthe conclusion of the conference. These
also elicited considerable exchange of ideas.

o) Thirty (30} sessions during the four day conference, covering a wide spectrum of topics pertaining to the themes
of the Conference, each of which was chaired by two coordinators and included ar least three presentations. All
sessions were well-attended and well-discussed. All reactions that have reached us thus far have been very favarable
and some highly laudatory.

di Some of the sessions were commented upon in the local mass media, specifically in the press and on radio,

&) All papers have been collected. They will be reviewed, and a selection of the finest academic papers will be made
for publication by Peter Lang Publishers. The editors of this volume will be Professor Andreas M. Kazamias, President
of EAEZE, and Professor Miguel A. Pereyra, Secretary of CESE.

f) Cooperative relationships involving European Institutions have been explored. Specifically the process of
establishing networks of cooperation involving the University of Athens, the University of London Institute of
Education, the University of Granada, the University of Berlin, the University of Cyprus and the University of Malta
has been set in motion.
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Bl As to the substantive content of the presentations, suffice
to note here the generally high quality of most presentations
which covered a wide gamut of cognitive areas, e.g.,
theoretical studies and analyses, critical assessments of
educational reforms and pedagogical trends, and empirical
studies, (For more information on these substantive questions
see below),

3. Inthissection of the report, it isof relevance to highlight
twoother characteristics:

a) The relatively large number of countries represented at the
Conference, and

b} The relatively large number of young researchers from many countries but especially from those of the
Mediterranean region, i.e., Greece, Spain, Portugal, Cyprus and laly.

RESULTS - SUBSTANTIVE CONTENT OF PRESENTATIONS

In this section of the report we present capsule statements of the main ideas and substantive «findings» of the
Conference. These will refer/relate to the main topical rubrics, as well as to the plenary session addresses,

1. Plenary sessions

Of particular interestwas the social-theoretical analysis made by Prof. Micos Mouzelis, the keynote speaker, on the
topic sMulticultural Europe: Conceptualizing Complexity on the Socio-Cultural and Educational Levelss, Prof.
Mouzelis examined crtically four basic modes of socio-cultural and educational integration as ideal types. These
modes were described as: (a) compartmentalized, (b) monelogic, (c) syncretic and (d) multilogic or cummunicative.
He argued that in the European Union there seems 1o be developing a smonologics and ssyncretics mode of
integration which he characterized as seconomic fundamentalisme, propagated by the rising neo-liberal and market
oriented ideology and vision of the future. He also argued for a reversal of these modes/strategies towards a more
scommunicatives type of integration through =post Keynesian social-democratic measures and strategiess,
Especially noteworthy were three ather plenary session speeches namely those of Prof. Lé Thanh Khaéi, Prof, Candido
Gomez and Dr. Rezan Benatar. All three speakers presented a set of rather «scosmics ideas that dealt with the
problematique of Euracentrism. In the contemporary Curopean social and educational theory, Eurocentrism has
emerged as a significant discourse in view of (a) the multicultural and multiethnic space of the «New Europes, (b)
economic and cultural globalization, (c) the demand for Europeanization and a European dimension of education,
and (d) the quest for a redefinition of identities and alterities. One of the contributions of these sessions was that
they alerted us to the dangers of an esostrephic ethnocentrism cum Eurocentrism.

Finally, Prof. Andreas Kazamias, using a comparative-historical approach, reinterpreted the development of Greek
national education by examiningit(a) inits historical contextand (b} in relation to its periodic dielectic relationship
1o Europe,

2. Thematic Axes of the Working Group Sessions.

2. Met! lealirid Eol logical P iC . :
As expacted in gatherings of this nature, several addresses, directly or indirectly, referred to the «state of the arts or
uthe epistemes of comparative education. In this connection, it was shown that the field continues to be
characterized by adiversity of approaches, viz, comparative historical and interpretative, policy-oriented, critical
and empirical/statistical. These methodological questions evoked considerable discussion especially among young
researchers inthe field. Atthe same time, the papers presented showed that comparativists are now examining new
questions such as multiculturalism, regional educational problems, at-risk social groups, school climates and

achievement, citizenship in a multi-ethnic and multinational Europe, and problems of identity and alterity.
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b. Centre-Periphery and North-South
Despite the methodological and epistemological difficulties in conceptualizing Europe in terms of such categories
as Centre-Periphery and North-South (and earlier in terms of West and East), some presentations examined the
structural, cultural and educational cleavages, the spheres of sinfluences and the
unequal distribution of power, as well as the different identities entailed by these
categories. In connection with this axis, some speakers argued for the recognition of
the Mediterranean rim «as a legitimate organizing category for generative research in
comparative and cross-cultural educational studiess. (See, for example, R.S. Sultana
in Abstracts, listed by alphabetic names).

Other perspectives/viewpoints within this framework were expressed with reference
to university education in an Arctic region (Greenland), and the European South. As
tothefirst(university education in Greenland), the point, which has wider relevance,
was made that «the European ethnic canon twhich still dominates university discourse
in Furope) sanitizes Western history while demeaning - even demonizing - non-
Waestern culturess. (See H.). Mortensen, Abstracts). As to the second, it was argued that
university reforms in the semi-peripheral countries in the European South, swere not
the result of internal intellectual and social developments, as was the case of most
economically and educationally developed European countries, but a result of
externally imposed madels, that were operating in a traditional social and economic
realitys (E. Kanakis, Abstracts). Finally, reference should be made to the paper by Prof.
Walfgang Mitter, who noted the changing relations of «Centres and «Peripherys in view
of the «collapse of the Soviet systems in Eastern Europe.

c. ldentity and Visions of Otherness (see Abstracts).

I his thematic axis attracted considerable attention in terms of number of presentations,
eliciting at the same time, variability in methodological approaches, At one level of
analysis, there were empirical studies, some of which soughtto gauge the attitudes of
schoal pupils and university students towards Europe and towards nationals of
countries other than the pupils’ or the students’ own country (see for example, C. Theophilides and M. Koutselini;
F. Matsangouras and Y. Roussakis; and L. Bombas, Abstracts). At another level, there were presentations of
qualitative and critical studies of the social and educational problematics of ethnic identity as a major defining
feature in multi-ethnic and multi-national Eurape. Ethnicidentity and the related concepts of multi-culturalism are
emerging dominant discourses in the neo-European space with important implications for educational policy,
curriculum, pedagogy, and other aspects of schooling. Related to these discursive practices was an inquiry into sthe
accommodation or lack of accommodations in Britain, Belgium, the MNetherlands, France and Germany of
indigenous immigrant minorities (see E. 5. Swing, Abstracts). Within this conceptual tapestry, worthy of note was
the presentation, which provided lively discussion, of Prof. D. Coulby. By examining the state-sponsored curricular
systems in Furopean countries, specifically in England and Wales, Greece, Norway, Denmark, Roumaniaand former
Yugoslavia, Coulby argued that these systems scontribute to the generation and reproduction of xenophobic and
ethnocentric attitudes and behaviourss, hardly asalutary phenomenan ina pluralistic and democratic Eurape, which
places great emphasis upon civil and human rights. The persistence of ethnocentrism and Eurocentrism in the
national systems of education and the dilemmas that this poses in the simagined» integrated, multi-ethnicand multi
cultural Furope was underscored in several presentations and during the various discussion sessions.

d. Cducational Transition Progesses in Central and Fastern European Societies

As noted above the Conference drew a number of scholars from «Central and Eastern European countriess, The
speakers presented the new institutional framewaorks that have been introduced in the educational systems following
the collapse of the Soviet Union. One basic trend seems to be the restructuring of educational systems from the
perspectivesof modemization, democratization and integration into the free marketeconomy, and the abandonment
of the Marxisti-Leninist idealogy. Steering mechanisms have included decentralization in educational management
and financing, pluralism in curriculum issues, privatization and parental choice (see for example |. Wickmann,
Maria Nagy, Z. Jackunas, ). Krukowski and C. Majorek, and V. Mircheva, Abstracts).
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broad aim of European integration necessarily calls for
changes and/or adjustments in the national systems of
Education, with respect to both vacational training and
general education (paideia). «European integrations,
according to W. Wielemans (Belgium), smakes
educational policy even more important, especially as
an instrument to forge the future of Europes (see
Abstracts). A similar observation was made by C.
soumelis (Greece), who proposed that member states
fallowing the example of other federal states such as
Germany and the LS.A,, «agreed to a minimum
common policy ineducation and undertake to inroduce
the necessary changes in both theireducational structures
and curricula through independent national policiess (Abstracts). A couple of papers focused specifically on
vocational education and its relationship to economic development, while another (that of F. Ferrer of Spain)
examined the different approaches by European member-states to the problem of access to highereducation., | inally,
Prof. M. Kassotakis of Greece pointed to the problems that face this country in redefining its educatinal system and
bringing it more in line with those of other countries of the European Union,

f. Free Working Groups

As provided inthe appendix to the Project Agreement, participants in the Conference could submit papers which,
though relevantto the Conference theme sEducation and the Structuring of the European Spaces, did not fit into the
main sub-themes. All inall, thirty five (35) such papers were presented and classified under the following thematic
rubrics.

% Education and the European Space

< Language, Culture and Education

< Comparative Education: Methodological and Epistemological Perspectives

< Curriculum, Textbooks and the State

“ Quality, Equality and Equity in Education

% Democratization, Citizenship and Education

<+ Educational Policy, Management and Evaluation

< Distant and Adult Education

2 School Climates and Achievement

Within the limits of this report, it would be impossible to follow the same pattern as above and give short
descriptions of the substance of the papers under these rubrics, Suffice to refer only to some, which, according to
our judgement, meritspecial attention. Under «Democratization, Citizenship and Educations, one young scholar
examined the issue of privatization of Greek universities, while another talked about citizenship and education in
the United Europe. It was argued that sthe ongoing process of European integration poses a challenge to both national
citizenship, as the vehicle of rights and duties of national subjects, and national systems of educations as vehicles
of the monopaly of legitimate educations. Itwas further argued that the current community hegemonic discourse
which emphasizes education as a means of economic efficiency, rather than social equity and advancement, can
legitimately be questioned. This was based on the assumption that it is the active citizen rather than the homo
economicus that serves better a «European way for the unification of the peoples of Europes (Y, Roussakis Abstracts).
Another presentation under the same thematic rubric, dealtwith the democratization of general education in Russia
{A. Djourinski, Abstracts). «Under the Free Working Group Sessionss, worthy of special note were also the papers
on (a) «Distant and Adult Educations, specifically Prof. D. Palomba’s (ltaly) on «Didactique Scientifique,
Enseignement a Distance et Education Interculturelle: Contraditions et Convergences Possibles, and, (b) «Curriculum
lextshooks and the States, specifically Prof, B, E. Behar's (Turkey) on « The Processing of Historical Knowledge in
Turkish Schoolbooks: Time, Space and Actions, It should be nated, finally, that reference has already been made

tothe free working group session on«Comparative Education: Methodological and Epistemological Perspectivess.
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Reviewed Abstracts

Behar, Busra Ersanh. Marmara Universitesi, Istanbul, Turkey
«The Processing of Historical Knowledge in Turkish Schoolboaks: Time, Space and Actions

History education, dircctly related to identity problems throughout the world, lingers on as one of the major problems in Turkish
elementary and secondary education programs. The « Turkish History Thesise formulated during the early thirties was meant 1o create
a sound basis to implement medem nationalistic sentiments, This republican enterprise, however, eventually paved the way for a
defensive and isolationist mental set that was (nfluential on the later periods of the republic. Contrary to the general understanding
that the problem of Turkish history education was directly related to extreme nationalistic references to Turkic origins, | argue that
the problem that created a confined defensive identity was mainly a problem of method.

Themethodological problem could be analysed in terms ol three dimensions: temproral, spatial and operational. Firstly, a distorted
use ol chronology, and an unnecessary emphasis on selected periods could not give young people a sound understanding of historical
changeand/or development, leaving aside a sound indentity for self-assertion. Secondly, undecidedness in choosing certn geagraphical
areas as key positions for identity formation created a lack of confidence, These different locations that were emphasized were Europe,
Anatolia, Central Asia, and the Islamic countries. Thirdly, narmation of action-mainly military and political operations- were basically
fortuitous or accidental and action was not extended to the cultural, philosophical, and intellectual arena. This general approach can
be studied by examples from three sets of history texthooks: those of the thirties, those of late the 70s emphasizing the turkic-islamic
synthesis, and those of the 19905 which barely started to consider the criticisms made on history textbooks and tried to integrate
anew perspective reached by the disintegration of the Sovier Uinion. The spatial scope was enlarged in the latter set of books, thanks
to recent political developments but reforms on the temporal and operational scopes have not yet seriously been taken up

Bombas, Leonidas C. «Mea Ekpaideftirias, Greece
«aBEurope and the Way | Sec it: Recording Primary School Children’s Atnitudes and Preferencess

Ome hundred and Difty (86 girls and 64 boys) primary school children grades five (n=70) and six {(n=80) were asked to indicate
their Europe-related aritudes and preferences via a four-item questionnaire. Upon analyzing the data collected, both quantitatively
and qualitatively due to the format of the responses, the following picture emerged: a) France (50%), Italy {16%) and Britain { 14%)
were the first three European couniries that the Ss would like to visit, Paris being the very first {city) choice followed by Venice und
-suprisingly perhaps- by London; b) France (74,66%), Britain (62,00%), Spain (60,00%), ltaly (59,33%) and Germany (58,00%)
s«madeups Europe in the weyess ofthe children when asked io write the names of five European countries. Fromthe non-EL countries
of Europe, Romania (12,66%) was at the top of their preferences; ¢) Through their respective sentences all Ss were very positive
when writing about Greeks/Greece (48,33%) and - though to a lesser degree - when wialkingn about European/Europe (25,66%). On
the whaole their enegatives sentences were noticeably fewer, Greeks/Greece having the lead (7,16% for Greeee and only 2.00% for
Europe). «interculturals sentences were 10,00% for Europe and only ),83% for Greece, whereas sentences expressing wconflicts
between Europe and Greece were almast non-existent { 0,00% for Eurape and 1,16% for Greece, and d) the perceived similantics und
differences between Greeks and other Europeans were in: appearance 30,66% Vs 22 66% in culture/life-style/traditions 44,008 Vs
50,66%, and in development 14,66% Vs 20,00%. The variable ucharacters did nor appear 1o play important role in delineating
similarities (6,60%) and/or differences (4,00%) between Greeks und other Europeans. Expectedly, language (0,66% Ve 56,00% ) was
the leading differentiating vanahle, whilereligion claimed quite afew similarities | 14,66%) vis-a-vis the expected differences| 32,00%)
Thus, in aseeingn themselves within the contemporary «European making of us and others», Greek primary school children point
to 8 number of parameters worth of investigation along the educational (and not only) palicy lines

Coulby, David. Bath College of Higher Education, LLK.
u Buropean State Curricular Systems. The Production of the Mation, the Production
of Others and the Production of Warfares

The guestion which this paper addresses concerns the extent to which school and university curnicular systems contribute to
the generation and repraduction af xenophahic and ethnocentric attitudes and behaviours. [t concerns the ways in which particular
stabes use curncular systems to conluse themselves with nations and the portrayal of other states and nations, as well as of cenain
inhahitants of the state itself, which results from this process. [t concerns the extent to which schoal and university curricular systems
actually play a part in ¢exacerbating within-state and between-state conflicts. [t concerns the relationship between curncular systems
and warfare,

The method of enquiry is by means ofan examination of curricular systems in Europe. Particular attention is paid to state sponsored
school curmicular systems such as those of Norway, Denmark, England and Wales, Greece, Romania and the former Yugoslavia
Curncilar areas of particular interest include the teaching of the state language and literature, the teaching olhistory, religious education
and secand and third languages. Analysis focuses on the way in which state curricular systems attempl 1o create/re-creale nations
and the way in which they depict other nations (which may be outwith the state or within), It focuses furthermore on the depiction
of past and current conflicts berween states, masquerading to a greater of lesser extent as nations; on the way in which particular
curricular systems regard warfare.
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The results inevitably vary from state to state. The process of Russification in the former Soviet Union and the subsequent, for
example, Latvianisation are relatively clear examples. The notion of Hellenism in the Greek curricular system and the extent to which
itisrelated to attitudes and policies towards neighbouring countries might be themes which the conference would less readily address.
England und Waleson the one hand and Denmark an the other offer contrasting ways in which curricular systems can embody tradition
and a sence of identity whilst reinforcing or eroding nationalism and ethnocentricity. Beyond these results the paper concludes by 2
examining the extent to which there is an actual relationship between curricular systems and warfare,

Djourinski, A, Moscow Pedagogical University, Russia
«The Democratization of General Education in Russian

Russian education is following the road to demoeratization. This process is multifaceted and contradictory. There are two different
approaches, The first is based on the idea of egalitarnianism. The ather, on the idea of pluralism. The first was the official doctrine
of the Soviet Union; the seeond is supported by the modern regime of Russia.

For the democratization of Russian education, it is necessary to decide on some principal problems, such as:

* The social and educatonal guarantees of educational rights

* The creation of a «middle road» between centralized and decentralized management of education

* The creation of a stable system of private schoals

* The sansfaction of the educational interests of different ethnic groups

* The choice of priorities such as: moral education for taleration, humanism, liberty of the individual, common mankind values,

against political and national extremism

Ferrer, Ferran. Universidad Aurdnoma de Barcelona, Espagna
wAccess to Higher Education in Europen

Accessiohighereducation constitutes an important aspect of an educational system. Countries approach this question differently,
scverding to their educational traditions and the characteristics of their own educational system. This paper purparts to show the
tendencies which are more or less common to European counlrics,

The main foeus of the presentation will be to highlight the relevant points of the transition process, namely; the examinations
at the end of the secondary level, the numerus clausus, university autonomy in the selection of students, and the system of evaluation
for access to higher education,

Jackunas, Zibartas. Institute of Pedagogics, Vilnius, Lithuania
«Educational Transition Processes in Lithuania: Common Traits and Peculiaritiess

Sincethe beginning ofreformsin 1988, the Lithuanian education system has been invelved incontinuing changes. They manifest
many similarities with educational transition processes in other countries of Central and Eastern Europe as well as the distinctive
features reflecung the specific sociocultural conditions in contemporary Lithuania,

The following features characterize the educational transformations taking place in many postcommunist countries, including
Lithuamia:

* Changes in education are inspired by the ideals of a democratic, pluralistic society and the desire to break away this traditions

of totalitarian education;

* Progressive diversification of the system;

* Curriculum development, based on the more active participation of schools and teachers and the strengthening of the value

companent of the content of schooling;

*+ Decentralization of educational management, merease of school autonomy, and greater participation of self-governing,

cansultative hodies in decision making

* Severe financial constraints, which limit the pace of educational change;

* Low zalaries and status of teachers, lack of incentives for teachers to participate actively in the reforms,

+ Reserved attitude of pre-service teacher treining institutions with respeet to educational reform, cte.

On the other hand, the educational transition processes in Lithuania, as in other countries, are marked by some distinctive
characteristics, namely:

* There 1s a relatively well established conceptual foundation for reform:

*» Stahility and some consistency of educational reform, despite the changes that ook place in the politicul life of the country

and the leadership of educational admimistration.

Kanakis, Emmanuel. University of London
aModernisation and Late-university Modemisation in the European Souths

This paper examines the relationship between the university and conseculive social and economic modermisation phases, and it
iries 1o idenufy parterns of difference in the interaction berween the university and the demands for modemnisation. Tt is argued that
the erises of the universities are related to the time and the way they have responded culturally and nationally to modernisation.

The paper suggests two modernisation phases, where the first coincides with the era of the industrial revalution, while the second
refers to the tightening of the World System, as a patterning of economic relations between metropoles and periphenes. The paper
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identifies the asynchronous development of university institutions in the race to catch up with the rapid social and economic changes
of the external environment. It argues that the university reforms of the sem-peripheral countries of the European south were not
a result of internal intellectual and social developments, as was and is the case of most economically and educationally developed
European countries, but a result of externally imposed models that were operating in a traditional social and economic reality.

A critique of the dominant charucteristics of the late-developed universities will follow. An attempt will be made to juxtapose,
in ideal-typical terms, the pervasive elements of the university as @ modernising corporate bureaucratic organisation of the post-
industrial countries of the core, against the traditional university of the semi-peripheral countries, where the university 1s the cenire
for the training of established elite professions and a mechanism of social mobility.

Kassotakis, Michel. Université d"Athénes, Gréce
wl.a Politique de 1" Education en Gréce et ' Union Européennes

L' adaptation de | économie grecque d celle des autres pays membres de " Union Européenne, le besoind’ améliorier la qualificarion
de la main-d’ oeuvre, renfored par la concurrence que la circulation libre des travaillers, des capitaux et des biens peut entruiner dans
" espace européen, ledésirque la Gréce contribue  laconstruction del’ Union Européenne, pas seulement du point de vue économique,
mais surtout du peint de vue politique et culturel, se comprennent parmi les facteurs qui ont fortement influencé la politigue éducative
grecque au cours des dermiéres décennies.

Pour une longue periode on a euen Gréce une sorte d' ambivalence autour de |” harmonisation de " éducation grecque 4 la réalité
de U, E.E. Desréservessont exprimées 1" égard des repercussions que «l” europeisations de " éducation pourrmit avoir sur I* identiré
nationale du peuple grec, sur la poursuite de sa tradition culturelle, sursarcligion et surtout suy sa langue. Certains méme manifestaient
une attitude négative face dune telleevolution, alorsque d° autres considéraient que " influencedes actionsde la C.E. E. dans le domaine
éducatif pourrait accélérer |' amélioration de la gualité d° enseignement gree ef augmenter son efficacité.

Cette ambivalence, en combinmison avee desmouvements idéologiques, qui, au début au moins, considéraient que |* adhesion de
laGrécedla C.E.E. pourrait renforcer sa soummission i ' Occident etaugmenter su dépendance de metropoles capitalistes, ant ralenti
I" exploitation des occasions offertes par la C.E.E. pour |* aceélération du developpement &ducatif du pays.

Progressivement ces prohlémes sont, plus au moins, dépassés et i partir du milieu de la decennie 80 un effort important, avant
comme objectilde modermser ' éducabion et de la rendre capable de répondre avec succés au défi européen, a commence. Reauc oup
d" innovations dont les plus importantes seront présentées dans notre communication, sont mises su point. Cependant |' absence
d" une politique éducative stable el cohérente, le manque d' une programmation systématque, le rile negatfve d” un bureaucratisme
excessif et inefficace, les résistances idéologiques, qui persistent cher une partie de la société grecque, et " antachement de | école
grecque & la tradition litteraire n' ont pas permis d° oblenr jusqu’ & présent les effels souhaités,

Krukowski, Jan and Majorek, Czeslaw. Cracow Pedagogical University, Poland
whore than Redesign: Alternative Programs of Pre-service Teacher Education in Post-communist Poland

A major clement of the reform of Poland ‘s education system is the decentralization of authority. Today, the belief is that teachers
should influence bath the curriculum content and the teaching methods in schools and that they should have a powerful and direct
role in attempts o improve schooling. Henece, a policy supporting full professionzslization of teaching has been mitiated.

However, increased autonomy and power for teachers carries with ita redefinition of prafessional responsibility. Itisnow claimed
that the accountability of tcachers should be increased by demanding more of them than was dermanded in the past. A call for new
standards in the teaching profession raises problems of certification and the evaluation af teaching as a profession in the new social
and palitical circumstances. The presentation will be organised as follows:

1. Introduction: The Changing Goals of the Education System and Teacher Training Objectives in Poland.

2. Debates within Teacher Education: Structure, Content and Character of Teacher Preparation Programs.

3. Three Approaches to Teacher Education:

. The knowledge based, academically oriented, program.
b. The skill based, practically oriented, program.
¢. The combined program.

4. Institutional Diversity: The Concept of Preparanion for a «Larger Worldse.

5. Teacher Trosming as o Private Enterprise: An Important Controversy in the Legal Foundations of Teacher Education

6, Conclusion: A Look to the Future.

Elias Matsangouras and Yiannis Roussakis, University af Athens, Greece
wEducation and the Structuring of the Mediterranean and the European Spaces

Recently, many educators have commented on the important role of education in the structuring of a United Eurape. Thus, there
is growing impartance for comparative research on the various aspects of the educational system, such as, the knowledge, the skills
and the artitudes that foster young Europeans.

Teachers form ene of the basic factors that contribute to the formation and the armiculation of those aspects through the official,
and the hidden curriculum, Having accepted that, our study/research attemnpts to trace/investigate the sense of community identity
and the perceptions of student teachers of the Department of Elementary Education of the University of Athens towards such issues
as unity, identity and otherness in Europe in general and the Mediterranean in particular, We regard this second poimnt (which considers
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the peaples of the Mediterrancan) of great importance, since it could provide us with evidence about the existence or the absence
of a kind of a wregional identitys of the European south as well as the broader area of the Moediterranean, a region which originally
has served as a context for o multi-synthesis of societies and civilizations.

The analysis of the empirical data is expected to help answer the following research questions:

* What is the attitude of prospective teachers towards the process of European unificarion and the participation of Greeee in 4
the European Union?

* Which are, in the student teachers'views, the main features/issues that contribute to the integration or the fragmentation of
the European space?

* Which are, in the student teachers”views, the main features/issues that contribute to the integration or the fragmentation of
the Mediterranean space?

*+ What is the image which prospect teachers have of the ather European and Meditcrranean peaple?

* How is the social distance of the student teachers towards other Europeans and Mediterraneans scaled?

Mircheva, Violetta, Institute for Education and Science, Bulgaria
«Dircctions of the Education Reform in Bulgaria in the Trunsition Phases

The democrutisation of society in Bulgaria and the affiliation of the country to the Europeanuniversal values has influenced its
educanianal palicy

This paper is a review of the structural and institutional reforms made in Bulgarian education in the recent years. They include:

+ The official structure of the educational system;

* A new structure of the educational management, conditions being created for its decentralisation; |

+ The basic laws on education ¢te.

There are a lot of problems during the transition phase from a totalitarian to a democratic saciety. However, the demoeratic
processes are reversible. In view of their further development, it 1s essential for us to have a good knowledge of the expreience of
the mare advanced countries in education. This shows the significance of compartive research in the field of education,

Mitter, Wolfgang, German Institute of International Educational Research, Germany
uCChanges in the Relations Berween Centres and Peripheries as Consequences of the callapse of the Soviet Unions

The collapse of the Soviet Union, already initisted in the Perestroika
penod, has entailed the disappearance of MOSCOW in its capacity as
monapolistic CENTRE ol an impenal systemwhich combined political and
military power with idealagical leadership. This monopoly was not restricred
ta the Soviet Uinion, butincluded all the member states of the wSocialist Blocs, -
The relations between Maoseow and the peripheries were diversified and
relativised by the existence ofwsub-centress, according to palitical, economic §
or ethnie peeuliarities.

This explorative study, based upon the analysis of documents and the
evaluation of recorded personal experience is rooted in the following
hypotheses: (a) The callapse of the Sovict system has given way 1o the
emergenceof new centres and, consequently, to new relations between them
and the changed peripheries, (b} The new interrelational networks are characterised by a high degree of complexity, since the eriteria
ofthe new centre-building are diverse: political (national or regional ), ethnic, religious, cconomic, also geagraphical -all of them m vanous
combinations. The acquisition of national sovereignty can be considered as the main criterion. () The changes are complicated by
the orientation of many newly-rising centres outside the former «Socialist Bloos, €.g. European Union, NATO (in Central and
Southeast Europe and the Baltic states), Turkey (in Central Asia). (d) The changes in the relations between centres and peripheries
include educational components per se, since they necessari v affect, beside structural reforms (eg the installation afnew administrative
responsibilities ), re-considerations concerning identity building, (¢) All these chan geshave their impact oncurniculum development
and 1extbook production. The «language questions has proved to be considered as u paramount issue in the reform Processes.

The current situation is entirely open, as are the perspectives of further development

Mortensen, Hans Junker. University of Greenland
alimiversity Education in an Arctic Region»s

Thispaper s concerned with the development of university education in Greenland. ltexplores the structural cleavages in education
amang the peoplesliving in one of the Aretic regions who came under the influence of Eu ropean ethnocentricity when it first emerged
as adiseursive rationale for colonialism. IUis assumed that the European ethnic wcanons sanilizes Western history while demeaning
-even demonizing- non-Western cultures. European ethnocentricity defines itself in terms of its noblest achievements within science,
technology and philosophy but defines the non-West in terms of its deficiencies, real or imagined. In the light of this assumption,
this puper seeks to trace the development of university education in Greenland and also investigate how higher education in 2 non-
Western society may be pursued.
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Nagy, Maria. Notional Institute of Public Education, Hungary
wSchool Structures in Transition. Structural Changes in the Hungarian Educational System in the 19905

The paper examines the main reform trends in the Hungarian school structure since the end of the 1980 . It describes how the
wEee - old unified 8+4/3 school structure, intreduced immediately after World War Two and serving the post-war communist, state socialist
==~ system, began slowly to erode with thedisintegration of the palitical, social and economic system. [t looksal some of the main political
and ideological implications of the changes initinted ut the central educational policy-making level. It shows how soeial tendencies
{muostly the rapid social differentiation of the population), interwined with the democratisation and marketisation of educational
palicy-making (decentralisation of educational administration, growing purental choice, the introdnction of a per capita grant in
financing education), influenced these disintegration processes. Based on the data ofa 1995 survey on local government educational
palicies since 1990, the paper examines some of the main changes and some of the main differences between urban and rural areas
It also describes some of the future plans of local educational sdministrators as regards school structure. Rased on data analyses. the
papcr alsotries to assess how much of these (rather substantial ) changes are really wanted and controlled by educational sdministrators,

Palomba, Donatella. 11 Université de Rome, ltalie
uDidactique Scientifique, Enseignement a Distance et Education Interculturelle: Contradictions et Convergences Possibless

A partir d' un cas particulier, qui est pour certaing aspects un cas-limite, tel que le projet curopéen d' enscignement & distance
pour la scolarisation d' enfants et adolescents tsiganes, cette communication se propose de discuter quelques points concernant les
conditions de legitimité d” une utilisation de 1" enseignement ddistance dans une situation interculturelle, notamment face ddes culiures
qui sont radicalement aaulress par rapport au systéme de valeurs gui sous-tend 1'organisation scolaire.

L.* exposé identifiera cerains caractéres essentiels de lastructure pédagogique aussi bienque de la fonction socialede 1’ enseignement
d distance, considéré comme |* une des élapes les plus avancées d* un processus d' extension de|' enseignement ei d* affinement de
ladidactique, étrostement liéd |* évolution de la société indusirialisée 4 partir de la fin du X1X siécle. Ce processus se sitve 417 intérieur
d" un cadre de reference attribuant a la scolarisation une valeur positive de plusieurs points de vue (culturel, soaial, moral, politique,
cconomigue), ce qui n® est pas forcément partagé par toutes les cultures présentes dans la sociéeé.

Prenant en compte ces caractéres, la discussion portera sur la possibilité d* utiliser 1" enseignement i distance dans un rapport
educatil gui soit authentiguement «interculturels, o' est-a-dire un rupport base sur un dialogue entre cultures autant que possible
paritaire sur le plan pédagogique, aussi bien que sur le plan socio-éducarif.

Line telle possibilig ne peul pas étre affirmée ni nide une fos pour toutes, mas elle est hiée d la mise en place d' une négeciation
entre les différents acteurs ressartissant de différentes cultures (notamment école, éléves, familles), permettant d° identifier d' un
commun accord les finalités & poursuivre el les moyens les plus efficaces pour les rejoindre

Les opportunites offertes en cette direction par | enseignement & distance seront illustrées en se référant en particulier aux
cxpériences menées &l intérieur du projet de partenariat européen destiné aux tsiganes. { Les pays participants ont été jusqu’ a presemt
Ia France, la Grande Bretagne et I° Italie, auxquels va s* ajouter " Espagne).

Roussakis, Yiannis. University of Athens, Greece
aCitizenship and Education in the United Eurape: Between the Homo Civilis and the Homo Econamicuss

European citizenship and the educational dimension of the European Commumity have both been developing in parallel i the
last two decades. A critical tum in this process was the Maastricht Treaty, where, in article 8, European citizenship was
institutionalized and, in articles 126 and 127, education was established as a new concern for the European Union.

In 1993, the formation of European citizenship was specified as a basic aim of the European dimension of education. Recently
{December 1995), the White Paper on Education and Training stated that it was based on athe concern of every European eitizen,
vounger or adult, who faces the problem of adjusting to new conditions of finding a job and changes in the nature of warks,

Webelieve that the on-going process of European integration poses achallenge to both national citizenship, asthe vehicleof rights
and duties of national subjects and, national systems of education as vehicles of the umanopaly of legitimate educations.

We alsa nate that current Community discourse stems from the European Welfare State tradition which holds education as a
fundumental social right of citizenship, treating it narrowly as a means for successful incorporation of the Europeans in the economic
life. As aresult many observe that educational policy «becomes more a subsection of economic rather than social policyw.

We are going to argue that this perception of education, as a means of economic efficiency rather than social advancement 15 a
hepemonic discourse that hasto be challenged. Wehold that itis the sctive citieen rather than the homo economicus that serves better
u sEuropeans way for the unification of the peoples of Europe

Sherman Swing, Elizabeth Saint Joseph's University, Philadelphia, Pa., US.A
wlmmigrants, Minority Communitics and Assimilation: 8 European Dilemman

A major problem faced by many European countries is how to accommodate minorities, both indigenous and immigrant, within
national education systems. This comparative paper, based on primary documents gathered from educators and goverment officials,
analyzes accommodation, or lack of accommadation, 1n Britain, Belgium, the Netherlands, France, and Germany. Topics examined
mclude: immigration and naturalization policies, structural and curriculum changes in schoals, the role of supranational agencies in
the formulation of pilot programs, policies leading to separatism or assimilation, the role of national or state curriculum, ethnic and
linguistic conflicts, concents of nationalism, cluims und expectations ol minority groups. Conclusions focus on thedisparity between
policy and reality within a spectrum of accommodation procedures.
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Sultana, Ronald G. University of Malta, Msida, Mala
«The Mediterranean: a New Focus for Comparative Education Studies™

This paper first of all sets out to make a case for the recognition of the «Mediterrancan» as a legitimate organisin g category for
generative research in comparative and cross-cullural educational studies. The geographical, economie, political, cultural, religious/
normative and educational reasons justifying this claim are outlined, and placed within a context that does justice to the axis of unity
and discord that currently mark the identity of the region. Amang these different axes are the effect of a united Europe, the rise of
fundamentalism, economic disparities between North and South, and pracesses of cultural invasion and dominetion which lead to
contradictory pressures on Mediterranean peoples as they seek to arbitrate between the demands of tradition and modermity,

Itis argued that education has an important role to play in mediating between these different and con tradictory pressures, in
nterpreting their significance and importance, and in promoetng unity and understanding in the perspective of & genuine dialogue
between the North and the South. It is however also argued that before the Mediterranean can present and represent itself 1o others,
it must first of all find a way to explore its own identity, and to create harmony between the different voices that mark its shores.
Itisin this context that the value and timeliness of the Mediterranean Education Project -which sets out todevelop different channels
for South-South and South-North dialogue on issues related 1o education, eulture and identity- becomes clear. The puper therefare
presentsan outline of the different activities of the Project, including the compilation of an mventory ofhuman resources and expertise
in education in Mediterranean countries, the launching of a Mediterranean Journal of Educational Studies, and the facilitation of
collabarative research projects through the annual Selmun Seminar.

Theophilides, Christos and Koutselini, Mary. University of Cyprus
uEducation and the Structuring of the European Spacen

[t has been argued that education is a primary means towards realising the ideal of a United Europe. As a result, the European
dimension in education was established as part of the curriculum in certaim Euvropean countries. Given the rale attached to education
in promoting the European ideal, it is interesting to study student teachers’ perceptions of the objective they are supposed to promote:
how do education students view the structuring of the European space and how do they look at the people of various Eurapean regions?

Ta answer the above question a comparative study was launched between Cyprus (8 non-member state of EU) and Greeee (a
member state of ELY) at the respective Education Departments of the University of Cyprus and Athens. Since this iz a preliminary
stage of the investigation, only data from Cyprus are reported in this study.,

The subjects of the study at the Cypriot site were all first, second and third year education students (N = 566} of the University
of Cyprus. Data were collected from two sources. First, a questionnaire, combining open and closed questions, was administered
toall membersof the population at the end of the academic year 1995-1996. Inall, 236 usable guestionnaires were returned, aresponse
rate which amounts to 41.70%. Sccond, information was collected from the texthooks ueed in the primary schoals of the island: the
purpose of ulihsing this dara source (content analysis of the textbooks used) was to find out what student teachers expenence when
studying the intended curriculum; Thedata collected are expected to be analysed shortly and presentevidence which will help answer
the following rescarch questions:

I, Whar are student teachers perceptions?

a. of the structuring of the Eurapean space as a whole and of the Mediterranean region specifically as geographical, economic and
cultural entines?

b. of the European identity and of the presence of various nations?

2. How do students’perceptions of the structuring of the European space and of the European identity coincide with views
expressed in the textbooks used at the elementary schoal Jevel?

Wichmann, Jiirgen. Humboldt University, Berlin, Germany
wThe Transformation of Educational Systems in Central and Eastern Eurape
Progpects and Problemss

In this paper | want to analyze a number of the most important processes and problems in the field of pedagogy, school and
educational policy in the former socialist countries of Central and Eust Europe sincethe beginning of the 1990 5. These developments
ongmated in the incansequential and incomplete reforms of the perestraika period. In spite of its shorteomings, the perestroika impulse
(weakening or destruction of the old system) was a necessary prerequisite for the subsequent implementation of national educatianal
systems with modern elements and structures. Since 1990, the resulis of the intended changes (decentralisation, diversification,
pluralism, implementation of new educational laws, goals, and content ete. ) are in appasition to undesirable side-products { financial
and personal problems, discrepancies between the products of education and the demands of the labor marker, social problems in
schooling and education etc.). These and other problems will be described and analyzed in the case of Russia as well as other post-
Sovierstates. In order to outline differences and similarities, fallowing a comparative approach, there will be additional examples of
educational developments in Poland, the Czech Republic, Hungary, and in Germany s five new Bundeslander,

5 1 e e e 1 5 e G
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Wielemans, Willy. Centre for Comparative Education, Belgium
«Educational Policy in the Countries of the European Union. Facts, Trends and Critical Interpretations

European integration makes educational palicy even mare important, especially as an instrument to forge the future of Europe,

' This growing consciousness motivates us to critically analyse and compare the educational policies of the countries of the European

Thercfore, the following questions will guide the paper:
1. Concerning the «factss:

3, Concerming the weritical analysiss:

Edem Ablaev, Pedagogical Institule, Uzhekistan
“Population, Language, Culture and Education in the Republic
of Uzbekistan™

Fenia Alexopoulou, Universily of Central Lancashire, UK.
*Higher Education Students in the United Europe: Student
Perceptions, their Preparation and NMew Challenges”

Maurice Nyamanga Amultabi, Mol University, ELDORET,
Kenya
“Internationalization of Education: Kenya's Dilemma”

Helena Antunes, Ana Morais, Uiniversité de Lishonne, Por-
luga -

“Minontés Cullurelles el Problémes d ' Educabalité: Une Analyse
Sociologigue”®

Mewton Cesar Balzan, Brazil
“Center-Periphery: Beyond Diversty, a Common Problem -
the Preparation of Umiversity Professors”

Leslie Bash, Anglia Polytechnic University, UK.
“Communily and Change: the Question of lewish Ethnic
Identity”

Busra Ersanh Behar, Marmara Universitesi, Istanbul, Turkey
“The Processing of Historical Knowledge o Turkish
Schoolbooks: Time, Space and Action”

MNikalai A. Belkanov, Pedagogical Institute of Elets, Russia
“Fate of the Russian Education: Self-search in the Context of
Clobalization®

Rezan Benatar, Columbia University, LLS.A.
“Identity and Alterity in an Age of Globalization: Some
dichatormes  Reconsidered”

Jane Blum, University of Wisconsin, LLS.A,
“Educational Paolicy Studies®

Leonidas C. Bombas, Nea Ekpaideftiria, Greece
“Europe and the Way | See it*; Recording Primary School
Childrends Attitudes and Preferences®

Linion (EU). This investigation 1s only realistic on condition that the research objectives are clearly marked

* Can the history of European educational policies provide us with a taxonomy to distinguish «typess of educational poliey?
* What are the main changes concerning both structures and role conceptions in the field of educational policy?

* Has cducational policy either an autonamy of its own, or to what extent is this policy influenced by ather leading sub-systems?
* Whar is the impact of supra-national organizations on educational policies?

* Are educational policies in the EU visibly influenced by (new?) underlying cideologicsn?

* What are the main current policy issues in the EU-countries?

L. Concerning the atrendsw: s it possible to deduce certain atrendss from the comparative unalysis of the mentioned wfactsn?

* Does the literature on educational policy analysis provide us with «critical interpretation schemes»?

+ What will be the outcome if discovered afactss and wirendss are confronted with such-like schemes?
The paper will conclude with some critical recommendations concerning the future of educational policy in the EU,
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Svslem in Australia”
Djourinski, Moscow Pedagogical University, Russia
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Christos Doukas, Palitics in Education, Greece
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Greek Education: A Challenge for Transformative Reform”

lean-Claude Eicher, Université de Bourgogne, France
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Ferran Ferrer, Universidad Autonoma de Barcelona, Espagna
“Access 1o Higher Education in Europe®
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"Human Rights Education in the Formation of a European
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“The Historical-Comparative A proach to Pedagogical
Phenomena: Methodological andp Epistemalogical Issues”
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Emmanuel Kanakis, University of London, U.K.
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Xanthi Karadima, UK.
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*Comparative Education: Methodalogical and Epistemo-
|uglcalrkeﬁnrllnn5'

Michéle Kefala, University of Cyprus, Cyprus
*Primary School Children. About Themselves and Other
Mationals®

Anastasia Kostakis, Greek Pedagogical Institule, Greece
*Curricular Responses to Student Diversity at the Compulsary
Secondary School Level in Several European Educational
Systems”

Nelly Kostoula and Vasilis Makrakis, University of Crete,
Greece
“Second Language Learning and Global Education”

Hans Georg Kotthoff, University of Minster, Germany
“School Autonomy and Schoal Fvaluation in Comparative
Parspective”

Susanne Kreitz-Sandberg, University of Tokyo, lapan
“Suicidein Japan and Germany. A Cantribution to Comparative
Youth Rescarch®

Anaslasia Krespi, University of Bristol, UK,
"All are Equal but Some are More Equal than Others”

Rama Krishna, R.V.R. College of Education, Guntur, India
“Pedagogical Programmes to Promote Gandhian Principles
of Nan-vialence in Schoaols®
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lan Krukowski and Czeslaw Majorek, Cracow Pedagogical
Universily, Poland

"More than Redesign: Alternative Programs of Pre-service
Teacher Education in Post-communist Poland”

ra Nomadi, ltal
“The Intercultural Dimension and the European Partnership
in Distance Learning for Romani and Traveller Pupils®

Peter H. Kwakkelstein, University of Amsterdam, The
Metherlands
“Reversing the Soft Machine®

Melvin Lang, University of Hawali at Manoa
“The Patential of Distance Education for Intercultural Education
Via Interactive Media®

Jean-Michel Leclercq, Association Francophoned® Education
Comparée, France

“The Recent Extension of the Eurapean Linion and the Impact
on Education: Reinforcing Contrasts and Similanties”

Alberte Ledoyen, Commission des Droits de la Personne ef
de la Jeunesse, Montreal, Canada

“Trois Modeles Interculturels d'Education dans le Contexte
Migratoire du Quebec ou cours du Demier Demi-Siecle”

Anna Lerna, Renato Corsetti and Traute Taeschner
Universily of Rome “La Sapienza®, Italy

“A European Model for Teaching Foreign Languages to
Children”

P. Litvinova, St. Petersburg University of Pedagogical Art,
Russia
“MNew Realibes of Educational Space in €15°

Julidn Luengn Mavas, University of Granada, Spain
*Compensatory Education in Spain: The Case of Granada in
Andalousia®

Angela Viana Machado Fernandes, Universidade Estadual
Paulista-LINESP at Araraquara

“Citizenship and Education: a Comparative Analysis of
Democratizing Processes in Spain and Brazl”

Vasilis Makrakis, University of Crete, Greece

“The Impact of Mass Media and University Courses on
Preservice Teachers” Attitudes and Knowledge on Global
Issues in Four Countries”

Sahine Manning, WIFO, Germany
“Integrated Qualifications for Professional Wark and Study -
A Comparnson of Innovative Approaches in'Western Europe”®

George Markou, University of Athens, Greece
“Intercultural Teacher Initial and In-service Training: A Pilot
Project”

Elias Matsangouras and Yiannis Rousakis, Universily of
Athens, Greece

“Education and the Structuring of the Mediterransan and the
European Space”

Dimitris Mattheou, University of Athens, Greece
“Localizing the Global: The Changing Shape of Educational
Politics”

Klaus-Dieter Mende, Institute of Education, University of
Potsdam, Germany .
“Cio Wesl or Back to the Rools? Educational Transformation
in the CEE States - Between Modermisation and Restoration”
Violetta Mirchéva, Institute for Education and Science,
Bulgaria

“Basic Directions of the Education Reform in the Republic of
Bulgana in the Transition Phase”

Walfgang Mitter, German Institute of International
Educational Research, Germany

*Changes in the Relations Between Centres and Penpheries
as Consequences of the Collapse of the Soviet Union®

Hans Junker Mortensen, University of Greenland
"University Education in an Arctic Region”

Nicos Mouzelis, London School of Economics and Political
Science

"Multi-Cultural Europe: Strategies of Educational and Cultlural
Integration™

Stavros Moutsios, University of London, UK.

“State Curriculum Control in England and Greece”

Peter Murphy, University of Victoria, Canada
"The Professional Entrepreneur: A Mew Breed of Educational
Adminlstratar”

Maria Magy, National Institute of Public Education, Hungary
“School Structures in Transition. Structural Changes in the
Hungarian Educational System in the 1990"

Athena Nikta, University of Crete, Greece

“Female Participation in European Universities and Further
Implications of European Educational Policy for Sex Equality
in Creecs”

Mina O'Dowd, The Institute of International Education,
Sweden

“Public "‘Concentration Schools' in Sweden: Comparing the
Conditions for Greek and Assyrian Immigrant Pupils”

Marilyn Oshorn, University of Bristol, LK,
“Being a Pupil in England and France: Findings from a
Comparative Study of Primary School Children®

Donatella Palomba, 11 Université de Rome, Italy
“Didactique Scientifique, Enseignement 3 Distance ot
Education Interculturelle: Contradictions et Convergences
Possibles”

Giovanni Pampanini, Centra Mediterraneo dell’ Educazione,
Italy

“Sicily and Malta, Two Islands for ‘Just Peace’ in the
Mediterranean Area. An Introduction of the Centro
Mediterranen dell’ Educazione”

Margarita Pavlova, 5t. Petershurg State University of
Pedagogical Art, Russia

“Technology Education in Russia and the United Kingdom:
A Case Study®

Soledad Perez, Université de Genéve, Suisse

“La Sitwation des Femmes Enseignantes en Afrique
Francophone et en Europe: le Cas de |° Enseignement
Technigue et Professionnel”

Emmanuel P, Perselis, University of Athens, Greece
“Religicus Pluralism and Religious Education (RE) in Europe
and Greece. Comparative Tendencies and Perspectives”

Panayiotis Persianis, University of Cyprus

*Cultural Resistance to the Structuring of the European Space
and the Resulting Policy of Reform amnd MNon-reform in
Fducation. The Cases of Greece and Cyprus”

Popi Piyiaki, University of Crete, Greece
“The Crippled Pedagogue: Discourses in Education and the
Gresk Case”

Lill Pleym, Editor, Scandinavian University Press, Oslo,
Morway

“Texthooks as Part of Education Reforms: The Norwegian
Case”
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Eleoussa Polyzoi, Annabelle Mays and Sheena Gardner
The University of Winnipeg, Canada

*Educational Transformation in a Changing Societal Context:
The Recent Czech Experience”

Panayotis Poulis, Université Démocrite de Thrace, Gréce
;:Mégomés et Education, Le Cas de la Minarité Musulmane en
e

Eleni Prokou, Institute of Education, University of London,
LLK.

“Greck Higher Techmical Education: Anlllustration of Centre-
Periphery Relationshipsi®

Reijo Raivola, University of Tampere, Finland

*How is Engineering and Engineenng Education Seen in
Different Contexts?”

Anastasia Athanassoula-Reppa, Panteion University, Greece
Kurtis 5. Meredith, Jeannie L. Steele, University of Northern
lowa, LI.5.A.

“Instruction of Democratic Behaviour in a World-system of a
Civil Society”

Gonzalo Retamal, IBEfUNESCD
"Globalisation, Standardisation and Pluralism with Respect
to Education in Sitwations of Crisis in Rwanda and Somalia”

Ewa Romanowska, Warsaw University, Bialystok, Poland
"Evolution of Belorussian Education in Poland after the
Second World War”

Yiannis Roussakis, University of Athens, Gresce
“Citizenship and Education in the United Europe: Between
the Homo Civilis and the Homao Fconomicus”

g. dpls Santos Filho, Faculdade de Educacao, UNICAMP,
razi

“Democratic Management of Public Schoals: Obstacles and
Possibilities from the Perspective of Students, Teachers and
Parents”

Florentino Sanz Fernandez, Universidad MNacional de
Educacion a Distancia (UNED), Madrid, Espagna
*Eduguer dans un monde globalisse”

Lander Sarasola and Luis M. Naya, University of the Basque
Country, Euskal Herriko Unibertsitatea, Spain

“Proposals of Labour Insertion for the Young Leaving the
Educational System: The Nationwide and Community Present
Time in the Spanish Stata”

Tatyana V. Senko, Belarussian Pedagogical Universily, Minsk,
Belarus, CIS
“The Structure of Interpersonal Interaction in Diade”

Diego Sevilla Merino, Université de Granada, Espagne
“Analyse de 'évolution vers la tolerance dans le systéme
educatif espagnole”

Susanne M, Shafer, Arizona State University, U.S.A
“European Identity as Promoted through Civic Education”

Elizabeth Sherman Swing, Saint |oseph's University,
Philadelphia, USA

“Immigrants, Minority Communities and Assimilation: a
Eurppean Dhlemma®

Azzedine 5i Moussa, EURYDICE European Unit, Belgium
“Decentralisation and Financing of Education: Trends in the
European LUmon”®

Hannu Simola, University of Helsinki, Finland
“Rationalism of Hopes: A Discursive Basis for Educational
Reforms{*

Kostas Soumelis, Greece
“Locking for a Comman European Policy in Education®

George Stamelos, University of Patras, Greece
"Les Dimensions Régionales du Chaoix et de la Réussite par |
Option aux Examens pour I' Entrde aux Etablissements V8
Supérieurs en Grace: 1982/83 - 1994/95" ;

Eleni Stephanou, Panteion University, Greece
"Greek Culture in Multicultural Europe”

Ronald G. Sultana, University of Malta, Msida
I'iT IE_M?duPrra nean: a Mew Focus for Comparative Fducation
Studies?”

Olav Sunnana, University of Oslo, Norway
“Cleavages and Influence in Fducation Between Morth aned
South in Europe”

Eva Széchy, Edtvos Lorand University, Hunga
*Glabalization in Education and the MNational Values of
Education”

Vittorio Telmaon, SICESE, Italie -
*Religion, Lacité et Tolerance dans |* Evolution Fducative en
Europe” {

LT
"L

hanh Khii, Université René Descartes-Sorbonne, France
urape et le monde”

Christas Theaphilides and Mary Koutselini, University of
Cyprus
"Education and the Structuring of the European Space”

Helga Thomas, Technical University of Berlin, Germany
“The European Linion and the Formulation of Social and
Educational Palicy”

Viorica E. Ungureanu, Association of Scentists, lasi, Romania
“Le Role de I'Education Dans la Structuration de | Espace
Eurnopéen”

Anna Vidali, University of Athens, Greece
“Creck Ethnic Identity and the Minority Groups: Tawards
anintegration to the E.C."

Jurgen Wichmann, Humbaoldt University, Germany
*The Transformation of Educational Systems in Central and
Eastern Europe: Prospects and Problems®

Willy Wielemans, Centre for Comparative Education,
Leuven, Belgium

*Educational Policy in the Countries of the European Unian,
Facts, Trends and Cntical Interprelation®

M. A. Winzer, The University of Lethhridge, Alberta, Canada
*The Elusive Quest far Refined Data in Comparative Studies:
The Case of Special Education”

Song Gill Yun, Korea Mational University of Education,
Korea

"What Was the Relationship Between Paychological Vana-
bles of Home Environment and Affective Characterestics of
Gifted Underachiever®

Aigli Zafeirakou, University of Trace, Greece
“Les Politiques Educatives Mises en Place pour |’ Ameliaration
des Resullats des Eléves: Le Cas de la Gréce et de |a France”

Evie Zamheta, University of Athens, Greece
*The Discourse of Privatization of Greek Uriversities:
Consumerism Versus Cilizenship®

George K. Zarifis, University of Warwick, U.K.
“Vocational Education and Training Policy for Young People

in the European Union®
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Report of the President Professor Jiirgen Schriewer |
to the General Assembly of CESE |
Athens, October 16, 1996

Since | was prevented from giving my full reportin Copenhagen in 1994, this version will be a bit longer, It will cover both of the i
present Executive Committee’s two-year terms, giving special emphasis, however, to the last two years. | shall focus on the actions
‘taken by the Executive Committee and on the Society’s moral, social, institutional, and financial situation.

Letme begin by listing the meetings of the Executive Committee, The Committee held official meetings in Dijon (July 1992), Berlin|
{lanuary 1993 and Movember 1994}, CGranada (October 1993), Copenhagen {July 1994), Sévres (May 1995), and Athens (October |
1995). In preparation for the congress in Copenhagen, | met with the Vice-President and head of the local Organizing Committes,
Thyge Winther-Jensen, at Stockholm (December 1992) and at Copenhagen (May 1994). | was also invited to Glasgow in May of
1994 by Nigel Grant, in orderto acknowledge all the facilities offered by the University of Glasgow for hosting the 1 7th Congress.
As the members are aware, and as was printed once again in the minutes of the Copenhagen General Assembly held atthe beginning |
of July 1994, a compromise was negotiated at Copenhagen to hold the 17th Congress at Glasgow in 1995 and the 18th at Athens |
in 1996, As itturned aut, however, the amount of time available to our Scottish colleagues would nothave been sufficient; Professor |
Grantdeclined. |

Preparations for the Athens Congress subsequently led to a certain degree of irritation both within the Greek Comparative Education
Society (ELESE) and between ELESE and the CESE Executive Committee. An informal Executive Committee meeting was held at
Berlin, in February 1996, at which we definitively settled the Athens program. | would like to take this opportunity to express my
enormous gratitude to Andreas Kazamias who was, in adifficult situation, extremely helpful in maintaining the Greek proposal. |

shall return to this subject presently.

In the following report L will deal with two matiers of considerable interest to our members: What were the topics under discussion |
during all these meetings? Who provided the necessary financial support?

Yo o Dl
' Asmay be obvious, most of our meetings, and approximately halfof all our meetingtime, were devoted to the preparation of CESE‘u!
main activities, namely the Copenhagen and Athens congresses. There is no need for me to return in greater detail to these
congresses, By all accounts, the 1994 congress in Copenhagen was an overwhelming success, both in academic and social terms.
Although still underway, the Athens Cangress will also be, according to all available indications, an extraordinarily successful event.
Nevertheless, the issues not readily available for evaluation to all CESE members merit the same degree of attention. | should make
it quite clear that the Committee was very much concerned about the future of our Society and about the future of Comparative |
Education itselfin Europe. |

Ihe general guidelines of both our deliberations and our efforts were centered around strengthening the academic character of CESE; |
reinforcing its attraction for the younger generation of educationalists; and ensuring its position in a (European) space characterized |
by increasing competition. All these aims, to be sure, also inevitably entail a process of innovative transformation. |

(it We embarked on an effort to transform the Bulletin from a mere Newsletter into a forum that is open to broader information
‘and discussion inthe field. We repeatedly and intensively discussed content, responsibilities, the editorial character of book reviews,
' the Bulletin’s format and size, and finally its price. The response, overall, has been encouraging, ranging from positive toenthusiastic. |
|| am sure that the renewed Bulletin has considerably aided in the shaping of a more attractive image for the Society. A great debt
| of gratitude, indeed, is owed to Miguel A. Pereyra for many initiatives undertaken for this purpose.

(i) A second major focus has been CESE's publications. CESE'sactivities should be known inthe wideracademic circles of Education
|and educational research. The only vehicles for achieving this are books and a review. We are committed to transforming mere |
congress proceedings into actual volumes to be marketed by a publisher. The results achieved thus far include |
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“ Clobalizaciony Descentralizacién de los sistemaseducativos. Fundamentos paraun nuevo programa
de la Educacion Comparada, edited by Miguel Pereyra, et. al. (Barcelona: Pomares, 1996). This boak
is the outcome of a symposium jointly organized by CESE and the Region of Andalucia at Granada,
October 1993,

% Challenges to European Education, edited by Thyge Winther-Jensen (Frankfurt am Main, etc.: Peter |

Lang, 1996). This volume, a compilation of papers presented at Copenhagen, was prepared with the

assistance of Donatella Palomba and Miguel A. Pereyra; the final formatting of the man uscript being

done at Berlin. (The many invisible hands involved in every aspect of these publications should not

be forgotten.)

|

We have agreed, in principle, to prepare a similar publication about the Athens Congress which is to be edited by Andreas M.
Kazamias and Miguel A, Pereyra. To the extent that we succeed in establishing a substantial and recognizable series of book
publications, we will inevitably attract more substantial research papers (and their authors) to our conferences; by raising the level
of academicstandards of our conferences, we might very well increase the wider academic community’s interest in ourwork. Thus,
we see such publications as a lever that might set into motion a dynamic momentum that will contin ue on its own. In summary,
the Bulletin in its new form and the two book publications can be seen as the academic results of the present Committea’s term |
| of office,
|
| (iii) The Executive Committee also tried to organize research activities, to be carried out under the guidance of CESE. These were
| tobe the task of a Research Committee chaired by Donatella Palomba, A proposal for the creation of a thematic network asdefined
i by the ERASMUS program was submitted to the European Commission (26 Feb. 1 996), arguing that a project investigating the state|
 ofthe art of Comparative Education in universities and colleges within all European Union countries and building upon the existing|
networks (national societies of Comparative Education as well as the Comparative Education Society in Europe) is, at present,
completely lacking. The great diversity of definitions of the field, of paradigmatic and methodological approaches, and of the
institutional settings has so far impeded the development of a clear identity. An examination of the current state of the art of
Comparative Education, extending across all European Union countries, seems a promising way to overcome a situation that|
threatens the very future of Comparative Education in Europe - especially in comparison with the vitality of the field in the United|
States.

 This proposal was not approved. This is not surprising, given the fact that 95 per cent of all proposals were rejected. It will be the!

responsibility of the new Committee to consider how we should proceed in this matter.

| (iv) Furthermore, the Committee was deeply concerned about the future relations of CESE with new - and possibly competing -
associations in the field of Educational Research in Europe, such as the recently established Fu ropean Educational Research
Association (EERA).

' Ihad the apportunity to discuss the purposes and composition of this society with its president, Professor James Calderhead, during
a meeting at Paris last April. In a letter he later wrote to me, Professor Calderhead, offering CESF the possibility of membership,
clarified details about the EERA,

Presently, we have as members all the national associations of educational research in Europe, 15 of
the major institutes of educational research (like NFER), a few other institute members which are
mostly university education departments, and close on 100 individual members, The main benefits
of membership are free copies of the Bulletin, copies of Educational Research and Evaluation at a
reduced rate, and reduced rates for all members for the ECER conferences. There is also, of course,
the opportunity to engage with the networks that EERA is developing to promote collaboration amongst
researchers and the dissemination of research findings and methodology.
| The question is whether CESE is strong enough to compete with EERA atthe European level, or whether it would be wiserto become
- @ member association and to represent, within a European umbrella arganisation, the field of comparative research. Inevitably,
however, EERA, merely by the weight of its numbers, will attract a larger share of European research funds and the attention of a
- wider European audience. Thus, the present Committee is very much in favour of the second alternative ; itwill be up to the new
Committee to take a definite decision,

(v) It may be noted that the issues raised have all been related, directly or indirectly, to the future of our Society. What, then, is
the state of CESE in social terms? In the brief speech | made in Dijon after my election as President in 1992, | expressed my deepi
concern about the demographic structure of CESE, Let me differentiate between three successive time periods:
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(a) Againsrﬂti'l.e background of adramatic decline in income from membership fees and the attendant financial difficulties,
the Vice President, the Secretary Treasurer and | carried out an overall analysis of the structure of CESE membership,
utilizing our combined knowledge of the persons involved. The result of this analysis showed:

* A total of roughly 125 members active in the field, in terms of continuous
publication or participation in CESE conferences or national meetings.

*+ Morethan 140 members who were no longer atall active inthefield, according to these criteria, either .
due to retirement or having simply vanished without explanation.

Included in these figures, and perhaps more indicative of of the situation, are approximately 40 retired members, not
nearly counterweighed by the less than ten young researchers at the doctoral or post-doctoral level who have joined. '

Itis not the absolute figures, but the proportion between these figures that is dramatic. These proportions, at any rate,
are the background for the dramatic financial situation to be explained in greater detail by the Secretary-Treasurer in his i
report.

(b) While with respect to such figures we remained very pessimistic about the future of CESE, a study on the strength
of the representation of Comparative Education in European universities | am currently undertaking paints a less
pessimistic picture,

While there is evidence of a the field's general decline, e.g., in the United Kingdom, France, and Germany, there is,
onthe other hand, a considerable increase can be seen in countries like Spain, Greece, and Italy. Thus, at the European
level, we see an impressive shift from north to south. The one European country which has the highest number of
professorships specializing in Comparative Education is now Spain (11 professorships). The foundation of a newRevista
Espariola de Educacién Comparada; and the publication of the previously-mentioned volume onGlobalizacion y
descentralizacidn de los sistemas educativosare concomitant indicators of this development. Seen retrospectively, itwas,
therefore, certainly a wise decision to transfer the secretariat to a country which is so active in our field.

Parallel to this north-south shift at the European level, there is a complimentary shift, particularly visible in Germany, from
east to west, Since the mid-1970s, there has been a loss of more than ten professorships in former West Germany while,
on the other hand, four new professorships have been created in former East Germany since 1991/92.

One might see in this twofold movement (north to south and west to east) the emergence of a second chance for our
field. A great deal depends, then, on a clear problem-awareness and on deliberate action on behalf of CESE to seize this
opportunity and profit from it.

(€) With the success of the Athens Conference, one might almost become enthusiastic. We admitted about fifty new
members between 1993 and this conference, most of them young researchers. Quite conspiciously, the Athens
Congress brought together the largest number of young researchers and doctoral students CESE conferences have seen
indecades. However, itis notonly the numbers thatare impressive, but also the quality of the papers presented by these |
young scholars. | very much hope that our Seciety takes advantage of the opportunities opened up to our field both by '
the more general movement | mentioned and by the Athens Congress. Making the most of these developments will

be the most serious responsibility of the new Committee.

Asecond majortheme that | have already referred to is the question of, given the dramatic scarcity of financial resources, who paid.

| for the activities of the CESE Committee? The list of generous support sources includes the University of Granada and the

Government of the Region of Andalucia; the International Affairs Division and the Faculty of Education at Humbaldt University,
Berlin, inthe form of facilities offered by the University guesthouse and the repeated arrangement of lecture series in panel sessions
{1994, in cooperation with Hans Weiler, Rector of the University of Frankfurt/Oder): the University of Copenhagen, who offered
the use of its University guesthouse; the University of Glasgow, who provided for my journey to Glasgow; the Friedrich-Ebert
Foundation, which subsidized our October 1995 meeting in conjunction with an international warkshop; and finally the Francophone
Assaciation and the Sévres Centre, which hosted the Committee’s 1995 meeting. | would like to extend my personal thanks to
all of these organizations and institutions, Without their substantial contribution, the activities of CESE would have collapsed.
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A Word of Thanks
 Thistopicleads directly to the last partof my report, an expression of gratitude on behalf of myselfand CESE to ELESE and its offi cers:!
Andreas Kazamias, Michales Kassotakis, Dimitri Mattheou, and to all those who collaborated with them and who did such a |
marvellous job in organizing the Athens Conference. This conference was attended by 300 participants, had the highest number
of young scholars ever seen in a CESE conference, and attracted an exceptionally high quality of papers. | am sure that the volume
that is to be prepared by Andreas Kazamias and Miguel Pereyra on the basis of the conference will become another substantial
contribution to the literature on Education in Europe. | also extend my warmest thanks to my friends and colleagues on the Executive

 Committee for a four-year period of joint discussion and effective work, In the course of these yearsa much deeper understanding,
‘amutual confidence and trust, and a remarkable solidarity have grown among us.

 Isincerely hope the other Executive Committee members will forgive me if | particularly underline the role played by thetwo Vice-
Presidents, Thyge Winther-Jensen and Donatella Palomba, with whom | have been in constant contact. Every issue of any
importance to the Society has been discussed among us in order to come to an unanimous decision. The Scandinavian tradition,

| inthe sense of pragmatic compromise and consensus, and the well-balanced rationality and judiciousness which could be seen as |
representative of the accumulated heritage of Latin civilization made up a wonderful combination. It is such a combination that
represents the Europe which most of us would wish to emerge without further delay.

Last but not least, | want to mention a person who was - unfortunately - not able to attend the Athens Conference, but who ma ny

members have come to know through Executive Committes meetings, symposia and visitsto Berlin, and through numerous phone

calls, fax messages and letters. | refer to my secretary Martine Tarrieux. For more than four years she has accompanied the

development of CESE, always behind the scenes, but with extraordinary dedication. Many times she stayed on in the Institute until

10 0r 11 o'clock in the evening in order to handle CESE matters after the usual business of the day. | should say that not only ||
‘personally, but also CESE as a society owes her a great deal of gratitude.

CESE Women’s Prize for |
Research in Comparative
Education

- It should contain proper information about

the topic, the methods used, the data col-

lected, conclusions, and references. .
- The work may have been published or presented elsewhere
butthe applicantis expected to give a brief presentation about
it at the CESE Conference.

At the last CESE Conference held in Athens it was agreed 1o
encourage women in doing comparative education research
by organising a competition for the CESE Women's Prize for
Researchin Comparative [ducation. The prize will be awarded

F ies of the paper, i or article ting for th
every two years at the CESE Conference. The first time will be et et 8 SR N e

prize have to be sent to the co-ordinator (three without any

| in Groningen 1998. The intention is not only to provide the
honorand a symbol butalso to add some finances to the prize.

| Research competing for the prize shall be judged by three

| known experts in comparative education, atleastone woman
and one man, The co-ordination of the prize is in the hands of
Professor Margaret B. Sutherland.

Criteria for accepting reported research for judgement by the
experts are:
| - Itshould be comparative (including a comparison of at least
2 countries).
‘ - It should be scholarly and original.
- It should contain suggestions for follow up activities.
| -Itshould be written in either En glish or French (or in another
| language but delivered in translation to one of these two
|

languages).

reference to the identity of the author and one including
name, etc.} . The co-ordinator takes care for a first formal test
whether the criteria mentioned are met. If so, the co-ordinator
passes on the papers anonymous to the experts for judge-
ment. The papers have to be received by the co-ardinator on
the same date as the abstracts which have to be delivered for |
the CESE Conference.

Forfurtherinformation regarding the CESE Women's Prize for
Research in Comparative Education, please approach Professor
Margaret B. Sutherland.

46 The Scores, ST. Andrews, KY 16 9 AS, Scotland, UK
email: m.b.sutherland@dundee.ac.uk |
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‘Minutes of the General Assembly of
the Comparative Education Society
in Europe

Athens, October 16, 1996

Professor Schriewer, President of CESE, opened the General
Assambly (GA) with a warm welcome to the members
present. He extended a special greeting to Professor Herman

| Roehrs, professoremeritus at the University of Heidelberg and
one of the founding fathers who created CESE in London 35
years ago.

1. The President introduced a remembrance of two CESE
members who have passed away since 1994, Professors
Tadeusz Wiloch of Poland and Leonhard Froese of Germany.
The GA observed a moment of silence for them. (See the
tribute to Professor Froesein lssue 37 ofthe CESE Newsletter,

p.17.)

2. The minutes of the previous GA (Copenhagen, June 29,
1894), published in Issue 38 of our Newsletter, were approved
with the addition of a proposition, introduced for the record by
Professor Margarel B. Sutherland, recognizing Professor

Marie Eliou. At the Copenhagen GA, Professor Eliou issued
the invitation for the organization of the 17th CESE Conference
in Athens.

3. The President presented his report. (See p. 26)

4. The Secretary Treasurer presented his report, focusing on
three main points:

a) The Secretary pointed out the dramatic situation regarding
payment of membership fees, which are low in comparison
with the number of members listed in the Society (see Fig. 1).
Resulting from the long process of completing and correcting
the list of members received from the Brussels Secretariat,
the figures shownin Fig. 1 refer tomembers whohave actually
been receiving the several letters and Newsletters sent from
the Granada Secretariat in recent years.

QCESE Paying and No-paying CESE Members Classified into Countries,
Regions and Continents (1996)
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CESE Business

b) The recent increase in postage costs in Spain introduces
more financial difficulties for the Soclety, making necessary
the use of new and innovative forms of communication with our
members through the introduction of new technologies (e.g.
the internet and e-mail),

c) The Secretary again emphasized the extremaly difficult
situation of relying on official grants. In this respect, Professor |
Pereyra assured the GA that his department at the University
of Granada absolutely will not be able to help CESE financially.

The Budgetand Finances of CESE, as shown in Fig.2, present
the following balance and figures for the period 1994 to 1996:

IN

FOTAL .o smmsiinss

ouT

Secretariat expenses:

fotocopies
stationary

Granada Secretariat - Finances*

Balans 1994 (July) - 1996 (October)

Total rest from Balans 1983/1994 ..o

............................................ 916,775 Peselas

CarfaxadvertiSement fBB: ... 15,500 Pesetas

Greek Society of Comparative EJUCation .................c.ccoveveevvrevreeessseninnnnns

BIENK BADBNSEE i ris re e e e
mailing & handing & courier service
............................................. 42,8957 Pesetas
.............................................. 72,681 Pesetas
.............................................. 70,000 Pesatas
............................................ 279,440 Pesetas
................................................ 4,500 Pesetas

Newsletter Issue 37 (500 copies); ......cocevveeeenn.
Newsletter Issue 38 (2,500 copies): ..................
Mailing Box rents: ......oooivviveiniiineciieiiss e seinns
Subscriplions dues to the WCCES (1993-1995) ..ot
Travel expenses of the EC 0f CESE. ..o i it sisiis s sostisiisse

e 218,141Pesetas

882 360 Pesetas™

.. 2,032,776 Pesetas

oo 1, 167 Pesetas

......................................... 783,128 Pesetas

... 14,800 Peselas
.. 284 640 Pesetas

vveer. 1,669,313 Pesetas

IN-OUT= .........covvivnvonnanse

+363,463 Pesetas

Professor Pereyra concluded his report, expressing aword of
sincere and warm gratitude to M™ Martine Tarrieux, Professor
Schriewer's secretary in his Humbeoldt University office, who
has benevolently assisted the Granada Secretariat many
times with remarkable generosity and efficiency.

5. The President invited Professor Jean-Claude Eicher, who
servedtogether with Professor Willy Wielemans as auditors of

the CESE budget, to provide his Report. Professor Eicher
expressed that, after his exam of the CESE budget presented
by the Secretary-Treasurer, he was impressed by the efforts
made in the las! years directed towards to clarify and simplify
the financial situation of CESE, as long as the efforts to reduce
costs inmailing and printing our Newsletter. Forthosereasons,
Prof. Eicher expressed a word of sincere congratulation to the
Treasurer,

*CESE has a Belgian account under the name of Professor Henk Van daele, Past-President. According to Prafessor Van daele’s notificalion to tha Granada
Secretariat of July 25th 1996, the financial situation of that account is, by December 31st 1995, + 17,051 BF.

“*The amount transferred lo the Granada Secrelariat by the Greek Sodety of Comparative Education paid the costs of printing lssus 38 of CESE
Newslatter, and the mailing & handing as well as the services of a courler firm in order to have a prompt delivery of the full programme of the 17th CESE

Conference in Athans.

|



CESE Business

= — —
| B. The Secretary Treasurer proposed the following ideas for
| preserving the future of our sociely to the GA;

I

| a}Increasing membership fees from 45 to 70 ECU starting next
' term (1998-99).

b) Reducing the membership fee by 50% for CESE members

from the Eastern European countries who are struggling to

overcome difficultlife-circumstances, and for young members

(doctoral and post-doctoral students of the field) who qualify as

members but do not hold teaching or research posts or
| positions.

c) Applying article 5.2 of our Statutes ("Members whose
subscriptions are in arrears for more than two years shall not
be entitled to exercise any of their membership rights, unless

| the Executive Committee decides otherwise. The Executive

| Committee may recommend the exclusion of such members
from the general meeling"), after sending a final letler, to those
members who have not paid their membership fees over the
last few years. This proposition will force CESE to face the
facts, saving an important part of its minimal funds.

7.The GAapproved these propositions as well as the financial
report presented by the Secretary Treasurer.

8. As a result of the development of the CESE Women
Melwork, established at the Madrid Conference in 1930, the
GA unanimously approved the creation of a CESE Women's
Prize for Research in Comparative Education, infroduced by
Professor Sutherland, the group's coordinator. The prize will be
awarded every two years at the CESE conference, beginning
inGroningenin 1998. As pointed out be Professor Sutherland,
it is intended not only as an honor and a symbol, but also to
provide some financial prize; in this respect, the CESE
Women Network will shortly apply for modest funds from
diverse instilutions. (See p. 29.)

9, The Presidentinvited Professor Gijs Rupert of the University
ofGroningen, the Netherlands, tointroduce his city's candidacy
for the arganization of the 18th CESE Conference. Professor
Rupert provided a clear and complete presentation of the
diverse advantages of Groningen, the most popular city for
students in his country, as well as practical details for the
organization of the conference. He suggested the date of July
1998 to the GA, and the theme "State, Market, and
Associations; Models of Social Order and the Future of
Educational Systems in Europe.” |l was clear that the Dutch
colleagueswould only be able to organize the conference if the
European Union grants official support, as ithas forpast CESE
| conferences. The GAunanimously approved the candidacy of
Groningen for the organization of the 18th CESE conference.

10. Professor Victorio Telmon, President of SICESE (Sezione
ltaliana della CESE, or the ltalian Soclety of Comparative
Education), presented the pre-candidacy of Rome for the
organization of the 19th CESE conference inthe year 200, with

the theme "The State of Comparative Education Research in |
Europe ar the Turn of the Century.” As stated by Professor
Telmon, they will present full information about the organization |
of the conference to the next GA. In the meantime, they would |
like to initiate the procedures for getting the support of diverse '
institutions such as the ltalian Ministry of Education. The GA |
also approved the ltalian candidacy for the organization of the
19th conference unanimously.

11. The President, referring to his previous report, stated that
in a moment of clear innovation for CESE, it is right that we
honor those who have substantially contributed to intellectually
shaping the field of Comparative Education in Europe. For that
reason, the Executive Committee of CESE proposed tothe GA
thatour distinguished colleague Nigel Grant, professor emeritus
of Education at the University of Glasgow, as Honorary |
Member of CESE. The GA accepled the proposal with sat-
isfaction. (See his Laudatio in p.34-35.)

12. After examining the ballots of the CESE members (made |
up of 40 nominations), Professor Wolfgang Mitter, Chair of the |
Nomination Committee, communicated to the GAthe proposal
tonominate Professor Thyge Winther-Jensen for President of |
CESE, Professors Frangois Orivel and Willy Wielemans for |
Vice-Presidents; and Professors Donatella Palombaand Zlata |
Godler for Members. After asking the nominees if they would |
like to run for the posts, Professor Mitter proposed their
nominations to the GA. The nominations were accepted
unanimously. Professor Mitter made special mention of the
willingness to accept becoming a Member of the next EC
shown by Professor Palomba, CESE's current Vice-President.
Finally, he also paid respect to Professor Schriewer for his two
terms as President of CESE, and now as Member of the new
EC as Past-President.

13, Professor Winther-Jensen closed the General Assembly
of CESE as the new President. In his speech, he expressed
his great satisfaction with heading a society characterized by
the great charm of both continuity and change in a scientific |
association which is not organized under the domination of |
specific nations, but by various nations on equal terms. He |
shared his hope for the preservation of that charm.
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From the SECRETARIAT

Deficits of Modernity, Hints of
Postmodernity, and the Future
of CESE

| Always CESE has financial difficulties. Despite a large nominal
| membership, paymentof bi-annual membership fees is erratic

| [See the Minutes, p. 30]. Note: You can pay by credit-card,

| # This financial problem means that mailing costs hurt the
Society. As far as possible we propose to keep in individual
contact with members, to deal with individual enquiries and
so on by E-mail. Nole: please send me voure-mail address. My
own e-mail number is mpereyra@platon.ugr.es.

< Wewill also be developing network links and our own CESE
webh page for the interim exchange of information, in between
| the formal, hard-textand costly CESE Newsletter itself, which
will go out to members once a year. Note: Do let me have
News items! However, although the Newsletter is important
to the Society, it is also cumbersome as a means of commu-

nication.
[

E-mail and other Internet communication possibilities mean
that the density and frequency of communication between

: members can increase. We will be happy to insert news items

| inour CESE network for those who are not yet computerized.
Just mail or fax me the information you want put on the Net.
Note: Please lel me know if you do not have access to
computer facilities at least once a month and | will work out
ways to keep you up-to-date.

The use of Internet for the collection and diffusion of information
seemns to be a promising innovation which actually is revolution-

Institute of International Education, Stockholm University
http/fwww.interped.su.se/
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ising our field: distances and the lack of roads/
ways of efficient communication are been
reducing or even disappearing without high
costs, and inway so comfortable -to be siting
down in frontof our personal computers, and
connecting with a modem to the net of nets. |

Very soon, at the end of this month, we will be able to visit the
weh site of the next WCCES Conference, to be held in Cape Town
in 1998, Look for it in:

http/iwww.uct.ac.za/education/weces/index.htm

Just now we are providing for you the CERC’s web site, actually
the mostcomplete, productive, and visited of the web sites found
by us about our field. The Comparative Education Research
Centre of the University of Hong Kong also published a News:
letter, as you can find there, Simply try to use this outstanding
web site-and others such as those created by the 1E of Stockholm
and the UNFSCO's IBE shown below- for getting all sorts of
information and data about Comparative Education! And, ifyou
would find more fine web sites, please let us know. Thanks!

Comparative Education Research Centre (CERC)
hitp/iwww . hku.hk/cerc
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Laudatio

Nigel Grant,

Honorary Member
of CESE.

Atthe General Assembly of CESE in
Athens professor Nigel Grant was
appointed an Honorary Member of
the Society. As an old friend of his |
am honoured to have been asked by
the editor of the Newsletter to write
hislaudatio.

I have known professor Grant- now
Emeritus Professor of Education in
the University of Glasgow, M.A.,
M.Ed., Ph.D., FRSE (Fellow of the
Royal Society of Edinburgh) and
holderofthe Academy ofthe Czech
andSlovak Federal RepublicJan Amos
Komensky medal - since he visited
the University of Copenhagen for
the firsttime in 1970 onthe initiative
of a present colleague of mine, pro-
fessor K. D. Wagner. He had met
professor Grantat the CESE-confer-
ence in Stockholm in 1969 and the
following year he had him invited to
the University of Copenhagen to
present a lecture on East European
Education, | wasstill astudent atthat
time - just about finishing my mas-
ter's depree - and had never before
metprofessor Grant, but still thought
| knew him quite well, We had all
read his book on Soviet Education,
published in 1964, and we wereal|
very keentoseeand listentothe man
behind the book. The meeting was
anundeniablesuccess. Wewereall
impressed by the speaker’s knowl-
edpe of his subject combined with
his personal charm that was strongly
underlined by his Scottishaccentand

appearance,

Moreimportant, however, itwas that
the meeting had some far ranging

newskter

and lasting effects. The Chair of Edu-
cation inthe University of Copenha-
genwasestablished aslateasin 1955,
The studies and the literature used
wereall very internationally oriented
{mostly inEnglish, Germanand some
in French), but personal contactsto
the world outside Denmark were
relatively few, although thefirstholder
of the Chair, professor K. Grue-
Sarensen, was one of the founding
fathersof CESE in Londonin 1961.

Nigel Grant

Inretrospect Nigel Grant's visitwasa
turning point. Asaresult of the meet-
ing a link was established between
Copenhagen and Edinburgh (Nigel
Grantwasatthattime acting Head of
the Department). Gradually the link
opened the Institute to the English-
speaking world. It began as a joint
venture between Edinburghand Co-
penhagen. We had seminars in Co
penhagen and Edinburgh and joint
staff meetings, and planned joint
coursesand individual visits.

When Nigel Grantlatermovedtothe
University of Glasgow, he taok the
programme with him. The link was
later transformed into a Joint Study
Programme (JSPs, the forerunner of
Erasmus). It was JSP No 4, which

made it something of atrail-blazer. It
wasthen putinto ERASMUS and the
programme went on from year to
year, developinga European Certifi-
cate in Comparative and Interna-
tional Education, It later expanded to
other universitiesthroughout Europe,
includingamong athersFlorence and
Barcelona. And itisstill working.

Nigel Grant(full name: Nigel Duncan
Cameron Grant) was born in Glas-
powin 1932 -asaGlenmariston (not
a Strathspey) Grant, It needs some
familiarity with Scottish history to ap-
preciate the difference. All that can
be said on this occasion is that the
year45 (1745, of coursel) is crucial
for the understanding of the differ-
ence between the two Grant clans.

In 1939 the family left Glasgow and
moved tolnverness, wherehis father
was appointed editor of the local
paper, The Highland News, (and later
started The Highland Herald afterthe
war). He received here all his school-
ing, primary and secondary, fromthe
age of 7 to 18 at Inverness Rovyal
Academy and continued hiseduca-
tionatGlasgow University, where he
took hisM.A. inEnglish language and
literature, Glasgow was a natural
choice. The Highlands, thenas now,
had no higher education, and he
never seriously considered to go to
oneofthethree other universities in
Scotland at that time: St Andrews,
Aberdeenand Edinburgh.

After two years’ military service he
started working at school (25 years
old)while atthe sametime preparing
foran M .Ed. degree atthe University
of Glasgow. During the course his
attentionwas drawn for the firsttime
towards comparative education lone
ofhistwooptions). He was seriously
taken by the international aspects in
the wide-ranging course-wark and
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for the thesis he made a study of
traditional Asian scriptsasvehicles of
mass education. A characteristic di-
mension in hisapproach to compara-
tive education is visible already at
this early point: comparative educa-
tion combined with a strongly lin-
guistic interest.

Afterthe M.Ed. degree he accepted
apostaslectureratjordanhill College
(Scottish center of teacher educa-
tion). He stayed for five years and
made here his firstimportantstep in
his academic career. His second
Head (the firstwas James Scotland),
the late Lawrence Stenhouse was
determined to help his colleagues
realizetheir potential. He wasitwho
obtained for him hisfirsttravel grant,
tothe USSR in 1962.On hisreturn he
wrote the book Soviet Education
(published by Penguinsin 1964). A
hard-back edition came outthe year
later, there were four more Penguin
editions, and overthe years transla-
tions intoGerman, Dutch, Italian and
Thai. Thebook certainly helped make
his name. The last edition was pub-
lishedin 1979 and the Soviet Union
hassince collapsed, butinthe mean-
time it launched him on his career.

Fromthat book came an invitation to
the Education Department at the
University of Edinburgh. It wasthere
that a second dimension in his ap-
proach to comparative education
began to reassert itself: the Scottish
dimension - Gaelic included - not
instead of the international perspec-
tive, but within it. Surely, heisaScot,
buthe would mostcertainly preferto
he characterized - not as a national-
istic Scot - but as “an international
Scor”

The time in Edinburgh, where he
stayed for thirteen years, wasavery
importantand productive period in

his life. He established himself in
University teaching, gotinvolved in
journalism, broadcasting (radio and
television), was caughtup in politics,
especially the Referendum, In gen-
eral he was becoming more interna-
tional, and beginning to be more
involved in things Scottish. Together
with Bob Bell (later the Open Uni-
versity) he wrote Patterns of Educa-
tion inthe British Isles, inwhichthe
British Isles were taken as the exam-
ple of a cross-border international
grouping thatexemplified different
intra-British case studies as well as
thematic studies like the education
of minorities, politicsand education.
With John Lowe he gotinvolved in
another book, Fducation and MNa-
tion-Building in the Third World,
edited by Lowe, Grant and T.D.
Williamsand based on aseminar that
John Lowe organized. Healso found
time to finish his Ph.D. thesis on
Teacher Education inthe Soviet Un-
ion and Eastern Lurope in the Post-
War Period, 1945-1966. The major
workswere followed by agood many
other articles and papers.

Without doubt, the years in Edin-
hurgh was the period in which he
came to recognize the lines of his
future actions.

In 1978 Stanley Nisbet in Glasgow
decided to retire and Nigel Grant
applied for the chair-and gotit. He
moved with his family to Glasgow
and keptthe chairtill hisown retire-
mentin 1995 becauseofillness. From
thediscussions | had with him during
these years itbecame obvioustome,
that he saw the Glasgow appoint-
ment as an opportunity to realize
further the ideas that had already
emerged in Edinburgh and to trans-
form - at least partly - the Glasgow
Department into a centre of com-
parative education. To a consider-

able degree, he succeeded. The ex-
isting courses were reorganized and
new courses in comparative educa-
tion were established. And maybe
more important, a large number of
foreign students from all over Europe
(including Denmark) came to study
comparative education and other
subjects as well at his Department.
Thedrawbacks wereaheavy load of
paper work and the circumstance
that during the same period cuts in
staff and resources were carried out
inthe British university world. Butin
spite of this, he succeeded in keep-
ing up the comparative profile of the
Glasgow Department, and he also
found time for extra-departmental
involvement as a member of the
Board of Comparative Education.

During the years Nigel Grant has
been aregularand loyal participant
in the CESE-conferences, always as
an active and committed contribu-
tor, and atthe sametimeasan obliged
and modest observer, a primus inter
pares. Those who have cometo know
him well would characterize his ap-
proach to comparative education as
atypical humanisticone, including
stronglinguisticand cultural elements.
Inthat respect he carriesonaclassic
tradition in comparative education.
He has an extraordinary memory
which manifests itselfin the fact that
heisablestill to quote by heartlong
passages from Shakespeare’s plays. It
alsomanifestsitselfin hiscapability to
master several languages, including
Gaelic, Usually, ingood company he
was easily persuaded to give asong
and practise the guitar. In fact, good
company always follows Nigel
Grant,

Thyge Winther-Jensen
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Tribute

In memory of Susanne M. Shafer

| first came to know Susanne Shafer at a CESE conference in
Wirzburg, in 1983, Thereafter, we kept meeting atconferences
sothateventually | feltthat Comparative Education conferences
scarcely began until I'd made contact with Sussanne. | learned
agreat deal about her atsuch meetings-her rigorous scholarship,
her great good sense, her impatience with verbosity, She was a
schalarwhose straight thinking and straighttalking were a source
of pleasure and reassurance in sessions where academic waffle
was threatening to take over. Gradually | came to discover also
the wider range of Sussanne’s studies and interests: | became
aware that she was a much respected teacher and researcher in
herown country and especially in herown University of Arizona,
where she gave sterling service for twenty-five years, retiring in
1991 as Emeritus Professor in the Division of Educational
Leadership and Policy Studies in the College of Education, |
learned also not only about, but from, her research activities,
especially her inveshigations of civic education, and her subse-
quent teaching on the topic of civiceducation - a matter in which
she had not simply and objective interest but to which she had
a strong personal commitment- to teachers in the former East
Germany.

ForSussanne, whileclearly American, was atthe sametime, one
might say, an honorary Furopean -and indeed, a European also
by birth, since she was barn in Mannheim and frequently
returned to work and study in European countries. This dual
cultural identity enriched and characterised her work. She was
amost devoted past student of her Alma Mater, Smith College,
and had a particular loyalty to the University of Michigan where
her doctoral studies took place. But she alsa engaged in
postdoctoral study in Cambridge and Oxford; and she taught not
only in the United States but for some shorter periods in
Tubingen University and the Ruhr University of Bochum. The
award of the Bundesverdienstkreuz, 1% Class, of the Federal
Republic of Cermany in 1985 was consequently a moast fully
merited recognition of her invalvement in European activities,
Sussanne’s blend of cultural backgrounds meant also that she
was especially well qualified to edit the journal European
Education. Oneof my most recent memories of heris indeed the
keenness she showed during the Sydney World Congress of
Comparative Education Societies in 1996 in looking out for
presentations which would make a warthwhile contribution to
‘her’ Journal.

Susanne’s European personality was evident too in her attend-
ance at CESE conferences. For many years her wrilings as well
ashercommittee activitiesshowed herinterast in the education
of women and the situation of women in society. As far back as
1975 a contribution o hers to Comparative Education analysed
the situation of women in employment, education and social life
inEngland, East Germany and West Germany to arrive ata clear
portrayal of the (remarkably similar} factors preventing women
from using their talents in professional and managerial roles in
these countries. It was therefore a continuation of a long-
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standing concern for the advancement of women which caused
her, in recent years, to be a valued and active participant in
meetings of the CESE Women's Network. With characteristic
generosity she undertook to serve as Secretary to this Network
and devoted herselfto that task with her usual thoroughness and
conscientiousness. She was closely concerned in ourplanning to
establish a CESE Women's Network Prize for women's research
in Comparative Education and gave careful thought to the
problem of finding financial support to the project. Even earlier
than this, she had been a staunch supporter of the movement
to give women a greater role in CESE affairs and at CESE
conferences.

But many of Susanne’s friends remember her also as a most
thoughtful and kindly hostess who made evident her pleasure in
making their visits to her home an experience of the maost
excellent hospitality. Her partnership with her husband, Bob,
was clearly of an ideal kind, evidenced by their jointwriting (as
in their early study of teachers’ attitudes to children’s use of
language in West Germany and Fngland), by theirshared ethical
principles, and by herdelightin the honour to be paid to him by
the University of Wisconsin this year.

In all her activities -and Susanne contributed her full share to
service on committees of her University and to the office of
President of notable organisations, including the American
Comparative and International Education Society (CIES)- she
was full of energy and splendidly purposeful, She could be relied
on for thoughtful preparation and for fair though firm treatment
of themes under discussion. In view of her outstanding qualifi-
cations and experience, it seems all the more distressing that
when Susanne had much good and interesting work still to do,
when she was looking forward with pleasure to so many
enjoyable experiences, she should suddenly be taken from us.
Yet we may find comfort in the thought that until the very end
shewas able to enjoy living the kind of life she loved, using her
talents effectively, continuing to make an admirable contribu-
tion to CESE and to the study of Comparative Education.

Our profound sympathy wentto herhusband, DrRobert Shafer,
inthe loss he suffered by Susanne’s sudden death on March 28,
1997, Given the closeness and strength of their relationship, the
news of his death, a very sharttime after hers, must make us feel
that, like the subjectof afavourite poem, having briefly tried the
experience of living without one he loved, Susanne's hushand
‘liked it not, and died.’ His period of mourning, perhaps
mercifully, was brought soon to and end. But our loss continues
to be very real, casting a shodow over the progress of our
Society's activities.

Margaret B. Sutherland
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N° 2, 1997

Issue number 2 ofthe Revista Fspanola de Educacidn Comparada
(Spanish Review of Comparative Education) is focused on
sEducation, Training and Employment in Developed Countriess.
The content of the issue is divided in two monographic sections:
the first one deals with the title’s topics, and the second with
present contemporary perspectives as well as multicultural
education. The third section is dedicated to the analysis of the
latest documents, either legislative or consultative, that are
bound to have a decisive influence in education policy in
European countries. A final section of book reviews offers a
general comment of same of the latest novelties related to the

field of Comparative Education.

Seccion monografica I: Educacién, formacion y
empleoen los paises desarrollados

for Schools (London, HMS0). Sintesis del documento original
elaborada por M* José Garcia Ruiz.

\ades Editorial

% Garcfa Garrido, ).L. (1996), Diccionaric Europeo de la
Educacidn (Madrid, Dykinson) (Ferrdn Ferrer).

< Benner, D.y Lenzen, D. (Eds.) (1996), Education forthe New
Europe (Frankfurt, Peter Lang Verlag) (Javier M. Valle).

< Aldrich, R. (1998), Education for the Nation{London, Institute
of Education-London University-Cassell) (Javier Vergara)

< Delors, ). (1996), La Lducacidn encierra un tesoro (Madrid,
Santillana-UNESCO) (Concepcidn Ramos Cuenca).

+ Rodriguez Carrajo, M. (1996}, Politica Educativa de fa Unidn
EuropeaiSalamanca, Universidad Pontificia de Salamanca) (Javier

4 Luis Miguel Lazaro Lorente, Educacion, |
formacién y empleo en los paises |
desarrolfados.

 Frances Pedrd, Cenicienta, El Rey Ledn
v Peter Fan, Andlisis de los modelos
estructurales de formacién profesional y
de su distinta dindmica en los palsesde la
Unidn Europea, :
* Enrique Retuerto de la Torre, Ensayosde [0
aproximacién entre los sistemas de |
cualificacion profesional en la Union [
Furopea.

% Angel Gonzélez Hernandez y Juana M*
Madrid lzquierdo, Politicas para la
igualdad de oportunidades de la mujer:
educacién, formacidny empleo.

& Manica Drebing Ruiz Holst, Importan- 88
ciade la Pedagogia Social en la formacidn |8
profesianal de jévenes socialmente |
desfavorecidos en Berlin, Alemania,

" " =

% Félix Etxeberria Balerdi, Fducacién y atencién a la diversidad.
# Jagdish Gundara, Cuestiones y problemas de la Educacidn
Intercultural en Gran Bretaria,

% Marie-Gabrielle Philipp, La Educacién Intercultural: El caso
francés,

Documentos

% DEARING (1996): Review of Qualifications from 16-19 Years
Old. Full Report (Londond, HMSQ). Sintesis del documento
original elaborada por M* José Garcia Ruiz.

< DEPARTMENT OF EDUCATION (1996): Self Covernment

newskller

M. Valle).

s Ferrer, F. (1996), Els sistemes d’accésa
la Universitat des d'una pespecliva
international (Barcelona, Consell
Interuniversitari de Catalunya) (Sol
Cardenal Gistrau)

The general theme of the issuenumber
3 of the Revista Espafiola de Educacidn
Comparadawill be focused on «Concepts,
Methods, and Techniques in Comparative
Education: Homage to Marc Antoine
Jullien de Paris in the 150" Anniversary of
his deaths, and at the present is being
edited by Professor Julio Ruiz Berrio, from
the Complutense University of Madrid.

The 6" Spanish National Conference
on Comparative Fducationwill take place
in the University of Seville at the end of
March 1998, The Conference will develop
the subjectunderthe peneral heading of «Care towards Childhood
from a Comparative Perspectives, Educational, sanitary and
assistential aspects represent only some of the features that will
beconsidered among the whaole known relevantissues forachild
growing environment. The Annual Assembly of the Spanish
Society of Comparative Education will also take place, as usual,
during the Conference, and an homage will be paid to Marc
Antoine Jullien de Paris, in the 150" Anniversary of his death.
The Presidency of the Conference is held by Dr. Vicente Llorent
Bedmar, from the University of Seville, and the Organizing
Committee is represented by Dr. Isabel Corts Giner, from the
same university. Further information can be obtained in

Dr. Vicente Llorent Bedmar
Universidad de Sevilla. Fac. de Ciencias de la Educacidn
Avda. San Francisco Javier, s/n
E-41005 SEVILLA
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S CESE

COMPARATIVE EDUCATION SOCIETY IN ELIROPE
_ ASSOCIATION D'EDUCATION COMPAREE EN ELROPE
GESSELSCHAFT FUR VERGLEICHENDE ERZIEHUNGSWISSEMSCHAFT IN EURDOPA

APPLICATION FORM / FORMULAIRE D'ADHESION
A. TO BE COMPLETED BY THE CANDIDATE / A REMPLIR PAR LE CANDIDAT

Surname of Candidate (Use block letters) / Nom:

Given names of the Candidate (Use block letters) / Prénom(s):

Mailing Address / Addresse Postale:

Citizenship / Nationalité:

Year and place of birth / Année et lieu de naissance:

Present position and date of appointment / Fonction occupée actuellement et date d'entrée en fonction:

Former positions / Fonctions antéricures:

Principal qualifications (University degrees, membership in scholarly societies and on official
commissions, official honours, etc.) / Titres principaux (diplémes universitaires, appartenance a des
associations scientifiques, nominations a des responsabilités officielles, récompenses officielles, etc.):

a) Professional Experience (Brief description of the candidate's work in (i) Comparative Education
(ii) education (jii) related fields) / a) Expérience profesionelle (bréve description des travaux du candidat (i)
dans le domain de I'éducation comparée (11) dans le domaine de 'éducation en général (iii) dans les domaines
VOISING:




b) Publications (List of the candidate's most significant publications, not to exceed ten in number -
for papers, the title as well as the journal should be given) / b) Publications (donner la liste des
publications les plus importantes - 10) au maximum);

P CESE newsietier

Other services to Comparative Education / Autres activités liées 4 I'éducation comparée:

Signature of the Applicant | Signature du Candidat

B. TO BE COMPLETED B‘I". THE SPONSOR / A COMPLETER PAR LE PARRAIN

|, the undersigned, who know personally the candidate, or his/herwork, declare that he/she fulfills the
conditions required by Statutes, and recommend to the executive Committee his/her election as an
ordinary member/ Je soussigné, connaissant personallement le candidat (lacandidate), ou connaissant ses travaux,
déclarequ'il (elle), remplit les conditions exigées par les statuts dela CESE, et recommande au Comité Exécutifde
I'accepter comme membre ordinaire.

Name (block letters)/ Nom (letre d'imprimerie) SPONSOR/PARRAIN (1) Date

(1) Each nemination shall carry the signature of two ordinary orhonorary members of the Society / Toute demande d'adhésion
devra comporter les signatures de deux membres ordinaires ou membres honoraires de I'Association.

RETURNto/ ARETOURNER a:
Prof. Miguel A, Pereyra Secretary Treasurer. CESE
Apartado de correos n® STBE-18080| GRANADA
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